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I' 1. ABSTRACT : i“
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&

In HEW Region V, the Adult Basic Education Staff Development Project

3

was a 6°state joint venture in strengthening and developiﬁg the. individual

_f:‘_p,i,dgliuenyﬁays;gnﬂljﬂg; to encompass the state department of education, institu-
G . ——e et = R e p e

tions of higher educafion, and local education agencies. .

4__;4__;m;tatnii_capabilities for continuous staff development. This "permanent .

After 3 years School Management Institute, Inc., the grantee, can

state that each state has measureably increased its capacity and commitment

for continuous staff development as statéd in the Phase III Evaluation by

..

ARIES Corp., the outside evaluator.

. 1. All State Education Agencies (SEA's) have either full-time
or part-time staff development positions being funded by
monies other than 309 funds. .

- 2. Each state has at least one institution of higher education
offering graduate level degrees in Adult Education.
. \h\ o B

i
3, Thirty-three higher education institutions have inc¢reased
their course offerings in Adult Basic Education Adult

Education. . ¢

4. 15,650 Adult Basic Education (ABE) directors, counselors,
teachers, and paraprofessionals have participated in staff
development activities which stressed a variety of priority

issues in Adult Basic Education.

5. 1,189 Adult Basic Educators received specialized leadership
training at the Regional level.

A~
N
6. An interstate communication networkaas established on both
a formal and informal basis.

A. The 6 State Education Agencies'(SEA's) agreed to keep
¢ each other informed as to their planned activities,
innovations, and available resources. This was at
first through the Project Director, John N. Hatfield,
but then through an interstate staff development
committee which was formalized in June, 1975.

B. A Staff Development Bulletin was published periodically
by the Project Director with each state sharing or
writing articles to be disseminated throughqut Region V
and other states. This newsletter provided information
to the local practitioner, identifying resources,
techniques in instruction, selection of materials, a
calendar of events and a wide variety of other information.

.
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The Regional Staff Development Committee, comprij;d of ’
at least two representatives' per state, plus the Region

- V Program Officer and the Project Director, met formally

'six times per Year to jointly-plan and to establish the
.division of labor necessary to carry out the Regional
"?Foposal.. During these meetings a trust relationship -
and mutual respect for the individual 'state differences

developed, Conflicting opinions and ideas were presented - -
at every business session; however, the Committee was able

to develop a plan of action which didn't violate any

state's integrity. The standing agreement was that no

state would be forced to do anything on a Regional basis

that would be contrary to the best interests of that state;

~ however, a gpgional activity couldn't be vetoed by one vote,

D.

E.

F.

A formal communicaéion system was established in keeping
the minutés of the Region V Staff Development Committee.

“This became a part of the permanent record, providing

pertinent information for the decision-makers in the
_state, region, and in the U, S, Office of Education.

A vitae loose-leaf resource book was‘pompiled by the
Project Director, listing over 500-one page vitae of
consultants who participated in the states and Regional
staff development activities.

A list of names, addresses, and telephone numbers of each
State Education Agency, outside evaluator, U. S. Office of
Education contacts, and the Regional Program Office was
given to each State Education Agency. This list of action
names and numbers enabled the staff development officials
to write or telephone each other for a wide variety of
reasons. This formal and informal contact was widely
used and continues to be used among the states.

%
Interagency ccoperation and planning increased as the
priority issues covered career education, administrative
managemernt, correctional institutions, cultural diversity,
supportive services, learning disabilities, major cities,
paraprofessional training, learning laboratory, and federal .
legisiation. -This interagency contact helped to incregse
awareness and professional respect for Adult Basic Education,
thus adding an additional dimension to the communication
system in each state. The State Education Agencies -clearly
recognized that Adult *Basic Education couldn't solve the
undereducated adults problems alone. The private sector
and other agencies were called upon to share perceptions
and plans.

A Regional Needs Assessment was conducted yielding data
which helped to identify several new priority areas.

=
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1. A systematic coordinated reporting plan between each State
Education Agency and School Management Institute, Inc.
resulted in a system which reduced problems’ concerning

. Letters of Agreement and the required documentation. The
success of this system is reflected in itz.mogified use by

Cog . .

each of the states.

n

e T T 77‘;The*staff-developmentfaccivitiesrhave~he1ped~to;imp:ovepthe,,*ﬁ,q,A*'f o

quality of Adult Basic Education instruction through the adult o
educators. This statement is-reinforced by the Phase II
evaluation. The State Education Agencies and Local Education, -
: e . Agencies (LEA's) generally accept the premise that @ny"signifiqantf
program change must have a_parallel thrust’in staff developmgp@;ﬁ“ g
and evaluation. ' ) T e
'8. The Regional Staff Development System helped to bring in outside
innovative programs and resourcés. Thus, the State Education
Agency Adult Basic Education officials were, able to draw'upon
the expertise of the Literacy Volunteers of America, World .
Education, BLK, NWREL-Adult Counseling and CAPT, HumRRO, Adult
“Per formance Levels, I.D.E.A., Maryland T:V. Project,. Teacher
Competency fnventory-University of Missouri at Kansas City,
National Evaluation Techniqjes-University of Iilinois,
Corrections-University of #8iwaii, PORFIN, and others which ~
” wvere state funded like Teach-& Tote, the Mississippi E.T.V.
. - efforts-in APL, Hopefully, the National Clearinghouse will.

continue providing this dissemination linkage with the state
departments. o ’

In HEW .Region V the future of staff dévelopment will vary from state
¥
to state.- Local program directors will be providing greater leadership .for.
in-gervice training. Many have had extensive leadership training and have- -,

aggressively accepted this responsibility. - ¢

Since the majority of adult basic educators have indicated that they
;ant college credit foi“the hours spent ‘in training, more Eb@muﬁity college
and uhiversities will become involved in the planning of workshops and other
‘activities. ‘The Needs Assessment also indicated that the tea;hers and
administrators pgiferred progrqhs which were planned by l?éal,lhtate)and

university personnel. ’ ..

The states will be developing long-range goalavvhich will‘involve
research, dissemination of resources and assistance, and pgactical applica-
Eiops ahd {nnovations. The first year 1975-76 will find the states developing
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| procedures and systems for their grantees or subcontractors. Sometime im
1976 most of the states will begin developfng plans for, a competency based

needs assessment,

B

E

Interstate contacts will continue; however, formal contacts and

_ meetings will be less frequent. Greater regponsibility for coordinating and
disseminating staff development information will be required of M. Eldon
Schultz, the HEW Region V Adult Education Program Officer.

)
i

I1. HISTORICAL PERSPECTIVE = : L

.

To understand how the Adult Basic Education Staff Development Project
was able to function, one needs to recognize and respect the strength°in the =
diversity among the states of Ohio, Indiana, Michigan, Iliinois, Wisconsin,
and Minnesota, This diversity is in the geographical size of tbe‘states, \
population, distribution of wealth educational legislation, and types and
degrees of industrialization. For example Adult Basi¢ Education attempts
to serve tﬁFN;ural adult who lives in the Appalachian counties of Ohio to ’
the adults living on the Indian reservations of Michigan, Wisconsin, and
Minnesota., One-fifth of the nation’s major cities with over 100,000 popula-

tion are in HEW Region V,

This diversity added to some commonalities at first made the
Regional effort extremely difficult. Each state department did have a well-
defined department responsible for Adult Basic Education with at least one
full-time person in charge of Adult Basic Education. The HEW Regional
Program Officer, M. Eldon.Schultz, was respected by the chief state school
officers and ;ould ugusally honor his reduest‘fdr but-of-state meetings.
These similarities and differences brought forth a strong feeling of
indepePdence rather than’interdeﬁendeéce.

When the state adult education officials met in Chicago in late 1971,
they all wanted to divide the proposed 309-C grant monies and “*'do their own
thing'*without. somgone telling them what to do in their own state. They
rightfully felt lhat they were in.a better position to bring about change

v
»
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if it were needed. However, once they realized that a grantee had to be
regionally selected, the states began to soften their objections and voted

for School Managementilnstituﬁé,~lnc. to be the grantee.

T ‘SchOOlfMahagement Institute, Inc. (SML), a non-profit corporation
1 Ohio, under the diré%tion of Harold R. Armstrong, then the vice- president,
bmitted -a Planning Grant proposal to the U, S. Office of Education. This

anning Grant was approved from February 15, 1972 to May 1, 1972.

The Project Director was to be selected froma list of names
recommended by the states themselves. Each state was permitted to vote for
each name as it was proposed. The names receiving four or more votes were
‘ ~given to SMI. These candidates were to have a background in Adult Basic
Education and have proven leadership capabilities. John N. Hatfield, the
Special Federal Projects Coordinator for the Fort Wayne Community Schools
in Indiana was hired by $SMI during the Planning Grant. B

Although most of the state adult education officials knew the
Project Director, they resisted an outside influence telling them how or
why they should cooperate on a regional basis. Once the federal legislation
and guidelines were interpreted by M. Eldon Schultz, who stated that the
$363,000 monies would be only available qr!h regional basis, the state adult
education officials agreed to forii the Region V. Staﬁf Development Committee.

«
The Region V Staff Development Committee members, usually two from
each state, were designated with the prime responsibility of Adult Basic
Education and staff development. Each state had only one collective vote.
A majority vote was necessary for decision-making; howevef} it was understood
that no state had to participate in a regional aw if it wou}p violate
AN

its state laws or departments principles. b

The Region V Program Officer, M. Eldon Schultz, was an ex-officio
member of the Committee along with the Office of Education Project Officer,
Myrna Hugi. Both were c&lled upon to assist in interpreting vague points
in the federal guidelines. Ms. Hugi was able to attend a regional Committee

meeting in June, 1974 although she regularly received the approved minutes of

each meeting. M. Eldon Schultz was present at all business meetings.




Without his vast experience and regional understanding, the three year staff “!
development project would have been handicapped. In fact, some of the states
would only approve out-of-state travel at his reqﬂbst.\

) The Region V Staff Development Committee was designed to funotion
not only as an advisory committee, but, because of the well-established state
departments staffed by professionals, the president of SMI told the Committee
that he would not force any issues upon them if these issues were contrary to
their state law, state Adult Basic Education plan, or would cause a disrupting
force in their state. However, SMI had an official Board of Directors who
had to approve the operations pertinent to the Region V Staff Development
Project. If an impasse were to occur between the Committee and the Project

Director, then the Committee could go directly to the president of SMI..

&

After four revisions of the Phase I Regional Plan, the Committee
approved the final draft to be sent to the U. S Office oﬁ Education which
approved the proposal on May 2, 1972. e R

@

Initially the Commlttee had. problems in clarifying reles. The role
of the Project Director was’at first viewed as that af a superintendent with
the states officials acting as the school board. By October 1972 the state
adult education officials decided that a chairperson, other than the Liroject
Director, was needed tq be in charge of the Committee business meetings: '
This .decision was the result of -the state officials recognizing that they
had a2 common problem and were willing to relinquish some power but only to

“

one of their peers.

The Project Director's rolehbecame that of being a guidance leader
rithercthgn a task leader. The Committee's wisdom allowed Dr. Jéseph T,
Hudson to be elected for the first year and was re-elected, each succeeding
year. The Project Director communicated with the chairperson concerning )
issues before the Committee meetings and during other times, Therefore, the
liﬁes Jf communications began ‘to forn atd opened to the.extent that the

" concern of one state becamé a concern of the other five states.




By January 1973 it became evident that the U. S. Office of Education
Grants and Contracts’ office needed to modify its ruling that all subcontracts
had to be approved by them prior to any expenditures. After* pointing out the
discrepancies in such a ruling since Region V could have over 100 subcontracts
~in a year, the Grants and Contracts Office ruled that grantees could approve
their own contracts up to $10 000. After a meeting in Washington, D.C. in A
March 1973, the grantees were -told that even the state departments were to
be considered as "outsiders" by the grantee, making all their 309-C staff

development activities subject to a subcontractual agreement with the grantee.

This ruling made it clear that SMI would need to set up a formal
Letter of Agreement which would spell out the objectives, list the con-
sultants and their services, identify time, date, and place for the activ1ty,

and include a line item budget for each and every 309-C activity.-

At first this bécame a heavy burdem for the states because each
state had agreed to a division of the 309-C monies which allowed each state
a varying amount of monies for in-state 309-C staff development activities.
Now this flexible arranﬂement had to be formalized after almost 10 months.
The rules of the game kept being changed and these changes were not antici-
pated; therefore, the frustration of being thrust together to develop

mutually beneficial activities was further compounded.

7 Out of this conflict the Project Director's role was further clari-
fied to be the direct linkage with the U. S. Office of Education. However,
this greater degree of freedom and power was tempered with the ruling that
if any one state would drop out of the project, the grant would be cancelled
by the U. S. Office of Education with the funds reallocated to other.regions.

The state departments designated a person to be the principal
contact with the Project Director. Usually this person was the state staff
development coordinator who was a member of the Region V Staff Development

Committee. In case the state Adult Basic Educator director or coordinator

wasn't present at a Committee meeting, the staff development official would
be empowered to make decisions subject to approval by the Adult Basic
Education supervising state official. This decision then freed the Committce

to plan ahead and make decisions when in -esaion.




bhase 1, therefore, was a period spent in dgveléping roles, under-
standing differenées, developing procedures, and formalizing agreements.
Throughout this period conflict was openly discussed and the resulting plans’
of action were supported by each state. Personal friendships and mutual

fésﬁéét»ptovided the avenue for interstate collaboration and invitations to

participate across state—lines. ’

State lines were never breached without the other state officials'
knowledge or invitation. All regional activities had a state which agreed to
hostuthe activity with the Project Director working in concert with the host-
ing state staff development official. Several states chose to co-host some
regional activities which both states had valuable resources or special

interest in the topic.

FORMULA FOR REGIONAL AND STATE FUNDING

1. Each state agreed to the following formula which was based\upon the federal
funding formula, allotting each state a minimum of $25,000@gnd computing
the balance according to the following percentages after X
regional costs of $131,000 for regional activities and office and manage-
ment costs. ’

5.67%)
21.3%
b. Indiana 34,586.00 25,000 + (82,000 : 2.49%)
21.3%

c. Michigan 41,015.00 25,000 + (82,000 : 4.16%)
' ‘ 21,3%

1.70%)

21.3%

5.20%)

a. Illinois 46,828.00 : 25,000 + (82,000

oo 3.

d. Minnesota 31,545.00 25,000 + (82,000

age

e. Ohio 45,019.00 . 25,000 + (82,000

-
(X1
o
e ]}
2
Nt

f£. Wisconsin 33,007.00 | 25,000 + (82,000 # 2.
$232,000.00

4

2, These percentages were extracted from the Department of Health, Education
and Welfare, the United States Office of Education, Bureau of Adult and
Vocational, and Technical Education, Policy Paper--AVT (A) 72-3, dated
October 13, 1971. _ ‘ =

3. The minimum of 625,000 for any state is the amount the State Education
Agencies considered to be necessary for the implementation of any meaning-
ful staff development program within a state.




I11.

OBJECTIVES/IMPLEMENTATION - PHASE 1 ¢
Regional: Phase i -.May 2, 1972 - June 30, 1973

The following objectives have been met within Phase I:

1. A regional staff development committee hés been established and
functioned well, - . .

2. Six regional seminars were conducted for the primary purpose:of
strengthening the leadership capacities of gﬁe state education
agency officials. '

3. Three regional workshops were conducted for the purpose of develop-
ing leadership capabilities among local directors. 2=

4. The Region V Staff Development Bulletin has been publighed six
times in Phase 1 and was being distributed to 400 adult educators
in Region V. ” .

5. Consultant vitae have been collected and stbmitted to the requeste
ing state education agencies upon request. °.

6. A Needs Assessment Instrument has been developed and was
disseminated to every adult basic education staff person throughout
Region V. This will be the first formal needs assessment ever
conducted on a regional basis. The results were aualyzed by
October 23, 1973. This objective was difficult to accompligh;
however, the states involved local, state, and university i%rsonﬂel
in the development of rough drafts which were then combiuned and
modified into a regienal instrument.

7. A model for an internal evaluation instrument has been developed
and was being used for 309-C activities. 1ts use was ouly suggeoted
in that many comsultants prefer to develop their own evaluation
form; however, the availability of a model insure the evaluation
of all 309-C sponsored activities by the participants based upon
the proposed training objectives. .

s

8. Three Qegional workshops and six regional seminarg were hosted and
co-hosted by the state staff development officials. A parvaprofes~
siondl training wodel has been developed and implemented in several
states. The hosting of the regional activities enabled the other
state officials to gain a deeper insight and greater appreciation
for the hosting state's circumstances. This understanding has led
to firm and friendly relationships, with a great degree of openness
and &ooperation among the state adulﬁ'éthaci%n officials,

" . [

9. Professional adult education courses whiéﬁ were expanded or
developed through the state departments of education cooperating
with the 309-C Region V Statf Development Project:

.
-




Project: .

o University of MinnegptaA“Miﬁne;poli§4 MN

|
|
|
[
)

o 5-104 Adult Ed

5-105 ABE Introduction

5-106 ABE Student Characteristics
5-107 ABE

Mankato State College, Mankato, MN
Special Educatlon--lndependent Credit for WOrkshops

2 paraprofessional
1 professional x < <
Moorhead State College, Moorhead, MN
ED. 499(g) Introduction to ABE

The Ohia,State University, Columbus, OH
Masters and Ph.D. in Adult Education
{ . (Developed prior to staff development project.)

Ball State University, Muncie, IN .

Doctoral Cognate in Adult and Comm&%itvad. ‘
(Developed prior to staff development project but
expanded to include ABE.)
Indiana University, Bloomington, IN
<\ Masters and Ph.D. in Adult Educatiqp

(Devéloped“prior to staff development projgct.)

-~

Northern Iilinois University :
Masters Degree in Adult Education (Begins 9/73)

‘ . Ed., 526 Seminar for Adult Education Administration
) , .and Supportive Personnel

*'Ed 550T Organlzatlon and Administration of Adult
Continuing Education

1+ Ed. 597 Independent Research ‘
Ed. 695 Internship in Adult and Continuing Education,
Ed. 450T Workshop in Adult and Continuing Education

-
KNS

| : : Ed. 501 Psychological Foundations of Education
| | (Adult Education emphasis)

Ed. 534 Improvemeut of Instruction (Adult Education
emphasis)

4
[
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Ed. 599& Master's Thesis S

£Ed. 529 Teaching in Adult and Continuing Education
(These courses were offered both on and of?¥ campus.)

L .

Michigan State University a-

Masters and Doctorate in Adult Education

(Developéd prior to staffrdévélopment project.)

3 -

University of Chicago

Masters and Doctorate in AdultDEq?cation

(ngeloped prior toestaffﬁqevelopment project.)

University of Wisconsin

Masters and Doctorate degrees in Adult Education
(Deve19ped prior but expanded under staff development. )
Expanded to: Principles of Adult Education

Teaching of Reading to Adults

Southern Illinois University

Master of Science with an emphasis in Adult Education

(This Masters program is an interdepartmenfal one that
was cost-sharing funds from the state department of.
public instruction. It was officially approved
August 10, 1973.)

P

Significant Changes and Long-Range Developments:

1. Establishment of the Regional Staff Development Commi ttee which
has led to: .

A. Effective management and cooperative planning of regional
activities.

B. Close personal and professional relationship among the state
staff development officials. .

C. Increased awareness of interstate problems and needs. -

D. Increased sharing of ideas and resources.

E. Increased interchange of invitations for ‘out-of-state
participation.




o . _, w | l

; # . : B e
2. A Regional Communication System has been developed through: = | .

A. The publication of the Region V Staff Developuent Bulletin
every 2 months, serving 4000 adult educators and other.
interested people in Region V.

. B. A network.of contact persons on the state, regional, and
T national level to inform each other or to trace down
"rumors" which are beneficial or detrimental to the staff
development efforts.

. o ¢c. Coordination of memoranda between the Regional Program

Officer and the Regional Project D1rector, eliminating
conflicting information and developing greater understand-
ing within the region. -

D. Regular scheduled meetings to carry out regional business.
Fourteen business and planning sessions were held in the
Planning Grant and in Phase I. (February 15, 1972 -

June 30, 1973)

N 3. Increased Commitments from Institutions of Higher Educatlon
shown by:

A. Final approval of a Master of Science in Adult Education at
Norther Illinois University and a Master of Science with
emphasis in Adult Education at Southern Illinois University.

B. Planning of three doctorates in Adult Education at the’
University of Minnesota, Northern Illinois University,
and at Southern Illinois University.

C. Planning of a Master of Science in Adult Education at the
University of Minnesota, , , :

"DP. Expansion of Admlt Education offerings through college
courses or through workshops and seminars.
Ball State University
University of Wisconsin--Milwaukee
University of Wisconsin--Stout
University of Wisconsin--Madison
University of Minnesota
Mankato State College
Moorhead State College
Nazareth College
Delta Community College
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-Shaw College at Detroit : .
~ Harper Coliege 3_:‘

Northern Illinois Yniversity X

Southern Illinois University

Oaklaﬂd Community College q : , é
University of Michigan - d

C 4, Expanéiodﬁbf‘State Adult Education Staff Personnel and
Responsibilities. 2 .

A. Indiana, Wisconsin, Illinois added full-time state staff
development officials. ’
° B. Ohio, Michigan, Minnesota specifically jidentified regular
state adult education officials .to be responsible for staff
development on a part-time basis.

*5, State énd>Régionél Adult Education Officials received 12 days of
intense training through six Regional Seminars. - <

“»

A, ParaprofessiondlfTraining

B. Life Styles

GC. Federal legislation’

D. Career Education S B .

E. Effective Interaction in Comﬁunication‘(Counseling)
F. ABE in Correctional Institutions. .

*6. 468 local and state leaders received specialized training in three
Regional Workshops and in six Regional Seminars.
A. Paraprofessiomal Training (79)
B. Major Cities--Problems and Concerns %57)
C. Career Education in Adult Basic Education (82)
7. 3,670 different individuals were involved in staff development
activities on the regional, state, .area, and local levels during

Phase I. This figure includes individuals receiving local inservice
training out of 304 state grant funds.

*Individual program reports are on file in the U. S. Office of Education
Program Office. ’

'

16




14 v

Regional Needs Aseeogment Instrument

The Regional5ﬁeeds Assessment Instrument was designed to
provide base line'data on the needs of teachers, paraprofessionals,
and administrators. :

In October, 1573, the analysisﬂof the data will provide basis
for planning future staff development act1v1t1es.

There will be three composite print-outs--regional, state,
and local districts. The regional analysis will assist the Region V
Staff Development Committee in determining the areas of training
best accomplished on a regional basis. The state print-out will
depict what activities can be best developed on a statewide basis,
The local distric¢t print-out will indicate the training which can
be best achieved on the local level.

. =
The local and state directors will also receive a one-page

-summary.,on each individual who completed the Needs AssesSment.

This will provide a list for ghe local director to pinpoint who
needs what type of training.

. REGION V STAFF DEVELOPMéNT NEEDS_ASSESSMENT SﬁMMARY e

. L
‘,"/

The analysis of the Needs Agsessment Instrument was completed

October 19, 1973, by Natxonal Scanning, Inc. of Columbus, Ohio. The typical

"’4’

\ respondent could be described as being:

1. Female, 61, 1% f&f

2. White, 74. gz e

3. Special Education Teacher, 17.7%; full-time position ‘
4, Adult Basio Edﬁcatlon assignment--teacher 65.5% : @‘¥
5. Five years“orimore college education ) . '$i

Four yearaqq:vhore Adult Basic Education experience

,Specifi& tr*gning for Adult Basic Education

a. Local ihaerv1ce, 73.5%
b. College eourses, 47.5%
c. State Wog$shops, 55.9%
d. Regional %oikshops, 52.4%
e. National ﬁorkshops, 10.4%




10.

11.

12.

13.

Desires training in:

a.

Available for Staff Development in

a.
b.

e,

15
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Communication Skills--Cross Cultural Understandingl 31.1%
Interpersonal Dynamics,. 31. 2%\
Group Dynamics, 32.7%

Inter-Personal Knowledges--
Pgychology of Adult—Learner, 39.47% °
Psychology of Disadvantageé' 36.3%
Student Motivation Techniques, 33.0%

Instructional Skills/Knowledges--
Counseling and Guidance, 34.9%
_Curriculum Development, 33.3%

Supportive Services Skills--
Retention Technlques/Practlces, 41.1%
Agencies--Services and Referral, 34. 8%
Job Placement and Follow-up, 36. 6%
Follow-up on Drop-outs, 34.2%

_Administrative Skllls--

Monitoring and Evaluation Techniques, 32. 2%
Setting up a Learning Lab, 33.6%

Evenings, 48.1%
Weekeéds, 53)3%
Sumners, 41.7%

Weekday 3-6 p.m., 28.7%
Anytime, 14.17%

Desires college credit, 65.6%

Prefers training through

a.

e.

Workshops planned jointly by local, state, and university
officials, 41.6%

Workshops planned by state and local personmel, 229
Courses especially designed by universities, 15.3%
Regular existing college courses, 7.9%

Workshops planned by college personnel, 6.1

Wants training to be 1oca1 47.6%-~-Combination of local, state,

Wants between 10-20 contact hours of training, 41.9%.

regional, 24.47%
Area, 20.2%
State, 4.0%

With 1604 instruments tabulated out of 3,000 instruments distributed,

the 53% response is considered significant.

'

13 :
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SUMMARY OF REGIONAL LEADERSHIP SEMINARS AND WORKSHOPS IN PHASE I

4 - X
The six Regional Leadership Seminars and three Regional Workshops
involved 468 participants connected directly or indirectly with Adult Basic

Education.

The Regional Leadership Seminars were designed as inservice training
to update kncwledge and exposure of the state and regional adult education -
officials in areas of prime concern. These areas ozgéupcernwere selected
by the state department officials with each state officiﬁl identifying his or
her needs. Through a process of elimination the six- topics selected weré:

(1) Paraprofessional Training, (2) Life Styles, (3) Federal Legislation,

(4) Career Education, (5) Effective Interaction in Adult Basic Education, .
and (6) Adult Basic Education in Correctional Institutioms. The three '
Regional Workshops provided local and sate leadership training in (1) Para-
professional Training, (2) Major City Concerns, and (3) Career Edutation.

Each staté could send six participants out of the regional budget; however,
additional participants could be sent on an individual program basis, bein?

reimbursed from state 304 funds or 309-C funds.

B

Each state selected to host or co-host a regional seminar or workshop

with their selection based upon their resource strengths.

e~

Objectives Achieved in Phase II

1. "To seek and establish ﬁlans for firm financial commitments and 5
arrangements to build a permanent delivery system fov staff development."”

A. It increasingly became apparent that each state would be develop-
ing its own delivery system based upon the resources to be
developed and those already available which could be committed.

B. Every state in Phase II had at least one’university offering
graduate course work and degrees in adult education with varying
degrees of emphasis in Adult Basic Education. Several states
have only one state-supported university system with a number of
extensions or branch campuses. (University of Wisconsin and The
Ohio State University.) ‘
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\Dv
C. All cooperating colleges and universities allocated cost-sharing
funds in support of Adult Basic Education staff development.
Several state departments of education,used 304 funds.to support o
the development of adult education graduate degree programs and
courses like those at Southern Illinois University and Northern
Illinois University. ) S

D. Each state except Wisconsin has committed 304 funds to suéport a
part-time or- full-time state staff coordinatof.\ »

E. Each state has involved the local program staff in developing .
local staff development plans. Line items have been identified
in local program budggts for staff development activities.

2. "Po establish a strengthened local leadership capable of planning and
conducting ongoing staff development based upon staff needs in Adult

Basic Education.” :

J

. A. Four regional leadership training workshops were conducted for
local program directors and master teachers and counselors:

January 21-23, 1974 --- Admninistrative Workshop
N.‘

! 1) How to identify the need for Adult Basic
Education in the community.

- 2) What are you doing to meet this need for
Adult Basic Education?

3) How well are you meeting this@need?

4) How to communicate this to those who need
to know. :

[y

March 13-14, 19%  --- Psychology of the Adult Teacher/Learuner

&,* . 1) The feeling of powerlessness that the adult
student has when he/she first enrollg..

* 2) The adult student has basically the same
aspirations as we'do.

3) The effect of image on effectiveness.-’

4) Significance of self-gratification in the
reward system.

May 7-8, 1974 --- Support Services for Adult Basic Education
Leaders ,
1) Use of various counseling techniques for *
adults.
2) 1dentification of the general state agency
system and their funding sources. "

3) Use of occupational information for adults.

4) Development of follow-up procedures for
Adult Basic Education students.




3.

\»; . 'q% | 7)

June -18-19, 1974

1)
2)

3)
4)
_5)
. 6)

4

. 8)
*a 2

‘fndividual states have

18 B :

--- The Adult Basic Educatibn:Learning Laboratory

Introduction to the learning lab concept.

Psychological background of the programmed
learning theory.

Demonstration of learning lab materials,
Teacher made and adapéed'ﬁaterials. ”
Teacher competencies in the learning lab,

Utiljization of teacher aides in the learning
lab. ‘ ,

Learning lab management.
Individualizing English as a second language.

Language learning - practical application,

conducted leadership‘training worﬁshops for

ébe local directors and supervisors, teaching them how to plan,
organize, develop, budget, and evaluate local inservice trainipg. ’
A number of these local leaders have been involved in.statewidg

planning in every state.
ment towards an important segment of the permanent

in the states.’

@

This 1s considered a significant develop-
elivery system

®

"To revise regional and state staff development plans according to the
Needs Assessment data and the evaluation findings." : -

A.

c.

Reéional plaﬁs were definitely revised according to a priority list-
ing;of the data, resulting in.the four regional workshops identified

in dtem #2.

This revision occurred in the business session held at

Telemark Lodg%;in August, 1973.

State plans often incorporated‘fhe Needs Assessment information to
varying degrees, depending on how representativevof_the state the

findings were,
N

It was generally felt that the Needs Assesément data should only
be used as additional resource information to be added to the
planning process and not be the sole factor in determining priorities.

"To strengthen interstate cooperation and mutual trust among the state

A,

staff develizmént officials." .

In that the Region V Adult Basic Education Staff Development ,
Committee is composed of the state Adult Basic Education officials,
they have been able to ideiltify their commonalities and their

uniqueness.,



A

v i - \A :
P B. All regional activities are hosted by one of the states, givingik ; .
the other state officials a chance to be on the hosting state's .
turf, which aids wutual understanding and. appreciation. Each of
the six (states!in Region V has hosted at least one regional

1 activity. / 4
i : ¥

C. During the busﬂnegs meeting (six per year) states do share their
activityucalendar and participants are invited from other states.
\\\
D. Business meetings have incorporated items of copcern for indi-

" yidual states besides the regional project busiﬁ?ss. Although a
formal agenda is followed, the chairperson often‘allows indepth
discussion on particular problems which might arige in a state.

. Unanimous consent is not required to pass a motion; however, no
state is required to participate in any regional activity which
might prove embarrasing or be misinterpreted by others in the state.

5. "Po expand staff development activitieé—to include at least 4,114

. participants." ,’ \“

‘A. Between July 1, 1973 and June 30, 1974, 4,211 Adult Basic Education
paraprofessionals, teachers, directors and counselors participated L
in staff developuent activities funded through 309-C funds.

(OEG-0-72-1438) .

B. Approximately 4,000 additional Adult Basic Education staff wére
involved in 30&.fnﬁded in-gervice training. '

»

‘J,-A . « .
5. "To strengtﬂéﬁ'the‘regional commupication system."

A. The Region V Staff Development Bulletin was printed and digtributed
to 6,000 persons. Three issues plus a special edition weré printed.
the Bulletin includes a staff developmeut calendar on state,
regional, and national activities. "

o
"

B. Feature articles include other projects and products whichfare
available. Special resource information is presented to t@b reader
in a personal way. The Continuing Education Unit was featu%ed in
the April issue., The Continuing Education Unit is expected'to have
significant idpact upon future staff development activities, provid-

J ing guidelines for professional quality. .

C. Memoranda are sent out to the Region V Adult Basic Educatioﬁ?Staff
Development Committee keeping them informed as to the information
sent to the Project Director for dissemination. This systemﬁhae
meant that a project only needed to contact 10 persons in order
to contact the 50 states and three territories. %

. . g

An up-to-date list of the names, telephone numbers, and addresses

. : of all Region V Adult Basic Education Staff Developmeut Committee

' members ‘1s sent to each state Adult Basic Education official.

o

“
L
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E. Business meeting minutes are compiled and sent to each Commitﬁee
member , \

F. Fiscal print-outs are sent monthly to each state to aid in planning.,
* Individual activities are identified by the Letter of Agreement
number.

-

— -

7.  "To sponsor meetings among educational institutions and the state eduyca-
tion officials interested in staff development, for the purpose of
making credits for Adult Edutation/Adult Basic Educatlon transferrable
in Region V."

b

A subcommittee was formed and met on March 21, 1974 to discuss and to

. -
develop parameters for such a forum. A date wds set for August 27, 1974 for
this meeting to be held in Indianapolis, Indiana.
. . »
The following is a positien paper which was developed by the sub-
committee: )
POSITION PAPER
. 4
§§§reasing the Involvement of the Région V ABE Staff S

Developing Project with Institutions of Higher Education

» ; :

1. Introduction

. On March 21, 1974, a subcommittee of the Region.V Adult Basic
Education Staff Development Project met in Chicago to develop a plan for
increasing the involvement of the project with institutions of higher
education. Underlying assumptions were outlined in-order to state the
purposes and limitations of this involvement:

1. Adult Basic Education i% a part of the broader field of adult
education but has a unique mission.

2, It is recognized that staff development in Adult Basic Education
is urgently necded

3. It is the intent of the regional staff devclopment project to design
a permanent delivery system for teacher training which will not
necessarily depend on the federal dollar.,

4, State education agencies and universities are bureaucratic structures
with certain constraints and limitations. Each institution must
recognize the limitation and complexities of the othcrs, and must
work within the existing framework or systen,

23
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5. Because the nature of institutional constraints varies from state
to state, the relationship among State Education Agencies and e
institutions of higher education will be one of voluntary coopera-
- tion and participation to extend or expand training opportunities
/;,// " in Adult Basic Educatioi.

©

IIi Proposal

It is proposed that a seminar be held for state staffs and repre-
sentatives of higher education (the latter to include both those who °*
presently hdve expertise in and coumitment to adult education, and those
who are potentially interested in becoming involved). The seminar will
be planned by a committee composed of:

1. Staff development committee members involved in the writing of this
position paper. .

" 2. One member of the staff development committee from each remaining

' state.
3.~ One representative of higher education from each of the six states,
- =~  each havingﬁgcnceru, xpertigse, and commitment to providing train-
unities for adulé;%ducators.

' ing opport
The following sections will clarify the role of the planning group
and outline anticipated outcomes,

II1. Ground Rules

The planning and ensuing activities are to operate within the Lk
following parameters: ~

1, Each participanting state will pay its own way for plauning and for .
the seminar,

4
2. The intent and purpose of the proposed activities is to contribute
to the establishment and expansion of educational opportunities for

Adult Basic Education staff, paraprofessiemnal as well as professional.

3. The planning committee is to structure the seminar to provide ample
time for informal dialogue, utilizing small as well as large groups.

4, Key administrators are to be involved in decision-making processes.

5. Each state is encouraged to initlate follow-up activities in keeping
with that state's own objectives.

E)

6. Each state will provide feedback to Ehe staff development committee
on follow-up activities and outcomes, if; any.




1V, Outcomes (Planhing Group)

The planning group activities are to accomplish the following:

1, [Establish a dialogue among state agencies and institutions of -
higher education to identify common copcerns. -
. 2, Make plans for a regional seminar or greater invoivement of higher
education in Adult Basic Education. Areas of discussion may .
include some or all of the following:

i .
a. Present status of adult education/Adult Basic Education in
higher education.

b. Means and methods for training staff, taking into consideration ‘
such factors as widely dispersed populations, part-time

R personnel, and widely discrepant educational backgrounds of-
trainees,

'/é:at}’rojected status of Adult Basic Educafion and futulf training
needs.
- . ®
d. How State Education Agenc®es and institutions of higher educa-
tion can work together to best meet’ training needs.

~ .
. - —
V. Sugpested Long-Term Goals (Seminar and/or Follow-Up)

Recognizing that there are differences in philosophy and objectives
from state to state, and not wanting to pre-empt the viability of the
planning group by establishing a definitive set of final outcomes, a list
of possible long-term goals are offered for consideration. j}

1. Establish permanent committees for furéﬁéfing dialogue and coopera-
tion between the State Education Agencies and institutioms of higher
education within a state.

*

2. Provide training opportunities to Adult Basic Education staff on a
lqcal or area basis through extended services or similar arrangements.

3. Facilitate agreements among institutions of higher education for
 waiver of out-of-state tuition for participation in adult education
training programs. ’

o b, Cooperatively define criteria for Adult Basic‘Education staff .
qualifications in order to build reasonable and realistic criteria

for certification. cﬂiz”’#’#"“— o

5. Initiate fooperative planning to build relevant curriculum content
in Adult Basic Education staff development activities.

6. Establish transferability of adult education course credit among
institutions of higher educationm, ;
7. /;stablish means of recognizing participation in non-credit staff
development activities, é.g., through acceptance and use of the
Continuing Education Unit.

*

(3 Yind
“ )
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0b jectives Achieved in Phase TIT -

1. "To establish financial commitments to continue staff development
activities' after Yhase IIL."

A, Higher education institutions have demonstrated their commitment
to assist in offering both professional ¢redit course work,
Continuing Education Units (CEU's), and consultant work., Every
state has at least one university offering a doctorate in adult
education. Dr. Harlan Copeland, University of.Minnesota at ]
Minneapolis, has developed a full doctorial program in adult *
education as a result of the Region V Staff Development Project, ’
Northern Illinois University at DeKalb, under the leadership' of
Dr. "Pbert Mason, developed a Masters Degree in adult education,
under a partial grant from the Illinois Office of Educationm,

At Southern Illinois University, Dr., Harry Miller developed a  °
graduate degree program in education with an emphasis in adult
education through a partial graunt from the 11linois Office of{
Education. = :

» e

B, , Each State Education Agency hag identified a position for a

permanent staff development person, either on a full-time basis
- as in Wisconsin, Indiana, Illinois, Michigan and Miunesota or as
“u%a part of the Adult Basic Education field consultant's responsi-
bilities as in Ohio. o

¢. Local Adult Basic Education program directors in the states have
. developed plans for inservice training with monies allocated in
the loail program budget. Also, many local program directors
have submitted 309-C proposals to the state education agencies
for innovatiwe types of training programs. ’

2, "To plan and encourage meetings to consider the need for certification b
requirvements for adult educators." .
A. Most of the states felt that this objective should be implemented
on a state level rather than on a regional level, egpeeially
gince the regional project was ‘being terminated,

B. Dr. Donald Mocker, University of Missouri-Kansas City, did meet
with the state directors in Indianagpolis and in Minneapolis con-
cerning his study on Ideantification of Adulf Basic Edugation
Teacher Competencies, Dr, Mocker has made separate agreements
with states to provide the test instruments and the computer
program for a stabq*gpudy.

3. "o strengthen interagency cooperation and pFanning, cspecially with
agencies interested in serving the Adult Basié Education students."

© . . . “ L
qQ
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A. A Region V Learning Disabilities Workshop was conducted in
. Urbana, Illinois, for 67 local and state leaders. The special
education agencies were involved including Montessori, Helen
- Moore-Newark, Ohio, Dr. Dale Jordan, Jordan-Adams Learnlng
- Clinic in Oklahoma City, Dr. Lioyd korhonen, University of
- Wisconsin-Milwaukee, and Bernita Oberholtzer, Executive Director
of the Lavengro Foundation in Ft. Wayne Indiana.

»

B. A Cop1ng Skills Workshop 1nvolved 59 participants in Indianapolis,
Indiana. Consultants included Reverend Gerald Stacey and Mada11ne
Gill from the Latin American Family Education Program in Gary;
Indiana, Shirley Tucker from World Education, Owen Clary from the
South Carolina State Department "Téach and Tote," Dr. Norwell
Northcutt, University of Texas-Adult Performance Level Study,

Dr. David Boggs, The Ohio Statie University, Dr. Winthrop Atkins,
"Approach to Learning." This exposure to available resources had
Tnumerous spln-offs within the states.

C. An Administrative Management Workshop in Dayton, vh1o, had 63
~ administrators learning how to interpret federal 309 gu1de11nes, ]
use practical program and fiscal accountability techniques from
Dr. R. A. Horn, Director of the Division of Federal Assistance
in Ohio, Clayton Corke of the same division, Ray Peterson of the -
Chief State School Offlcers, Dr. Robert Greer, Assistant Superin-—-
tendent, Ohio Urban Affairs, and M. Eldon Schultz Region V-R.P.0.

i P. -In the Cultural Diversity Workshop held in Lan51ng, Mich1gan, 100-
part1cipants learned how to critique materials for racism dnd SR
sexism from.Dr. Max Rosenberg, Human Relations Council of Detroit - .
Public Schools. Dr. Robert Rubyan, International Institute,
discussed the problems of immigrants and aliens have in adjusting
to the American culture. Dr. Darnell Williams, Jackson State
UnLVersity, Jackson, Mississippi, covered the urban and rural
Black culture, especially the language. Richard Martinez, a
private contractor from Indianapelis, Robert Garcia and Irene
. Alba, consultants from BLK, Inc. covered the Spanish-speaking
Americans. Dr, Mary L, Reiss, New York State Director of Adult
and Continuing Education, provided insights intc the American
Indian culture. This workshop not only provided basic cultural.
facts, but allowed the participants to apply the strengths of
cultural differences.to better communicate, recruit, and select
curriculum materials which do not offend their students.

4, "To sponsor staff development activities to involve over 6,000 par-
ticipants, including those receiving local inservice training and
other training from funds other than 309-C, including 304 funds and -
state education funds."

A. In regional and state 309-C activities, 3,397 participants
received training. .

B. 2, 603 participants received train1ng from 304 monies ut1lized
for staff development in the states.

304
RN 3
e

e - . N
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I 5. - o develop a system of identifying, collecting, analyzing, and
utilizing data for staff development activities within the Region."

A. This objective was not met since 309-C monies are not funding
directly the Regional Staff Development Pro jects.
B. A subcommittee on higher education met in Indianapolis, Indiana,
in October 1974 to discuss how to implement such a-system. This
planning committee decided that the State Education Agencies
would first need to decide what could be best accomplished on the
regional level before the higher education institutions could help.

6. "To further develop a Regional Communication System to inciuﬂe a news-
letter, dissemination of innovative practices and programs, and
establishment of a communications network within the Region."'

A. Three issues of the Bulletin were disseminated to 7,000 persons
and institutions throughout the United States. The Bulletin
included scheduled events and other innovative information.

B. The Project Director disseminated materials to the state
directors received from numerous innovative projects, including
the following:

\LﬂumRRO-Problem-Solving_
Teach & Tote - South Carolina i a
APL - University of Texas - Austin ’
Literacy Volunteers of America
AIM - World Education
Teachers Competency Report - UMKC
CAPT - NWREL
SAGE - NWREL
Right-to-Read =~ "V
Maryland T.V. Project
Adult Counseling - Bnai Brith .
BLK, Inc. ,
) . Appalachian Literacy Project - -
- " ABE Tests - UMKC '
ABE Literature Survey - UMKC
Other Region Reports and Materials

©

4

C. A.vitae resource book was compiled and given to each State Educa-
tion Agency in Region V. -

4

7. "To subcontract with a competent, independent outside agency to con-
duct an evaluation of the Regional Staff Development Project."

ARIES Corporation of Minneapolis received the subcontract again by

an unanimous vote by the State Education Agencies. The evaluation
‘rebort is attached. Unfortunately{%ARLEs Corporation went into
bankruptcy in July 1975; however, the final .evaluation serves a
historical pu§pose. The states were wanting a' feedback to occur so
that they coulld incorporate the recommendations in the -state plans. ¢
(See Appendix Y.)
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The State Education Agencies (SEA's) now will be directly :eéeiving the

> IV. Project Director's Comments and Récomméndations

309 monies from the United States Office of Education, Each state has
developed a state plan which includes the guidelines and‘pxbcedures for special

‘demonstration projeéés and staff development at the local level,

Many innovative local program directors have already applied for these
funds. Hopefully, their efforts will incorporate the recent research findings

from twomﬁajor national studies -~ Adult Practical Literacy (APL), University

‘of Texas at Austin and Report on the Identification, Classification and

Ranking of Competencies Appropriate for Adult Basic Education Teachers,
Center for Resource Development in Adult Education, University of Missouri-

Kansas City. » ' ¢

The APL Study identi%ies five general knowledge areas (occupational,
consumer economics, health, community resources including transportation,
government and law) in which Americans need to be able to make competent
responsible decisions which affect their daily lives and the lives of their

associates.

v

Each of the general knowledge areas has three parts -- a general goal
statement, a list of objectives to be accomplished, and a series of tasks
utilizing skills required to be able to make compeient decisions gnd solve
daily problems. The &fL Study has identified the objectives; however, most
of the tasks for the objectives still remain to be written and validated.
‘ The APL test will be available in,the late fall of 1975 to help determine the }
_adults' levels of functional competency. Dr. Norvell Northcutt, the project

o "director, recommends that these tasks will be most effective if they are

written at the local level where they will most likely reflect the community

needs. Guidelines will need to be developed at the state level.
. . s

This move ‘to make the adult education programs more responsive to the
functional needs of adults will greatly affect the curricula presently being
followed by local education agencies;v Instead of stressing only the mechanics
of communication and computation skills, materials will be selected or ‘designed

to help the student to use these skills necessary to function successfully when

Pand
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confronted by axcertain problem situhﬁion. Each'brobiem gituation can be
developed into a module with several levels and solutions. In other words,
there often isn't just one right answer in life., Alternative solutions will

allow for individual differences, This is reality based instruction,

Since the APL Study has provided a format for curriculaf/development,
there will need to be a massive staff development eff&r; to inform the adult
educators. Besides informing, the tasks will need to be developed, involving

all available resources and personnel.

This may cause some revolutionary changes in education. Dr. Donald Mocker's
£in31ngs in the Adult Basic Education Teacher Competency report mentioned .
earlier can readily be integrated into teacher education so that more qualified,

competent adult educators tan be "certified" as full-time instructors.

However, a large percentage of imstructors in adult education are part-
time and are certified in the K-12 system. Mocker's report identifies 170 8
competerrcies in rank pg;ority which can help in restructuring the objectives

for workshops and credit courses. : .

Dr. Martin W. Essex, Ohio Superintendent of Publi¢ Instruction and the
Chairman of Community Educetion*Adviéory Council, stated in a state-wide Adult
Basic Education workshop in Columbus, Ohio that, i{f any significant change is
to occur in education in the near future, it will be through adult education.
Adult education presently isn't being stifled by bureaucratic restraints and
innovations can be readily evaluated in terms of how well aduits are~able to
perform -- not only in the’instructioﬁal center but in their real lives and

thatfa where it counts,

The challenge is to help people Belp themselves and thh the leadership
now directly in the hands of the Stlate Education Agencies," every agency,
teacher, educational institution, adé,dfcer interested sources will be needed
to assist in many different capacities t%‘pevelop an educational system which

is dynamic, reflecting the ever changing American society.
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FINAL REPORTS

REGION V STAFF DEVELOPMENT PROJECT .

INDIANA - Phase 1

T. Introduction

At the time that the Indiana Department of Public Instruction entered into
the consort%um of Midwestern states which came to comprise the Region V Staff.
Development Project for Adult Basic Education, a state plan was drafted to
outline the anticipated sutcomes of the project in Indiana. The plan was
devéTBped after holdiné a series of meetings with representatives of every M
segment of the educational community to whom staff training in Adult Basic
Education might have significant impact or value. Meetings were held with
program directors, teachers, and paraprofessionals, and with representatives

of institutions of higher education.

The state plan stated that "The prime purpose of the state staff develop-
ment plan is to formulate and implement a system whereby all concerned Adult
Education personnel will have the opportunity to engage in learning experiences
that will strengthen and enhance their particular area of endeavor. vThis
statement was followed with lists of needed skills and competencies which were
identified during the planning meetings; these skills and competencies were to
provide an initial direction for planning relevant learning eéxperiences for

staff. )
K4

Indiana showed a permanent’commitment to the concept of staff development
by hiring a consultant-level state staff member to coordinate training efforts
in the state. The staff development coordinator was supported with 304
(program) funds and assigned to staff development responsibilities on a full-
time basis. Those responsibilities included working with the Region V Committee
to assist with regional efforts; establishing and coordinating training efforts
at the state and local levels; identifying and utilizing available resources;
evaluating staff\development efforts; and establishing the soﬁilgf linkages

which would lead to a permanent delivery system for staff trairtng.




5 |
"
1I. First Year Objectives and Results b ‘ . ' l
The following were the ma jor state-level objectives for the first year of =
the Region V Project: . l

1. To initiate local staff participation in statewide staff development
‘' activities, with priority given to establishment of pre-service '
opportunities for unew and untrained personnel. Y
t I
¥ “\' Wy
\ 2, To involve local staff in planning staff development activities so - i
they might develop skills in in-service planning and so that activities ‘
would deal with the real needs of the target group.
3. To provide incentives to institutions of higher education-s¢ that !
. they wight become involved 1n offerlng credlt coursgs ‘to adult educa-
' tion staff N
‘ |
4, ' To begin[to formulate plans for a permanent delive%y system for staff -
J P
developmenc in adult education. : b i
During the fﬁrst year, the state hosted seven major staff develdpmeht
) activities from §egion V funds; these activities attracted 422 participénts. nﬁ
Three of the activities were subcontracted with Ball State University, and 3N
participants received four quarter hours of graduate or undergraduate credit ff
for éompleting a course., Except for the subcontracted activities, planning ’ﬁ

committees comprised of local directors, teachers, and paraprofessionals! were
instrumental in informulating the objectives and content for the activities.
Local staff members were frequently called upon to uct, as resource persons

during activities, including subcontracted activities,

In addition to these activities, nin persons attended a TESOL (Teaching
. English as a Second Language) workshop in Milwaukee, an activity cooperatively
sponsored with two other states. Local staff dlso attended the Region V
workshops and several state and local activities which &ere\fqugcted utilizing
304 funds. 2

) A workshop “for new and untrained personnel was held during :November 1972,
and attracted 75 participants. The other first year activities focused on
basic introductory concepts and methods in adult éducation: "psychology of
adult lea;ning, teaching reading, utilization of paraprofessionals, recruitment,

and individualizing instruction,
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While no systematic attention was given during the first year to sQEii;g

down definite plans %or‘a permanent delivery system, Ehe year's activities

did provide an opportunity to experiment with a number of. potential components
of such a system. We found that local personnel would respond enthusiasfically
to training opportunities, even when thesge activities were held on weekends and
when no salaries were paid. We found that local personnel éddedVa crucial
perspective to planning, and were willing to participate in planning meetings.
We developed some expertise in putting together quality ﬁrograms of in-service
training. ’ ‘
‘ N

’ -

11I. Second Year Objectives and Results

The following were the major state-level objectives for the second year

d

of the Region V Project: : .

1. To continue to sponsor staff development activities, -but to begin
a shift in emphasis to regional and local training efforts.

2, To develop in local adult education programs the capabilities to
‘ carry our logal in-scrvice training.

3. To continue working with institutions of higher education,

4. To continue to work toward a permanent delivery system.

Despite the fact that there was a three month period in the second year
in which the staff development coordinator position was vacant, the state

agenda sponsored seven major statewide workshops using Region V funds, These

activities attracted 337 participants, For the first time two-.activity agree-

ments were written jointly with local school districts in order to sponsor
activities of a regional nature, and most of the planning and arrangemeuts
were carried out by the sponsoring districts. A third activity was coordinated
by the Department of Public Instruction’s consultant in its Northern Regx&nal
Service Center; with the assistance of a planning committee composed of
teachers who attended theyUniversity of Milwaukee's TESOL conference the
previous year; an English as a Second Language workshop was held in theu#
Northern region for 65 participants.

v B

V)
o




"As in the ESL workshops, planning committees-continued to;bc utilized
extensively, Frequently, the committees were composed of perhcns who had .
been sént to participate in Region V workshaps ané,who were thén able to help
share information with others in the state,

W

The shift to regional activities was made because of a concern that state-
wide activities coula not possibly reach the majority of local staff personms.
The Needs Assessment conducted by the Region V Project indicated that a .
majority of Indiana respondants preferred to have activities which were easily
accessible, although a good number also preferred that tﬁcre be a balance of

local, regional, and state activities. -

At the beginning of the second year of the Project, local programs were
encouraged to request program funds to conduct in-service programs locally,
Fiftesn of 39 local programs did request some funds and incorporated plans

for local inservice into their program proposals. s

As the state staff became more sophisticated in planning and conducting

| staff development’activities, a concern for measuring the quality of such
programs, especially in terms of the "back home" impact of training on the
participants, began to emerge, Toward the end of the second year, and con-

’ ti;Zing through the third year, techniques for measuring impact were exploféd;«
At. the final workshop of the year, designed to help teams of local perscnnel
develop their skills in implementing local staff developﬁent{ pre-post testing
and writing of "contracts" for locdl activities which were to be carried out
vere utilized. Follow-up contact with the participants revealed that 60 per:
cent of the teams had actually followed through on their contracts; in all uﬂ\\<

but one instance, this was the first time that training activities had been

sponsored in these local districts, ' ¢

A program evaluation instrument developed by the state staff incorporated‘
questionnaire and interview items for directors, teachers, and students which
sought to find out what was happening/in the local pcogram as a result of
staff development activities.

.y .
Again, some 304 funds were utilized at the state level for in-service

activities. Approximately 90 persons atgéggedthe four activities which were

sponsored in this manner. \

L4




During the sccond year, two activities were,subconﬁfacted with Dall State
Univer;ity, an advanced course on teaching reading and a director's workshop
on program planning. A guide for the organizatioﬂ‘of individualized learning
centers was also compiled by‘Ball State from the products of the previous

year's workshops. : ‘ o

\

The second year then constituted another year of explqpation and experi-

mentation toward the establishment of a permanent delivery system,

El

;<
v, Third Year Objectives and.Results

=

" The following were the major state-level objectives for the third year of
the Region V Project: *

1. To continue to sponsor staff development activities, placing
increased emphasis on regionalizing state-sponsored activities.

-

2. To continue to develop in local adult education prograw$~;he
capabilities to carry out local in-service training. ‘

3. To continue to seck and utilize means of following up and
measuring the impact of in-service activities.

. ]
4. To continue working with institutionms’ of higher education,

5. To continue to work toward a permanent delivery system.

During the third projeét year, the state sponsored 20 'staff dévelopment
activities from Region V funds, serving 680 participants. An additional 285
participants were served in 16 state and local activities in which member; of
the state staff had direct roles, either as consultants, coordinators, plan-
ning comnittee members, or observers, Local programs also conducted additional
{n-service sessions which were planned and held independently of state staff
involvemgnt. Twenty-seven of 4GIprograms incorporated plans for local in-

- “gervice into their p:oposals, an increase of 23 percent,

One factor which enabled this dramatic increase in activity was an exéan-
sion of the state staff to include a reading consultant and a curriculum
consultant, The consultant in the Northern region was also given increased
responsibility for staff development in the upper third of the state., The
staff development coordinator was able to delegate much of the responsibility

4
for designing program content to other staff members,

&0
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Another factor was, that a greater number of local programs were able to

.

effectively carry many of the responsibilities for Planning and making work=—"

shop arrangements, In seven of the activities funded through Region V and in ‘'

" most of the 304 funded activities, local program directors and teachers were

largely responsible for organi&ation of programs.

[

Two of the state-sponsored activities, -an orientation for new teacfers and
a spring directors workshop on proposal planning and writing, were each
repeated three times in different parts of the state. This 1ncreased accessi-
bility of the workshops for particpants and allowed for more small group

activity,

%

Eight additional state-sponsored activities were of a regional nature. A
"Regional Study Group" which had met on an exploratory basis the previous yeer
had 1t§ first official session to facilitatc communications across state lines

. betwecn Indiana and Ohio, and involving 13 persons from elght local programs
in the two states. Two sequential workshops on instructional materials were -
held in the Northern region. Vincenues University hosted an ESL workshop, aﬁg\ﬁS

Blue River. Vocational School hosted a curricu}um developmerit workshop.

Two universities- subcontracted to offer credit courses which utilized the’
\Adult Basic Education iustructional television training series developed by
the Maryland. State Department of Education. Ball State University and the
University of Evansville pffered the TV courses, which enrolled a total Gf‘19

persons,

Indiana also participated in a training p;oject conducted under the.guspices
of A.I.M, World Educaticn, with congultant assistance from Indiana University,
Eightcen teachers from Gary and East Chicago participated in this project, ‘which
involved four intensive weekend training sessions and extensive on-site follow- -
up consultation in the classroom, Participants prepared visuals from photo-
graphs of the community and learned L$ facilitate student-oriented discussion
sessions using the pictures. Participants could elect to receive graduate ‘or

undergraduate credit from Indiana University, paying their own tuition,
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‘Partfally as a result of increased communication betwcén the state agency
and the Indiana Univers ity Bureau of Adult Studies,’ I,U. reactivated an intro-
ductory Adult Basic Education course which was held in Indianapolis. Twelve
teachers enrolled at their own expense,

Interest in particiﬁhttng inﬁthe Maryland TV Projéét and iﬁ the World
Education ﬁroject was generated from &issemination sessions with the Region V
Staff Development Committee by staff of the national 309 teacher training
projects which devgloped those programs. A th}rd national project in which
Indiana participated was the Literacy Volunteers of America Project. Séven
teachers atten&ed the two LVA trainiﬁg programs hosted by Region V, and
parficipants conducted two lucal in-service sessions and one state workshop

-4

as a .result. .

Effqrts were increased during theiyearvto asseﬁs the effects of training.
The training programs which were organized arodﬁd a”series of sessions per-
mitted a design in which participants could brinb the products of their efforts
back to subsequent sessions. At the’ second of the Northern region workshops
on instructional materials, the 30 returnlnb participants brought with ‘them
an impressive array of teacher-made and teacher-a§apted materials. Several
‘cteative projects were completed by individuals enrolled in the Maryland 1V

courses.

o

1

The on-31cé consultative services whluh comprxsud an integral component
of the wOrld Education Project provided a model sxthation for observin" the

actual classroom impact of the training program,

Single session workshops are more d1f£1cu1t to evaluate, given the limited
amount of staff time available for follow-up. Pre-post testing was utilized
in the Literacy Volunteers wojkshbp; participants also composed individual -
"plans of action" for trainiﬁé others in their own program. At a fall directors
‘rworkshop on publicity, each participant completed a contract, and a follow-up
survey resulted in an inundation of the sta;e office ?ith newspaper articles,

posters, leaflets, and déscriptions of strategies which had been used. s

‘
.

v o ‘ ,,‘




/,—Ninquiries about the feelings of participants, the "spot check" efforts to

. 36 _
. . : Y

While many traxninb programs are still being evaluated by post-sess{on

ore cacgﬁully assess the impact of programs has given us enough informaonn
fto concludaéfﬂgt our efforts have been worthwhile and effective. The con-
straints imposed by limitations on time and money make it likely that we will
never be in a position to evaludte every activity intensively. However, we |,

will g6 on seeking ways to improve our assessment procedures,
(4 _— —

What of the objective of creating a permanent delivery system for staff

development in Indiana? This will be discussed in the following section.

o

V. ImplicqtiOﬂs;for the Future

Participation in the Region V Staff Development Project has certainly

resulted in a great deal of attention and activity being focused on the whole

area of staff training in adult edqcation; Before Ehe project was iniyic
efforts in this area were minimal,rand an outside evaluatien of the Ad\ilt
Basic Education program which was completed concﬁnxently with the begi
of the project decried the quality of what Egg bccurred. -

A problem which became evident from the  start of the broject was that
training -efforts coordinated wholly from the state agency level could ndver
effectivelyvredch all of those persons who have need of training., The train-
ing of local program personnel to 1mp1ement in-service at Qﬁp program level
has been highly successful in some cases, , but has only res ulted in continuous,
quality, and independently organized tralning in instances where full-time
staff members arc employed. Most local programs must still rely on part-time
administrators and teachers to bear the entire load of instructional and

ancillary services, o v -

'Utilizing the state's share of 309 teacher training funds, Indiana is now
attempting to implement a system whereby the state is subdivided into several

regions, each of which w have the services of a teacher trginer. \The state ’
staff development coordinato can concentrate on keeping abreast of develop- R
2 . .
ments and innovatiows in the field, procuring and/er developing. training
‘ “
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programs, and delivering these programs to the field by directing the efforts
of the regional trainers. While it will take time to establish and refine
such a system, it should ultimately constitute a permanent mechanism for,

developing’ and improving staff competencies in the. field of adult education, -~

Ly, o
OHIO - Phase 1

2y

State Staff Development Plans and Accomplishments

The overall goal of staff development in Phase I'was to develop within
each of the eight major cities a strong base for ongoing preservice and in-
service training programs since over 400 Adult Basic Education staff personnel

are located iﬁ'major cities, 7

In order to accomplish this, plans were developed by a staff development
committee composed of representatives from each of the eight major cities of
Cleveland, Dayton, Columbus, Akron, Toledo,’ Youngstown, Canton, and Cincinnati.

-

‘The following objectives have been completed:

1.- Identified key personnel in each major city for planning and con-
ducting effective ongoing inservice training.

2. Identified resources to assist the major city key personnel in
conducting training programs.

3. ‘PrOV1ded preserV1ce and inservite tra1n1ng to. all new Adult Ba31c
' \Educatlon teachers and paraprofe551onals in major cities.
. - §- 1
4. Opened lines of communication among the ma jor city perSOnnel and
the state department in order, to make maximum use of the ab111t1es
and experiences of each!

.. 5. Surveyed Adult Basic Education staff, establlshlng a priority of
needs within the instructional program.

These state staff development objectives have been accomplished through a
series of planning sessions and six in-state regional workshops, involving

591 directors, teachers, paraprofessionals, and university personnel,.

Key personnel were also able to participatebin three Regional Workshops,

enhancing their leadership dapabilitieSs
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-

- . A Region V Needs Asséssment Inétrument has been comﬁieted“by approximately
550 Adult Basic Education local staff personnel, reeults of which will be
available in October, 1973. ’, , . e by
_ - ‘

State 304 funds were ueed for six state and area inservice ‘training for
353 Adult Basic Education staff personnel who were not‘involbed in the major
city staff development programs. The%e covered TESNL, Learning Centers,
Program Dlreetors, ‘New Teachers Orientation, Rurual Adult Basic Education

Programs, and ESL-Adult Basic Educafpion Inservice.

Phase II - 309-C Staff Developn

A. 'Significant Changes and Long Range Developments

Whereas Phase I activities were focused on major cities, Phase I1 ,used
the major cities to plan and conduct activities serving suburban and
rural programs, The majority of participants were a part of 309 activ-
ities for the first time.: Special needs were met in a workshop for
Appalachian Adult Basic Education programs. .

B. Increased Commitments and CoopggatiOn by Higher Education

Phase 11 activities included funding a two week credit workshop at The
Ohio State University. A total of 52 Adult Basic Education personnel
participated, ‘ .

Two planning sessions were held with the Dean of Xavier University to
plan a credit workshop which will be held in FY75 under carryover.

Dr. Brent Fry cf Ohio University served as a consultant in two adminis-
trative seminars, and is interested in developing the capabilities of
that institution in serving Adult Basic Education needs of practitioners
in southern Ohio.

Dean Newton Rochte of Toledo University attended 309 activities as an
observer with an interest in developing adult education courses and
capabilities at his institution.

As a result of a written survey, 30 instltutlons of higher education in
Ohio have requested their placement on the mailing list for the Region V
Staff Development Bulletin,

C. Institution Offering Courses in Adult Education .

The Ohio State University remains the only institution offering;M.Ed.
and Ph,D, degrees in Adult Education, ¥ ‘ t\\//

Xavier University will develop a credit workshop in Adult Basic Education
as a part of Phase II1 309 activities. )

o

Toledo University hopes to offer three courses in adult education during
the 1974-75 academieryear.

42
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D. Neieds Assessment in Planning Processes

During June and July 1Y74, all Adult Basic Education directors in Chio
were invited to attend admlnlstratlve seminars conducted by the Ohio
Department of Education, -

As a part of activities at these seminars a rank order of staff develop-
ment priorities determined by Ohio participants in the Needs Assessment
was distributed. Blank spaces.were provided for participants to add
areas not listed, :

Directors were asked to designate in rank order with 1 as gop priority,
their staff development needs for Fiscal 1975.

E. Unanticipated “Blockages

No problem occurred in this area.

F, State Objectives Accomplished

The development of local, state, and university resources toward expand-
ing inservice capabilities was continued,

The improvement of professional capabilities of directors, teachers, and
paraprofessionals was enhanced through the number of 309 activities and
wider base of participants beyond the major cities. :

Entire staff needs were met in Phase II as the "team concept'" of par-
ticipants, including paraprofessional as well as professional staff .
participation was solicited in 309 activities. At one workshop Adult

Basic Education students participated on an equal basis.

~

G. Permanent Dellvery Systems

The Ohio State University is adding a faculty member in the 1974-75 school
year, thus enlarging their capability to serve Adult Basic Education
projects.

Xavier University will, as a result of planned 309-C activities, become
-the second institution in Ohlo to offer credit graduate courses in Adult
Basic Education.

Toledo University plans to inaugurate education offerings in the 1974-75
school year.

\}DAdult Basic Education Staff Inservice Under 304 Funde

September 74 - Program Directors - Columbus, Hospitality Inn - 111 directors
September 74 - N.W, Ohio Directors - Holiday Inm, ?owling Green - 20 directors
October 74 - New ABE Teachers - Columbus Hospitality Inn - 89 teachers

June 74 - S.W. Ohio Directors - Hueston Woods - 35 directors

-—

g,

S
g9
-
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309 Staff Development - Third Year Final quﬁrt

Staff development funds were used in Ohio in Phase 1 t01focﬁé“on Adult
Basic Education in Méjor Cities. The concept was broadened in Phase II to
jnclude suburban and rural programs. FPhase III brought a further diversifica-
tion on two levels. Intra-state activities included additional numbers of.
Adult Basic Education staff participants as well as school districts partici-
pating for the first time. Inter-state activities were initiated with
cooperative Ohi;-lndiana and- Ohio-Kentucky-West Virginia staff development

programs.

Phase III highlights and noteworthy accomplfshmenté include the following

activities:

Two activities were planned for staff in the Northwest Ohio, North-
east Indiana, and Southern Michigan area. While Michigan staff

were unable to attend, evaluations from Ohio and Indiana indicated
an interest in further communication of common problems and
accomplishments. :

Adult Basic Education staff from Ohio, Kentucky and West Virginia
met to consider commonalities in working with Appalachian adults.

A possible national "first" was achieved when staff develepment funds
from three regions -- Region V, Region IV, and 111 were coordinated
in a single planned activity.

A staff development activity developed“by the Kentucky Department of
Education, dealing with Individualized Instruction, was offered to
Ohio Adult Basic Education personnel. .
A staff development activity developed by Literacy Volunteers of
America was offered in two separate geographical locations for Ohio
Adult Basic Education persomnnel. |

|
A staff development activity developed inqhichigan, Cognitive
Mapping, was offered to Ohio Adult Basic Education personnel.

Two institutions of higher education were 'funded for staff develop-
ment activities, The Ohio State University incorporated the extern.
procedure in bringing administrators to campus over an extended time
period as adminjstrative skills were developed, Xavier University
offered a credfit workshop in instructional objectives.

.
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Toledo Unlversity hosted a regional conference on use of the I
Maryland TV tapes. As a result of this conference, Toledo par-

ticipated in a national evaluation of the ,tapes by incorporating
them into a graduate level credit course. cost was -involved
from 309 or Ohio Adult Basic Education funds.

A regional workshop on Adult Learning Disabilitics was replicated
in Ohio, enabling scme -80 Ohio Adult Basic Education staff to
K develop in-depth understanding of a relatively new area of concern.

e

. 309 and 304 Particifants
Teachers 575
Administrators 298 )
Paraprofessionals : 95 5
Learning Lab 76 & .
ESL ° = 46 ‘ _
Counselors g 4
Vista P 2 \
Total | 1,096

N
M

ConclusiOHS'and Recommendations

The three years of the staff development project involved 1835 Ohio Adult
Basic Education staff in in-service training activities. A full year major
thrust was difected to-major cities which, at that time, enrolled well over

half of the state's enrollment.

In addition to increasing workiug relations with The Ohio State University,
capabilities of institutions of higher education were increased as staff de-
. ’
velopment activities included Xavier University, Toledo University, Ohio

University, and Miami University.

-

The needs assessment instrument was valuable in directing efforts in
staff development to critical areas, and providing a rational basis for

development of local in-service along similar lines.

Attention was drawn to Adult Basic Educatiofi, enhancing its image and
creating a greater public awareness of the need of adults who are undereducated,

The profession of adult education as an indirect beneflciary of this dimension

of the program,
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Phase II1 was particularly Iinstrumental in establishing working relation-
ships across state lines, within the region and betyeen regions where neighbor-

ing states share common problems,

- 1) -
s

Future Plans

Ohio will continue to be répreSented‘in regional planned staff develop-
ment activities, such as the Metric Math and APL workshops planned for fiscal
1976. Plans are being formulated to coopefate with Kentucky and West Virginia
in planning joint in-service relating to Appalachian adults, Pemnsylvania

may be included,

Institutions of higher education have been invited to submit’ proposals
for demonstration projects. The Ohio State University continues to offer the
‘only graduate programs in adult education in 0hio, and in this role will con-
‘tinue to assist in developing professional skills in adult education. 1In
fiscal 1976, Dr. Burton Kreitlow will be a visiting professor at The Ohio
State University, Plans are being made to involve Dr. Kreitlow in Adult Basic'
Education staff development. A summer workshop in Adult Basic Education is
‘ being conducted at The Ohio State University, )

WISCONSIN ~ Fhase I

-t
The staff development plan was developed through a planning committee

composed of one representative from each of ths 17 districts,,Dr. Burton
Kreitlow, a professor of adult education--University of Wisconsin, and Ms.

Charlotte Martin, Coordinator of Adult Basic Education, .

e

The primary goal was to involve the 17 district coofhinators for Adult
Basic Education, who have the full responsibility for planning and executing

district preservice, inservice training and program development,

The secondary goal was to initiate a pqoéeés of replication, relying
primarily upon the leadership of the participants from the Region V Workshops.

[
!
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L]
The following objectives were achieved: L .

1, Forty-eight participants in Team Development Workshop focused
on (1) communication skill, (2) adult learning characteristics,
. (3) human relations in program development, and (4) evaluation
[ procedures, involving paraprofessionals and professionals work-
ing together as a teat' ,
University of Wisconsin--Stout conducted a five day Management-
by-Objectives Workshop for 15 representatives of 14 districts.
This included interpersonal rclations in interviewing and cros
' cultural awareness understandings inherent to effective manage

[N

N
.

3. A 3/4 time state staff development consultant was hiréd through
* a subcontract with School Management Institute, using 309-C tunds.

4. Nineteen attended an Individualized Instruction Workshop in
Milwaukee, ‘ ‘ ¢ > '

5. Establishment of a university committee of professors of adult
education to serve as an ad hoc committee to examine ways to
reinforce the efforts already taken to provide university level
Adult Basic Education courses.

6. Twenty-five district directors and Adult Basic Education teachers
attended a state spousored Materials Selection and Competency
Based Education Workshop.

7. A major effort was taken to send 24 individuals to Adult Basic
Education staff development activities held within Region V and
nationally. These individuals assisted the state department. in
planning activities. . ’

. o
8. Thirteen participated in a joint interstate TESOL Institute at the
University of Wisconsin--Milwaukee which inc¢luded linguistics,
 micro-teaching, and cultural awareness.
Phase I has proven highly successful in establishing a well-trained district
leadership and wide spread university iuvolvement, The cooperation from all

jevels reflects the high level of professionalism in Adult Basic Education in »

-

Wisconsin.,

o

Phase 11 | S ,,//
L it

Phase II has brought three significant changes which carry implications

for long range improvement of Adult Basic Education programs.in Wisconsgin,

First, workshops on curriculum development have been followed by production

of materials, coursc outlines and objectives in four districts, The work

E Y

-
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proluced in each district has been exchanged wiEh other districts and made
available to the staff of the Aduﬁfx?erformance Level Project at the University
of Texas, S !

Second more staff development activities are being planned and implemented
at the local level. The state consultant for staff development is being used

to assist in the planning.

Third, course offerings through the University system have been extended.
The extension division has brought credit courses to local district staff
through financial support of the staff development project and independently.’
In one instance, staff development funds were used to pay“é&penses and tuition

{

fees were waived,

The University systems have established courses directly related to Adult

Basic Education which are on-going on the Madison and Milwaukee campuses.

The bepartment of Curriculum and Instruction will offer an "on-campus/off-
campus” threélc;gdit course in teaching reading to adults to Adult Basic

‘Education staff 'in southeastarn Wisconsin during the fall term.
g ﬂ
The. Extension Divisxon,is actively seekinb ways to bring credit courses to

the local community through the Educational Telephone Network and classrooms,

4
4

No new institutions are dffering course work in adult edueation in

Wisconsin, R;

The results of the Needs Assessment Instrument were used to plan staff
developnment workshops in Wisconsin in terms of content, location, length and
duration., It was also a prime factor in our increased efforts to obtain
credit for workshops of more than two days, The Wisconéin and Region V
results were printed in tables and sent’ ‘to the districts with the computer
print-out of the local results,

No serious blockages were encountered., Efforts were made to. increase use
of the project for planning and implementibg local in-service. As the year

progressed, more districts were using its resources and, lhopefully, next year

the major thrust will be at the local 1evel§
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I. Staff Development Objectives Which Were Accomplished

1. A committee has completed a pre-service, in-service pqckage for
use in all districts.

2, Thé four-session redding workshop was held, Twelve teachers
) participated and received credit. All course expenses were
borne by the University of Wisconsin Extension system.

3, Two Career Education workshops were held in November. These
were well received and interest is continuing.

4, The week-end reading seminar sponsored in cooperation with the
% = University of Wisconsin--Madison was very successful., Two
{ members of the state staff are enrolled, two Adult Basic Educa-
tion coordinators and six Adult Basic Education teachers. *he
staff development consultant has attended all meetings. The
content ig being repeated in a regular summer session offering.
i
5, A wobrkshop for learning disabilities was held in southeastern
sconsin, :

6. ‘Work has continued with University staff, 7Two reading workshops
for credit have been held. A three-credit EIN course in Princi-
ples in Adult Basic Education was offered. Wisconsin sites are?
Janesville, New Richmond, Racine, Juneau, Rice Lake; and Tuskegie,
Alabama. University personnel have been over resource pcople and
consultants in all cases except one. Courses with emphasis on
Adult Basic Education have been offered each semester at the
University of Wiscomsin--Milwaukee. '

7. A workshop for Adult Basic Education teachers working at Fox Lake
Correctional Center was conducted January 23, 1974,

8. Dr. Norvell Northcutt presented the findings of the Texas Adult
Performunce Level Project to a group of Wisconsin teachers and
coordirators. As a result a great deal of time has been spent
in developing curriculum, N :

9. A one-day workshop was held November 10 at Fox Valley Technical
Institute with about 100 participants from all areas of the
state, 'Only one Vocational, Technical, and Adult Education
district _was not represented, - :

10. Wisconsin has been represented at all meetings of the Region V

Staff Development Committee and at all Regional Workshops.

11. The permanent delivery system in Wisconsin will function through
comunication linkages which are being established between local -
district coordinators, the Wisconsin Vocational, Technical, and
Adult Education state staff and University personnel,

H

d

4 ’
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Objective 1:

Objective 2:

Objective 3:

Objective &4:

Phase TIT -~ Wigconsin . - : . I

To implement a permanent delivery system for Adult Basic .

"Education Staff Development programs by the end of Yhasge II1I.

(June 30, 1975)

Implementation of Objective 1: The Wisconsin Board staff has
developed and had approved a second full-time position for Adult
Basic Education. This is the first step in continuing to develop
a permanent delivery system for staff development in Adult Basic
Education,

To have participants of regional workshops involved in the l
development of a permanent delivery system for Adult Basic

Education Staff Development programs, ‘
Implementatlon of Objective 2: The leadership was not provided

in Phase III to have participants in regional workshops involved
in develgping a permanent delivery system, However, with a full-
time staff member, a major effort will be given to involving
participants .who have attended regional workshops to assist in
a continuing effort to implement a permanent delivery system,

To strengthen and expand local in-service programs for Adult ‘
Basic Education personnel. . I

Implementatlon of ObiectiVe 3: The district Adult Basic Educa-
tion Supervisors developed In-Service programs for 263 staff
members, The In-Service programs on the district level need
further expansion and strengthening and this objective wifl be
continued in Phase IV. ?ﬂ

To involve members of the University system in the planning and
participation phases of a permanent delivery system for “Adult
Basic Education Staff Development programs,

Implementation of Obiective 4: The University of Wiscousin--
Madison will continue to provide professional leadership to the
Adult Basic Education program, This effort will be from staff
in the Department of Continuing and Vocational FEducation.

The primary areas of leadership will be seminars, credit courses
and Adult Education degrees with a possible emphasis in Adult
Basic Education. The University of Wisconsin--Milwaukee staff
has not aggressively provided leadership to develop a permanent
delivery system for Adult Basic Education, The University of
Wisconsin-~Madison staff provided leadership by assisting’ the
state agency staff to develop an evaluation model for evaluating

district Adult Basic Education programs,

»

Also, for the first time staff from the chartment of Studies in
Behavioral Disabilities from the University of Wisconsin--Madison
were involved in developing a workshop for Adult Basic Education
staff,
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Objective 5: To provide local Adult Basic Education in-service pyograms with
an evaluation model.

*

. Implementation of Objective 5: This objective was not completed,

N\

2
! .

Objective 6: To recommend Adult Basic Education teacher certification require-
. ments based on a teacherst*cousenhus as reflected in a Needs

Assessment Survey. -

-
t

Implementation of Objectiwe 6: This objective was not pursued
this year. ‘ :

%

.

THE FOLIOWING OBJECTIVES WERE FORMULATED AFTER JULY 15;_1974

Objective 1A: To train a smakl cadre' of Adult Basic Education personnel in
: the needs of the learning disabled adult. ‘

Implementation of Objective 1A: Three two-day workshops.were i )

held at various locations in the state. University of Wisconsin-~

Madison staff, Department of Studies in Behavioral Disabilities,

provided instruction for 61 participants. Information presented

at these workshops has prove useful to Adult Basic Education

instructors. !

Objective 2A: To implement three state-wide workshops on Adult Basic Education |
materials., , ‘ 1

Implementation of Objective 2A: Three one-day workshops, were held
at various locations in the state. Ninety-eight participants
received professional instruction in curriculum design aud

materials use from John Hatfield.

Other Activities: Participation of 30 Adult Basic Education personnel in
Regional Workshops )
Participation of 31 Adult Basic Education personnel in &

” six workshops, seminars, etc.,, not sponsored‘Py the
regional project. ‘
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) ABE LEVEL 1 EXEMPLARY TEACHER PROJECT
State Board of Vocational, Technical and Adult Education
University of Wisconsin (Madison) -

OBSERVATLON SHEETS .

Date ‘ _ ‘ .

Observer

Lab'or Classroom

Location . y

&

-

To what degree are the behaviors ﬂlsted on the next pages dendnstrated by the
teacher you are observing? Vi ‘

The above question is the focus of the observations to be made. The
observer is to look for positive teacher behaviors,

The scale used for recording has a range of from plus 1 (+1) to plus
six (46). If no opportunity for such an observation was possible place a
check mark (/) in the zero column, A comment column is at the eud of cach item,
This can be used for your own notes or to describe the behavior observed which
may be judged negative rather than positive and there is no place for this on
the scale,

The scale used is as follews and requires a check mark (v) in the
appropriate box on each scale,
0 = No chance to observe this.
41 through +6 & shows the degree that the behavior is
. o demonstrated by the teachex obserg;d
»
Sample of a completed observation: —

Comments

| 7 R
The teacher operates within a 0 41 42 43 44\ 45 46
flexible framework | N

NOTE: 1In order to further refine this instrument, please report any uag{ values,”
or problems encountered in applying this instrumeut to:
Professor Burton W, Kreitlow
University of Wisconsin-Madison
276 Teacher Education Building
225 North Mills
Madison, Wisconsin 53706

"y

09
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&

TO WHAT DECREE IS THIS BEHAVIOR BEMONSTRATED BY THEﬂ?EACHER?

Item Comments

e

The teacher and student »
together set long range .
goals.

5 : 0 41 42 43 & 45 46
The teacher and student e
together assess student 4
progress.

The teacher individualizes

instruction.

0: +1 42 43 +4 45 46 &
The teacher promotes ! ‘ N
suggestions from students. 5 , "

> v

The teacher encourages “
free exchange of ideas il . “
with and among students.

The teacher personalizes .
learning by bringing in '
gtudent experiences.

G

The teacher is {nvolved in “
planning for students’
learning outside of class.

The teacher is creative
and imaginative when work-
ing with students, )

The teacher responds to
the attentiveness or

{nattentiveness of \
students in a_group. | "\

By using a variety of tech- Aguﬁ
niques the teacher demon-

strates command of instruc-

tional skills,

%




12.

N

15,

16.

. 17,

N 18,
19,

- 20.

22,

11,

e teacher uses academic
skill building materials
alt appropriate levels.

Non-academic coping skills
are included in instructiom

The teacher includes read-
ing and vocabulary instruc-
tion_.in non-academi¢ areas
of -.the curriculum.

Teacher made materials are
innovative, experimental
and adaptive, ‘

Some instruction is: broken
into short term tasks when
assure daily success. ‘

The teaéher prov;Z;;\;SBi—

tive reinforcement.

»

The teacher uses a variety
of methods to determine
student instructional
levels,

The teacher involves stu-
dents in small group and
"large group discussionms,

The teacher provldes stu-
_dent with independence in
choice of activities,

The teacher diagnOSeslgbe
needs of adult students by
using a variety of methdds.

The teacher is involved in
individual-counseling with
students.

The teacher uses specific
references to local agen-
cies and institutions.

’

T

41 +2 43 +5 46
« .
41 42 43 © 45 46

: 7 £
+1 42 +3 +5 46
‘41 Y2 +3 +5 46
42 43 +h 45 46
+1qr 42 43 +5 46
+1 42 +3 +5  +6
T ]
|
+1 +2 +3 +5 +6
+1 42 - +3 +5 46
+1 42 43 +5 46
+1 42 43 +5 46




23. The teacher reflects an
awanpeness of student
- interests 4dud activities.
in the community.
A -
The teacher accepts the
students' language.

. 24,

25. Students' cultural dif-
ferences. are recognized
,and used to advantage.

wo
26. The teacher shows a posi-
tive attitude toward
students.

L]
Students are comfortable
when conversing with the
( . teacher,

< 27,

28. The teacher maintains
~>close physical proximity
to students,

29. The teacher is .
enthusisastic,

"

" 30. The teacher demonstrates
self control. '

- 31. The teacher accepts:and/br
uses humor affectively.

<
LN 7, - ay
it L} N

32. The teacher's and stu-
dent's files show evidence
of activities and achieve-
ment, ’

--—---——---—--—--—-—-———---—--------—-------——-———---—-————b--—-————_-——-o--—

Additional Comments:

53

41 42 43 #4546
+1  42° 43 +4 +5 46
ra . ‘ -
vl 420 43 44 45 46
+1 +2 +3 + - +5 +6
. - l ’
41 42 43+ +5 46
] ,,
41 32 43 4 . 45 46
+1 42 43 4 45 +6
- ‘
41 42 - 43 44 45  +6
41l 42 43 Hh 45 46
+1 42  +3 +4 45 46

56
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ILLINOIS - Phase 1

The staff development plan was developed within the overall state
policies for educational improvement, incorporating a program which 1nc1udes

all staff connected with adult education and supportrve services.

The staff development plan embodied identlflcation of tralnin& needs,
methods of education and training offered to adults, use of educational
resources utilizing institutions of higher "education, and establishment of

educational policies,

The goals of (1) continuing needs assessment, (2) coordxnatlon and
dlssemlnatlon, and (3) profess10na1 growth of personnel have been achieved

i

through the following accompllshments.

1. A series of four leadership planning and‘in~service meetings
involving 101 directors, university and college representatives
and state officials.

2. A series of six state-regional pre-service/in-service workshops
involving 988 Adult Basic Education staff personnel and
. . supportive staff personnel.

3. Establishment of a Paraprofesslonal Plannlng Committee.

4, Adult BdSIC Education Counselor Workshop for 151 local counselors,
involving state university resources with natlonal and regional®
consultants.

5.~ Dissemination of GED research findings throughout the state
Adult Basic Education programs.

6, Statewide Adult Basic Education directors workshop, involving
72 individuals for leadership training and program development,

7. Fifteen participantsvin a joint TESOL Institute at the University
of Wisconsin--Milwaukee. '

8. Established guidelines for paraprofessional training program,
including philosophy, goals and objectives, curriculum, motivation
factors, performance based recdgnition, and evaluation procedures.

9, A full-time staff development coordinator was hired from 304 funds.

The extensive accomplishments have touched 1,353 staff personnel during
Phase I. Developments within the universities are significant, establishing

Master Degrees at Northern Illinois University and Southern Illinois University,

<t
G2
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usiﬁg 304 funds, A strong local base for in-service training has proven
successful, involving most of the Adult Basic Education personnel in the

state,

?hase IT - Fiscal Year .1973-1974

®
-

The following was taken from the narrative of the Illinois State Plan
for Staff Development 1973-1974:

0

"Education in the 1970's will require more than constitu-
tional directives: we need a reordering of our priorities to
achieve not only an equalization of educational opportunity,
but also a new level of educational quality, The task that
confronts us all is to forge a new and farreaching strategy, a
strategy of excellence, It must be a strategy which will have
as its goal nothing less than making Illinois education the
lighthouse for the nation, where all will look to find direction,
where all can see what can be done." :

. It is believed that only by the direct involvement of staff in the

,deiinition of in-service needs, in the development of in-service activities5
| andﬁin the cooperative plenning for local education agency involvement in
the implementation of the "Action Goals" that relate to adult education pro-
grams, will meaningful participation occur. This being the same principle

that Dr, Bakalis utilized in the development”of the "Action Goals",

This philosophy has been the watcheord in Illinois. 1Illinois believes
in the interaction between a multitude of agencies in developing in-service

activities,

In terms of objectives, the following workshops were held:

.+ Reading Workshop for Level I teachers.

Three separate E.S.L. workshops,

One general adult education workshop in the northern part
of the state,

One general adult education workshop in the southern part
of the state. }

Administrators Workshop.

Three separate workshops were held at Northern Illinois
Univergity-helping to strengthen our cooperative efforts.
. Pre-service Workshop for new teachers in the field, _
Two separate testing procedure workshops.

.

o n + W N =
L] -

[+ BLN]
'

-
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~ All of the above workshops were planned and executed by utiiizing a
number of“%eéources. We involved local educational; state educational,
higher eduéEEional, community educational and other agenty personnel were
involved to make sure the neéds of the adult education teachers ané‘a§minis- A

.

trators were being met.

Phase TIT - Staff Development

@

For the past three years Illinois, along with the other five states in

-

United States Office of Education Region V, hasJpeen participating in a
project entitled "A Regibnal Approach. for Impfove nt of Adult Basic Education

Staff De;elopment in ﬁéalth, Eddéation, and Welfare ~Region V."

| Through this project the State of Illinois has been able to offer to
. its adult education personnel at all levels of involvement meaningful staff
developméntzactivities‘that have increased their ability to work with Adult

Basic Education students.

The State of Illinois is committed to the concept that staff development
is an integral part of an adult education program and this commitment will be
actualized through funds made available to Local Education Agencies for

local in-~service training,

The Adult and bontinuing Education Section of the Illinois Office of
Education will continue to be involved in the area of staff development by
sponsoring workshops and encouraging and coordinating the efforts of our
professional associations, universities and other related state agencies to

offer high quality staff development activities.

Through this regionalized effort in staff development Illinois along
with the other states in Region V has expanded their knowledge by the sharing
of information with the other states. This ability will for the most part
be lost with the ending of the Region V Sgaff Development Grant,

The Federal Register Tuesday, January 21, 1975 Proposed State Program

Regulations, Appendix B, point 4, adult education staff development states .

in part, "It is recommended that each state continue the implementation of
‘its plan, and carefully assesses the desirability of supporting the continua-

tion of a regional approach to staff development,"

+
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For all of the‘:easéﬁ;'ététed prq&&oqgly, Illinois also feels it would
be desirable to have.a regionalized plaq fof staff development. The problem -
is there is not a means for carrying ouf\this concept due to state regulations
and ltiecause of the éatalysé,othe Federaifcovernment's lack of support in terms

vof direction and money.

Priorities for ProjectsQConducted Under Seétion 309 of the
Federal Adult Education Act, P.L. 91-230, .as Amended

Adult Education Coordination: Project proposals in the area of
coordination are encouraged to review the Final Report of the

Task Force on Adult and Continuing Education, '"Today and Tomorrow
in Illinois Adult Education" (1974). Of particular emphasis is
the implementation of some of the recomméndations, particularly
those found in Chapters II and III of that report. Such proposals
aré encouraged to develop and implement a system, based on those
recommendations, which can be evaluated in terms of program
coordingtion, improvement, efficiency and cost-effectiveness.

Adult Performance Level: The Adult Performance Level (APL) test
and objectives will be completed and available for implementation
during fiscal year 1976. Project proposals to conduct literacy
assessments and develop instructional programs designed to meet
APL objectives and other identified needs are encouraged to design
systems to avoid duplication of work already completed., Proposals
may also be developed to focus on the translation of APL objectives
into curriculum’and teacher competeucies which would improve
instructional programs funded to carry out the purposes of the Act.

Bilingual/English as a Second Language: Special project proposals
which focus on the needs of those with limited English speaking
ability and the competencies to*function in an English-speaking
gociety are encouraged to emphasize materials, techniques and the
delivery systems to improve the quality of imstruction. In Illinois,
both urban and rural populations should be given emphasis to reflect
the needs of the limited English speaking population of Fhe gtate,

Curriculum Development: Special pro ject proposals in curriculum
development are encouraged to emphasize the articulation of
curriculum models, between levels and between classes on the same
levels. Of specific concern are literacy, computation skills,
career awareness, prevocational instruction, and the relationship
of individualization to curriculum continuity.

3

i
Dissemination: ‘Proposals in the area of dissemination are encouraged
to develop and implement mechanisms whereby all adult education
programs in Illinois may have the advantage of information about
siguificant national trends in the field, special projects, research
and teacher training programs carried out under Section 306 (A) (4)
and 309 of the Act nationally and/or state-wide, and those aspects

i

I

G1



of instructional programs which show unusual promise of contributing
to the overall improvement of programs funded to carry out the pur-
poses of the Act, It is anticipated that this priority will be met
through the request for proposal (RFP) process, ’

Evaluation: Proposals in the area of evaluation are encouraged to
emphasize the development of model systems for the internal and
external evaluation of Adult Basic Education programs. Asgsistance
to local staff in the' development of internal evaluation &esigns
and in planning for independent, third party evaluations may also
be included. A representative group of iustructional programs should
be included in the implementation of the external evaluation system
during fiscal year 1976, Evaluation should be viewed as a compre-
hensive effort including; but not limited to, administration, the
instructional program and supportive services. It is anticipated
that this priority will be met through the request for proposal
(RFP) process. »

Family Education: Proposals in the area of family education are
"encouraged to review the comments of the National Advisory Council
on Adult Education concerning the parental/child relationship and
the best methods to enhance that relationship threough adult,educa-
tion programs, Examples of such programs, nationally and in
1llinois, may be examined with a view to designing methods and
strategies whereby the wutual reinforcement of parent and child
will improve the educational and social circumstances of the total
family unit, ’

Regional Resource Centers: The needs of adult students and personnel
engaged, or preparing to engage, as adult education personnel may be
served well by this approach in Illinois. The adult learner, tech-
niques for effective teaching, and such critical curriculum concerns
as basic literaey, computation skills, career education and curriculum
articulation through the secondary level would be examples of some

of the major thrusts such centers could provide. It is anticipated
that this priority will be met through the request for proposal (RFP)
process. :

Staff Development: Proposals in the area of staff development are
encouraged to emphasize needs of the adult learner and innovative
strategies, techniques and methods which will contribute to more
effective and efficient instructional programs to carry out the
purposes of the Act. As specified in Section 3.3.5 of the Illinois
Annual Program Plan for Adult Education Programs under the Adult
Education Act, the State Agency may provide for teacher training
projects for those persons engaged, or preparing to engage, as
_personnel in adult education programs under Section 304 of the Act.

&
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! . |
Supportive Services: Speelal project proposals-in the supportive
services are eucouraged to emphasize such ardas as publicity and

. recruitment techniques and studeut retention, motlvatiou and
counseling as they relate to the ongoing problems of sérving a
diverse adult population, Such, proposals should be directed to
designing strategies for a more effective and efficient program
and/or programs of supportive services to improve the quality of.
instructional prubrams funded to carry out the purposes of the
Act.,

)

The Undereducated, Handicapped Adult: Proposals which focus on the
undereducated, handicapped adult are encouraged to address the needs
of the physically, mentally and cmotionally handlcappcd and devise
instructional methods and techniqies that can be demoustrated as
effective, Such proposals are also encouraged to take 1nto arcount
social and economic benefits, as well as the educational advancement,
which may accrue as” a result of improved 1nstructxona1 programs for
handicapped adults. : Lo

5%
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NORTHERN ILLINOLS UNIVERSITY > ¥

Fiscal Year 1975

., Philosophv of the Prqyram . >' - p

ThR major direction of the program is specifically 1n¢icated under the

objecdivey section, The &encraleplaﬂ is to reallocate resoburces from cxxsthb

programs vhich are losm.m;‘}‘ Va‘llment: 1nt;o the adult:»continumg, education area - €

vhich is ‘a growing, dévcloping progzam.. This strategy is in keeping with a
major university mission of placin5 mehasxs on lifelong learnxng and involving

adults who have typically been exuluded irom higher education. o

:&:, B . [’ L
AttlLude of eroups responsible for prowth o£ thc adult continumnp edueation
program:. s T L 'ﬁ ‘

1., Governing Board (Board of Regpents). ‘The attitude of- the Board of
Regents has:been supportive although there has been hesitation on
the Doctor of Education dcbrue until more faculLy with specific
degrees in adult education are available to facilitate the program,
This attitude way delay approval of the Doctor oﬁ Educatipn for -
one year, but should help insure a high quality program.

»

2, Administration., The administration, from the depgrtment dhqf!man
to the president's level, have continually been‘supportivu of the
program even when faced W1th severe budget limitations., The
influence of the Advisory Committee has had a positive cffect
upon the attitude of the administration and faCulty.

B
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3. Faculty, The faculty have been supportive of the program except
for a few dissenters who perhaps are threatened by the reallocation
of funds from areas that are losing enrdllment, The faculty from
various colleges and departments’ who serve on curriculum committees
have generally supported the development of new courses and degrees
after hearing a defiense of the proposals for the new degrees.

4, Students., Increasing enrollment: in both on-campus and off-campus
classes indicates general- student satisfaction with' the graduate
program, A few students have,eipressed concern about the narrow-
ness of the objectives which descxibe the program, They would like
- to see more emphasis on general adult education and less emphasis

on specific Adult Basic Educa(ion, English as a second language and

high school completion, The addition of new faculty members and
#> new courses should help allevxatq this concern,

: &
? Loonl
l .

B. Objectives

1. Offer professiomal prgparation programs in adult-continuing
: education for-persons presently holding or intending to
occupy positions such as Adult Basic Kducation teachers,
high school completion program teachers/ instructors of
English as a second language, or administrators of adult--
continuing education programs. . ‘
|

2., Provide courses, advisement, and information for students
currently enrolled in other departments at Northern 1llinois
University who wish to explore the field of adult-continuing
educatlon. |

3, Develop an active and influential advisory group to assist
adult-continuing education faculty with the developuent and
continuous evaluation of the graduate program,

4, Develop workshops, seminars, institutes, conferences, and
in-service programs of study for persons who already hold
positions in adult-continuing education.

5. Provide counseling, research, field projccts, advisory service,
consulting and leadership to adult-continuing education programs.,

6. Strengthuﬂ the adult education program at each institution in
Northern's! geographic area by stimulating inter-institutional
cooperation and sharing the human and economic resources
available,

7. Prepare’personnel for leadership roles in the following adult-
continuing education programs: basic education for adults, l
English as a second language, community college, and university i
adult education programs.
|

8. Provide opportunlty fo; potential junior college.or high school
administrators and faculty to study the ficld of adult-continuing
education, i
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Specific Objectives

‘ ‘ , !
1. By the spring of 1975, a doctorate of adult education degree
will be approved through the Board of Refents process.,

2. At the end of the summer session 1974, four successful advise-
ment days shall have been completed,

3. By the £fall of 1974 all of the adult-continuing education
graduate stuff offices will be centralized in a group of
offices intihe Graham or the former. Gurler School complex.
During the fall of 1974 all curriculum materials will be

 centralized into the College of Education Resource Center.

%, Two new adult-continuing education faculty shall be added to
the adult-continuing education graduate program before or
during the fall scmester, The positions will be in the follow-
ing areas: EKIC-ACE professor; and a professor to provide
leadership in research methodology, individualizing instruction,
and evaluating adult-continuing education programs, Funds from
the 0.S.P.I. grant will help pay travel, advertising and selec-
tion cormittee costs.

5. By January 1974, a master's degree may be obtained by attending
. off-campus extension centers. Extension centers are initially
planned for the Quad Cities area, Rockford, Waukegan, Arlington
Heights, River Grove, the Chicago area, the DuPage County area,
Joliet, and the Thornton Community College area. o

6. During fiscal year 1975, a special reading course for adults will
be developed and submitted for approval through the several
curriculum committees at the various stages of the University,
The reading course will be developed cooperatively by the NIU
Reading Clinic, the adult-continuing education graduate program
area, 0.S,P.I.}reading specialists and selected adult reading
teachers,

7. During fiscdl year 1975, advisement days will be held at least
once each semester and during the summer sessiomn,

8. By January 1975, the internship program shall have grown to the
extent that it will require a full-time internship supervisor
position,

9, During fiscal year 1975, the Graduate Studies in Adult-Continuing
Education Advisory Committee will temain active in developing,
evaluating and promoting the program. The committee will also
assist in selecting new staff, Funds from thestravel budget will
continue to pay the expenses of advisory members and in recruiting
staft,
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The courses offered during;the fiscal year 1975 summer session and
fall session are listed as follows:, :

*

Summer :

ﬁduqation
Education
Education

Education
Education
Education
Educalion
Education
Education
Education
Education
FEducation

Education
Education
hducation
Education
Education

Education
Education

Education

451
566C
566J

578C

555

597
598
695

451
503
529A
5298

550T
5544
5548
555
497
498
695
699

The Nature of Adult-~Continuing Education

Counseling the Undereducated Adult

Development and Promotion of Non-Credit
Community Courses .

Teaching Adults English as a Second Language

Internship (5th year level)

Independent Research (5th year level)

Independent Research (6th & 7th year level)

Internship (6th & 7th year level)

The Nature of Adult-Continuing Education

Introduction to Educational Research

Adult Learning: Maturity to Old Age

Curriculum Development of Adult-Continuing
Education

Organization and Administration of Adult-~
Continuing Education /

Methods and Materials in Adult-Continuing

_ Education '

Methods and Materials in Adult-Continuing
Education

Internship (5th year level)

Independent Research (5th year level)

Independent Research (6th & 6th year level)

Internship (6th & 7th year level)

Doctoral Research and Dissertation

Courses for the spring session are in the plamning stage ‘and cannot
be finalized until new staff members are hired and Dr, Simpson

returns from his sabbatical,

Staff Development

The graduate program in adg§E~continuing cducation at NIU is willing to,

offer credit or non-credit coutses aund learning experiences at times and

places convenient to the learners. The graduate program will continue to

cooperate with 0.5.P.T. staff development projects to the extent that 0.5.P.I.0

desires our participation. Three different staff development activities which

are plauned for the summer session are listed below:

Education 566C
Education 566J

Education 578

Counseling the Undereducated Adult
pevelopment and Promotion of Non-Credit
Commiuinity Courses

. Teaching Adults English as a Second .

Language .




NIU will contribute $4500 to pay for the sal&ries and expénses of con-
sultants and will furnish in kind costs of Spikes, Woodstrup, Jackson, Mason,

Veri, Madison, Kaplan, and other graduate assistants and student assistants.

NIU plans to develép a special reading course for adults in coﬁjunction
with the 0.S.P.I. staff dévelopment personnel, the NIU Reading Clinic and the

NIUhgraduate program in a&ult-continuing gducation}

At least one nationai adult-continuing education conference will be
attended by each faculty member, The Southern Regioﬁal Edutation Board found
that United States Office of Educatioi staff-development money wés best spent
by providing adequate travel money for staff for university professors to )
keep in contact with practitioners and programs in the field, The graduatc
program staff will attempt to attend as many state adult education conferences
as possible. Biweekly meetings are planned for adult-continuing education
" professors and students to hear from selected speakers. . —

f. Progress Reports ¢

The quarcterly reports which must be submitted to S.EA.'s office will be
based bn;the o%jectives listed and the status’of the acfivities which were
outlined in the specific objectives section., The content will indicate the
status of the doctoral progrem, the new staff positions which are to be
filled, and the courses whiéh are to be taught.

G. Pernmanent 6¥1ivery Svstem

Py

Development dffé,permanent delivery system for graduate education in
adult-continuing education should be enhanced by the budget breakdown for
fiscal year 1975, A propEEZg budget is set up so that NIU will pay two-thirds
of each budget item and 0,5.P.I. the remaining onc-third. This arrangement
should force the unive}sify to put hard tax dollars in each ca%eggry and avoid
the use of 0.8.P,I. money for such traditiomally hard to fund items as secre-
tarial services, travel, aund supplies. The official approval of the master's
program has provided a permanent base and the successful apprdlral of the
doctoral program will further strengthen the delivery system, Brochures and
forms used‘for,internships which have also become part of the permanent
delivery system are displayed in Abpeudix c. . ' — )

Y
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Evaluation

Major strengths:

1, Support for the graduate program from all levels of the
university, the advisory group and 0.S.P.I.

2. The capability of the ‘program to offer courses and learn-
) ing experiences at times and places convenient to the
learner,

3. The location of the university in a highly populated part
of the state, which should cause continued growth and
development, .

4.‘ Off-campus degrees in the Quad cities and Rockford avea.

>

Weaknesses :

1. Lack of off-campus degrees in certain areas of the state, .

2, hack‘éf leadership in the ESanfea.
3; Lack of opportunity for study on the doctoral:level.
Proposed activities designed to overcome the weaknesses:

1., As specified, off-campus degrees may be obtained at the
following locations: -(Hopefully by the spring of 1975.)
Quad Cities area, RoeKford, Waukegan, Arlington Heights,
River Grove, the Chicago area, the Dulage County area,
Joliet, and the Thornton Community College area.

- 2, A request to sccure a professor with expertise in the

ESL area has been submitted and approved by the depavtment
chairman., The request has been forwarded to the dean.

3, Effort to obtain approval of a doctoral level degree in
adult-continuing education will coutinue. The addition
of the faculty as outlined in Appendixz A ghould persuade
the program officers of the Board of Regents and the IBHE
to push hard for offieial approval of this degree, ’

Methods and procedures of evaluation:

Development of the program in adult-continuing education at
Northern Illinois University will be evaluated under a comprehensive
plan with six scckions. 7This approach includes provisions for
detailed evaluation of all aspects of the program, These six
sections appear below: )

-

’

E 5
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‘The Advisory Committdé;and its subcommittees shall review
all aspects of thegprogram on a continuous- basis. .

There will be a self-evaluation of the‘adult.eduéation
faculty at the middle and- at the end of each semester,

There will be a comprehensive evaluation of .the coure
faculty, intern instructors, and graduate assistantships, -
once each semester. -

T . .

,There will be individual student evaluation in some written
form for those students enrolled in a graduate class on-

- campes and on extension, as well as students in workshops,
intfrnships, and independent study. This evaluation will
tae place both duri.ig and at the end of the course work, ,

N -

There will be a follow-up evaluatisn one year after -

graduate students obtain their graduate degrees in adult
education, This follow-up will take the form of a one-page
" questiopnaire which will be mailed.
I4 ) .

There will be evaluation from outside university consultants
with a minimum of.one consultant per year in the spring,

The Advisory Committee, which represents all asbects of ddult-continuiqﬁ

education in.Illinoié, including the various governing boards{ will pe the

most important-aspect in the evaluation.
along with thefgréduatés and university administrators to determine the A

success, failure, and future of the

«

SOUTHERN ILLINOIS UNIVERSITY °

1t will be their responsibility

P
JreRTs
program,

.

AO

{ Fiscal Year 1975

Philosophy’ of the Program

The program-is an interdiscipilinary graduate level program of studies _
. "(‘

including over 18 academic units within the universit?'community?

A primary

assumption for' the program is to provide specialization for a variety of

teachinﬁhand administrative needs. Given this approach, oné of the major

directions Southern Illinois University--Carbondale adult\hducation graduate

program is to enhance participation of academic departments and service units

in working with adult education programsein Illinois,

o

On August iO, 1973, the Southern Illinois University Board of Trustees

*

issued‘ihe following resolution: 7 .

€9

-
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The Board of Trustees further stated: - ' A R

-

%
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‘Mihereas the College of Education at Southern Illinois
University at Carbomjlale has proposed a reasonable and
moderate extension ok its M.S. in Eddcation program to
include a concentration in Adult Edycation;

- ,
And whereas, ‘such reasonable and moderate extension
addresses an area Of increasing importance to society
and the educatioial community; BN ‘ ‘

of Southern Illinois Uni ity in regular meeting
assembled, that the reasonable and moderate extension of
the M.S. in Education program to include a concentration
in Adult Education be, and is hereby, authorized."

Now, therefore, be it resoled, by the Board of Trustees

“g£dult and continwing education have been identified as
priority areas of concérn/ﬁarticularly for secondary and
higher education. 1In response to this concern, the College
of Educatiomn at Souzhern Illinois University--Carbondale

has proposed a reasbnable.and moderate extension of its

M.S. program to include a concentration in Adult Education, -
The great majority of the resources necessary to support
such an extension are presently available at Southern J
41linois University--Carbondale. Therefore, the concentra-

_tion can be initiated in 1973°74 with a few additional

resources to be provided in 1974-75. This proposal has
been reviewed and’ approved by the Graduate Council, the
Dean of the College of Education, the Graduate Schdol and
the Office of the Vice President fqr Academic Affairs and

Provost.," s -

.




B. General Objectives of Program - 1975

Objiectives

Achievement

1. Given three months,
each community college in

the southdrn 32 counties of

I1linois will be contacted

in order to ascertain their

involvement in adult
education,

2. The directer will dur-
ing the fiscal year ofter
instructional coordination

and assistance for regional

in-service workshops and
conferences for full and
-part~time adult education
programs ‘in southern
Illinois,

3. The director for the
Studjes in Adult Educa-
tionfduring the fiscal
yearfwill promote and
maiptain graduate advise-
ment for studeuts in the
adult education Master's
program,

4, The director will for
the fiscal year provide

., technical and writing
assistance to cooperating

departments and units of

the program in seeking
external funds for adult
oriented projects.

. .
5. The direcctor by Feb-
ruary 28 will desiygin and
write a research proposal
which will foeus on
assessing fdult Basic
Education Teachers' needed
conpetencies,

i

1. This will be achieved by
assessing -courses, students
served and programs offered.

A

2, The staff director work-

ing in cooperatiqn with the

tion/s Adult Education Sec~
tion will make available
Southe¥n Illinois University
-~Carbondale services.and
competencies for the im-
provement of curriculum and
instruction,

3. Regular office hours .
each week will be maintained
as well as speaking to
classes in various academic
units. )

* o

4. Specifically, the direc~
tor will assist in project

developument on four proposals.

5. A draft propgsal will be
written describing objec-
tives, time allocations,

“ratiomale, research pro-

cedures, analysis of data,
and reporting of findings.
Assigtance for this report
will be sought from the con-
sultant staff of 0SPI,

T1

.

courses, students served,
and programs offered
will be written,.

.

2. Evaluation of in-
service programs will be

teachers, staff personnel

| from OSPI, and the direc-

tor from the Studies in#
Adult Education office
of Southern Illinois
University--Carbondale,

3. A log will be kept as
to the number of students
seeking advisement, numbe
of notations made in
student folders on-file ix
the office, aad number of
courses in which presenta-
tions are given.

4. Copies of proposals
in which assistance has
been pxuvided will be put
on file with the Director
of Adult Eduuatlou of
OSPI.

5. A copy of the propoeal
will be placed on file.
with the Director of

0SPL.

Y,

' b

made by participating ;

Evaluation
1., The compilation of

|
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Objectives

Achiev ement

Evaluation

.
6. Agsistance in new grad-
vate level course develop~-
ment will be provided to
cooperating departments

and units during the term
of funding.

7. A five year plan for the
Studies in Adult Education
office in the College of"
Education will be designed
by the end of the fiscal
year.

R,

6. Assistance in the develop-
ment of graduate level courses

services will be given to in-
terested departments and units.

¢ .
7. The five year plan will out-
line future goals, objectives,
land directions for the office,
The relationghip of the office
with OSPI will be dlrectly dealt
with in the plan,

in reading, evaluation, and =

6. Copies of new course
proposals with accompany-
ing committee reactions
will be submitted to the
Director of Adult Educa-
tion of OSPI. '

7. ‘The plan will be
reacted to by faculty
members involved with
the adult education pro-
gram and copies will be
disseminated to ingolved

~

groups. J

C. Staff Developmént

%

) The Studies in Adult Education Project can lend financial assistance and

manpower support for staff development. Such support services as secretarial

assistance, commodities, travel and lodging expenses and instructional services

of Southern Illinois University--Carbondale can used.

Manpower assistance in
terms of the director can also be used in providiny some in-service programmfng.
t )
Specific in-service offerings for local part and/or full-time programs can
be provided with the assistance from Mr. Tegarden's office. - These would include:

Regional and local curriculum and instruction workshops

for non-degree course credit, S , ,

1.

Courses currently offered can also be made available to
adult education teachers intevested in seeking self- .
improvenent.

Practicums conceraing curriculum, instruction, reading;g
and language arts are available for adult educators
each semester.

’ 3.

Programs of study and faculty are available for those
adult educators interested in pursuing an advanced
degree at the master's or -doctoral level.

-

a0}




D. Progress Leport

It is proposed that a Progress Report be submitted to the Director of Adult
and Continuing Educagion cf OSPL once every four months, These reports will
respond to the objectives, achievements, and evaluations enumerated earlier in
this proposal. The four reports will describe the exteng to which the objectives
i are being achieved at that particular time. A description of the results will
* o ~ be provided in the Progress Report for those objectives which’have been achieved.
p . | ‘ . - SR t

E. ZFPermauent, Delivery Svstem

The Gollege of Education has made o commitment to provide personnel and
services for the development and improvement of adult education in southern
Iliinois. The Studies in Adult Education offiée will be maintained and directed
by a professional staff, as it has for the past three years; Additional staff
and faculty support will be assignéd as is needed by the uffice. New courses
are being discu;sed, plamed, and researched. The approval’procedures for new
course adoptions are (1) approval by the Graduate Affairs Committee of the
Colléée of Education, (2) approval by the Graduate Scho&l, and (3) approval by

»

the Provost's office,

a

F. FEvaluation

H.A. Streagths of Program Are:

1. An interdisciplinary program of studies possessing a wide
wvariety of electives.

2, Support and commitment to the program from the Dean and
Provost's office, . ;

3. 1Involvement, in such professiocnal activities as research,
service, and teaching.

4, Support and assistance given to university departments and
academic units,

- 5. The professional relationship established with the Adult
and Continuing Education Section of OSPIL,

6., To disseminate information concerning adult and continuing
education to cooperating departments and units,

7. To provide upon request special assistance and servicesg e
relative to adult aund continuing education to community
’ and regional iunstitutiouns,

ERIC

Aruitoxt provided by Eic:

-1
Lo
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. H.8., Aveas in Need of lmprovement:

1. The Studies in Adult Education office needs to play a more
direct role in providing in-service leadership for area
programs,

2, The office should assess its research capabilities and
R design a program of research involvement (initial attempts
have been uudertaken).

3., The program needs to involve more credit and non-credit
students.

4, “The office uceds to continue and increase its participation
aud dissemination of professional ideas, councerns, trends,
data, interpretations, and methodologies through a variety
of avenues and means,

5. Office personnel needs to make a greater contribution in
state and national adult education associatioms,

MINNESOTA - Phase I oo

The staff develepment plaus were developed by a coumittee consisting of
local directors, university represeuntatives, and the state Adult Basic Educa-
tion coordinat@%. The intent was to establish a permanent delivery system through
in-service workshops conducted by loeal education agencies, courses and seminars
conducted by the colleges and wiiverdities, and the cooperative efforts of both

coordinated by the state department of education.
. N
The following o%jectives have been achieved: .

1. A Needs\Assessment Survey has been completed and the results
have been analyzed., The results have provided the basis for
Phase II state staff development plar, .

2. Moorhead State College conducted a series of five workshops
involving 37 participants, covering (1) recruitwent and
retention, (2) individualizing instruction and goal setting,
(3) administration and planulng, (4) counseling in the
Adylt Basic Education program, and (5) future trends in
adult education. , ) .

3. ‘The University of Minnesota has established two new prad-
vate eredit programs in adult cducation--Educ, §-104 and: ~
Adult Basic Education-<BEduc 5-107,
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The College of Educatxon developed a scries of courses for
the preparation of Adult Basic Education personnel. These
3;965 are under study by the College's Subcommittee on
Curriculum., A total of 36 Adult Bd81” Education pclsoanel

attended these courses,

]

4, The state department of education, Adult Basic Education
office, conducted a workshop in "Management by Objectives,"
involving 19 local and state officials,

5, The state department and Minneapolis Public éebools Adult
Basic Education program spouscred a "Counseling Workshop
in Adult Basic Education.'" Eleven participated.

6. In March, 1973, a part-time Adult Basic Education consultant
was hired to assist the state Adult Basic Educaticn
Coordinator, funded with 304 funds,

7. Maukato State College conducted two Adult Basic Education
paraprofcssional training workshops and an Adult Basic
Education professional teachers workshop in cooperation
with the state department of education. Thirty-seven
paraprofessionals were trained and 21 professional Adult
Basic Education. teachers received training.

8., A state-wide staff development evaluation was conducted
by a committee on a continuous basis.

During Phase I substantial commitment for Adult Basic Education staff

development has been constituted at all levels.

v

Introduction

The continuation in the third year of the United States Office of Education,
Region V, Staff Developmeint Project, fuuded under Section 309 of the Adult
Education Act of 1966, P.L. 91-230, is based on the eéucatioual iteeds expressed
in the State Plan for the past two.years of operation,

In addition to the 179,000 persons who are 25 years of age and over who
reported to the census taker that they had completed fewer than eight grades of

school, there are 278,000 in this same age group who said they completed fewer

than four years of high school, ” .

@
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These fautssdemand that progessional adhlt educators in Minnesota marshal
those human resources in the state which will provide maximum opportunities for
adninistrators, teachers, counselors aud pqraprofessionals to develop abilities
to help educationally disadvantaged adultsﬁfunctioning at clementary and

secondary levels,

-

The purpose of this Third-Year Plan then is to continue to build a program
of beneficial learning experiences for all those persons involved iu teaching
individuals 16 years of age and older who lack the ability to speak, read,
and write the English language and cannot meet their‘zgglt responsibilities,

,Participdting staff will countinue to function at the local, state, and higher

education levels,

v

Contirual efforts will be made to identify, develop, and ezpand human

resources within the state to meet staff needs in Adult Basic Education.

Overview of Phase II Accomplishiwents .

Four institutions of higher learning were eéngaged in conducting Adult Basic
Education Staff Development activities-during the past year. They offered
courses and workshops for professionals and paraprofessionals and were aided

* - -

by state graut funds from Title i1t, P. L. 91-230,

1. Mankato State College . : .

F . I

Puring the fall quarter a class entitled "Intruduction to Adult
Basic Education' was offered as part of the United Statestffiée of f
Education, Region V, Adult Daéie*Edueapion Staff Dcvelépﬁent Proeject,

]

Dr. Antusa Bryant, Professor of Special Educatien at Haunkato
State College, conducted three worksliops during the year. Two worls-
shops were held for paraprofessionals and one for professionals.
These workshops attempted to train the'members present in Adult
Basic Education skills so they could peturn to their local programs
and ghare théir training with fellow Adult Basic Education

practitioners.

-1
-3

mRic

Aruitoxt provided by Eic:
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2. Moorhead State "College

In the Mini-project conducted at Moorhead State College, work—
shops were held for Adult Basic Education teachers, administrators,

# and prospective Adult Basic Education teachers. The topics discugsed

dﬁring the workshop serieé :t.ncluded‘:‘1

B +
- «

1, Recruitmept and retentiom of Adult Basic Education students "

2. Individualizing instruction and goal-setting in Adult Basic
Education :

3, Administration and planning in Adult Basic Education
4, Counseling in the Adult Basic Education program

., %

’ 5. Future trends in Adult Basic Education.

3, University of Minnescta

Two courses were offered by the University of Minnesota during the
1973-74 academic year for Adult Education and Adult Basic Education

personnel!
ol

Edu 5-104 Adult Education (3 cr). Agencies, programs
philosophies, history and trends, Each
student will devote some time to a field of
special interest. :

Edu 5-107 Adult Basic Education: Instructional Methods
and Materials (3 er)., Specific educational
assessment and rescarch; methods and materials
in reading, listening, arithmetic and consumer
mathematics; writing and speaking; evaluating
outcomes of justruction,

In addition, the College of Education developed a series of
courses for the preparation of Adult Basic Education persounel.

4, Bemidii State College

Because of the multiplicity of Adult Basic Education activities
already conducted during the regular school year and the availability

of the Northern Minunesota campus during early summer, it was considered

advantageous for Bemidji State College to conduct a five-day Adult
. workshop for graduate and undergraduate credit in June 1974,
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5. State Educational Agency

The Minnesota State Department of Education coordina%qﬁ‘a series of
local in-service training sessions for Adult Basic Education teachers.
The teachers from various regions throughout the state met in their éwn
geographical regions to plan where wvhen, and how they ?Duld conduct their
own in-service training ses ions.> Approximately 10 sessions were held in’
\\ five different areas of the$
Adult Basic Education teachers in dheir own regions and share information

staté to permit the teachers to meet other

and Adult Basic Education materials.. At the completion of the year, a
booklet of shared Adult Basic Education materials wds compiled by the
State Department of Education and distributed to Adult Basic Education

teachers and administrators throughout the state.

Early in 1973, a part-time Adult Basic Education consultant was

hired at the State Department of Education to assist the coordinator of

Adult Basic Education in the United States Office of Education Region V. -
X

Adult Basic Educatlcn Staff Development Project., This position will ’ (}’,

continue to be funded under Section 304 of the law and is inteunded to (‘7

facilitate the smooth operation of the project at the state and local

levels.,

Permanent Deliverv System

With the impetus of the United States Office of Educaton Region V, Adult
Basic Education Staff Development Project funds, the cooperathag j stitﬁiions
of higher education in Minnesota have accelerated their adult education program
development, The University of Minnesota has instituted five adult education
courses with Adult Basic Education components. It has taken steps to establish
an Adult Basic Education Materials Center on the campus aund secure additional
Addlt Basic Education faculty members. It will continue to develop its adult
education program following fiscal year 1975 when Region V federal funds are
discontinued.

: L ” -

The other threc cooperating colleges are-also continuing to develop adult

‘education courses, workshops and seminars aﬁd will extend their Adult Basic

Education services to the college and conmmn ty following the completion of
the United States Office of Education Regiou V Adult Basic hducation staff

Development Project.’
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A Human ReLource'Booklet was developed during the Region V Project so

L | A ‘.
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¥

Minnesota Adurk Basic Education Program Directors would have a list of Minnesota -

personnel pre%&rcd te conduct tralnlnb sessions with their tedchurs and other
Adult Basic Equcatlon personnel.. Additional personnel may be listed as they
are identif ied as Adult Basic hdULation.resource persons willin& to share thlr

expertlse thh others.

“"Phase TII W ) ) | . .
Based on khe needs assessment for Adult Basxc Education staff dayelopmunh

- conducted by”Dr Pryant, the state developcd a plan for training AdulL Basic
Edueation pe%sonnel which was implemented upop approval.

e the State PLan are:
\‘/ w -
To &ld the four participating igstitutions of higher learning
. to nncreasc their commitment in establishing Adult Basic Educa-
g tig n staff development services throubh the addftion of time,
fu ds, and peraonncl

The objectives for

¥.

’ o

2, T cuntinug to seek out those problems or needs in staff develop-
) muﬂt in Minnesota which may be common to other states in United
Statcs Office of Education Ruglon V, and can be bgtter trLated ‘
q& the regional level, ) . '
3. ”&o continue to identify eapabihtigG and roles of minoerity ‘

,*withxn the state.
J

fagenexcs or individuals to develop staff development services

@

L3

4. To continue to establish precedures by which learning 1nst19utionﬂ
' will eventually assume fully reronuibllity for Adult basic
) Education .staff development.
f 5, To continue to assist local educational agencies with théir
Adult Basic Education in-serviee staff development autiv;ties,
v> using such methods as teacher-trainer teaws.
A .

6. To expand the Adult Basic EBducation staff development Human
Resources Booklet to permit Adult Basie Education directors to
employ the expertise of other qualified persomnel in their Adult
Bagic Dducation staff training programs, .

-7,

To continue to act as the generating force in thd development of
better Adult Basie Education Staff Development projects throughout
the state of Minnesota by establxshfng an cfficient delivery
system of Adult Dasie Edueation staif training for the loeal
school distr}cts.
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§. 4o continue to secure, from institutions of hxbher learning,
i commitments to teach Adult Basic Education courses which are
based on Adult basic Education teachers' needs as expressed by

those same tLdCeréflﬂ the field.

! . A .

9. To continue to implement the recommendations.offered by the
respondents of the Adult Basic Education needs assessment v
questionnaires concerning future Adult Lasic Education Staff
Development activities in Minnesota.

v -

s
During Phase ILI, Minnesota attempted to extend its work and progress with

geiting college level courses established in the collges ‘and universities
throughout the state. The University of MLnncsota now has two full-time
pgéitioﬁs in adult education, It offers tWO courses at the braduate level in
Adult Basie Education and in 1975-76 will add an undergraduate level course,.
Through the cfforts of Dr. Rosemarie Park, the Adult Basic Education insttuétor
at the UanLfbltj, the mess 1gé "the need for Adult Basic Education" is being
carried to othcr instructors at the Univers ity level and they are now at least

reaching the level of awareness that there is such a thing as Adult Basic

‘Education, .

-

- Dr. Park has made a survey among graduate students majoring in Education to
ﬁeasure their iﬁteresk in having an undergraduate course added as an elective
to their prog sram.  Over 60 percent indicated an interest in such a ecourse as
J an clective in educatiomal program. Dr. Park met with the instructors in the
elementavy ‘reading program who are now receptive to the idea of téa ching
reading to adults. They are aware of the need for people to be trained with
* lhé skills te teach reading to adults. ' .

-

Thc president of the Unlvcrsxty of Minnesdta was a luncheon speaker at a
reccnt community education meeting. During his talk he referred seveal times
to thce Adult “Basic Education Program at the University of Minneseta. \thhough
his informatieu was far from complete and was borderline correet in soie areas,
at leust he was aware of the program, The Hinnes ota State Department of
" ' Education«-Adult Basic Education officials will be meetlng with him in LhL
not-too-distant future to talk about the continuation and e expansion of adultw,,,

cducation sctivities through the University of Minnesota--Mimnneapolis branch.

Aruitoxt provided by Eic:
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The University of Miunesota, under the direction of Dr. Harlan Copeland and
Dx. Park , has established a curriculum library for Adult Basic Education
currlculuﬁrma€irxals; The materials are housed in the immediate area of Dr.
Park and Dr, Copeland at this timb.o They are now available for any instructor
in the state to come in and view, preview the materials and look them over.
They are catalogued so that they can be found and used, The fact hat these
materials -are available at the University of Minnesota will be publicized as a
part of the Fiscal Year 1976 program. It will be included iu the Admlnistraﬁo 's
Workshop as well as the workshops conducted for teachers ‘and counselors dur1n5
the year. The curriculum materials library has a graduate assistant doing most
cf the work determining what is available and thé receiving and cataloguing of

the materialq.

_The Minnesota State Department of Education has purchased a set of the
4Maryland IV tapes. The University of Minnesota--Minneapolis agreed to house
‘them, to circulate them through their audio-visual department and to spend a
certain amount of moﬁey pﬁbliéizing their-availability. They are listed in
their audicfvisual curriculum materials catalogue at this tige. Altﬁough the
use of the materials to this time has been somewhat limitéd the Minnesota State
Department of éducatieﬂ plans to include -this in their Administrator's Uorkshop
in some detail, perhaps previewing one of the aes ions and Lrylug to set up
" at that time a schedule for further use, With a little effort this could

become an extremely meaningful "head start" to the Hinnesota Adult Basie

“

Education program.

The University has, under the direction again of Dr. Copeland and th Park,
assignld a, graduate seistant to the task of doing a natiowwide study on
certification through various state departuents of education thxuugh@ut the
United States. The Minnegota State Depavtment of Education has met several

" times .with the graduate student aund Dr. Copeland to diseuss this stuéy, haviag
input in the planning. A“meeting was held in the sunmer of 1975 to discuss the
résulés,aﬂd to analyze what kind of certification in adult gducation would be
appropriate for Minnesota's Adult Basie Education teachCrs, counselous,
administrators, aud paraprofessionals., The plan established a step-by-step
procedure for developing cortification so that Miuncsota will have established

criteria and a process for issuing cerLifigaLes for Adult Basic Lducation staff

members. y

*

62




The contacts and,th;se geginnings that have started at Mankato State and
Bemidji State areic0ntinuing. At Bemidji State, Dr. John Yourd is ehtremely
interested in Adult Basic Education, 1nvolv1ug the college in adult edu&ggron
programs. The Mankato State has a staff member who is very active in Adult

. Basic Education, Dr. AntusakBryaﬁt. Dr. Bryant is offering Adult Basic
Education coug?ework through the college of Mankato and will continue to do so. -
The University of Minnesota--Duluth branch recently co&pleted a two week summer

- school program in Adult Basic Education. This summer school-program was a
cooperative venture between the Puluth Public Schools, Minnesota State Depart-
ment of Education, and the University of Minuesota-nDﬁluth‘branch, serving 42
Adult Bas1c Education staff persons. As a result of this cooperative program,
the University of Minnesota--Duluth branch is now expresslng a great deal of
interest in becoming involved on a more permanent Basis in Adult Bas1c o
Education. Planning sessions have been scheduled with staff members ff&%
the University to discuss the level of 1uvolvement, posslble act1v1t1es,
sources of funding, and hov to documeut the nee@ 'Through a\X3ca11yxdeveloped

resource person,

- g} needs assesggment, 10 separate areas of need were identified

who would conduct the -training on that day, was identified for each.area.

.

. In Fiscal Year 1976, the Mlnnesota State Department of Education--Adult
52
Basic Education will place a hlgh priority on meeting with each university and
college president, enlightening them concerping Adult Basic Education. This

-, . . .
personal contact will be an annual occasion. \&

During the year Minnesota sent representatiives to eacﬂ of the-regional
Q§$ worksheps. When the people who attendsd thes¢ workshops returned, they theniF/
became a committee that served in an advisory capacity in helping to decide
how best to make use of the information, mpterials, or the subject arvea of the
worlkshop. In some cases this led to immediate;action (as in the case of the ,
Coping Skills Wdrkshop) or to a long range plan for participation such as in
the area of Cultural and Ethmic Diversities Workshop im Lansing, Michigan, on
the 9th and 10th of April, 1975. The plan is to modify the materials presented,
\ the structure of the workshop and to sponsor several of- them in the state of
Minnesota at various locations sometime during middle- or 1ate winter of,1975-76

schoolyear. - -

. v

ERIC + o | | .

Aruitoxt provided by Eic:
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The SAGE w0rkshop which was held in Mlnnuapolis was attended by six
Mlnnesota reS1dcuts who then became a committee to advise the Minnesota State
Department of Education on the use of SAGE materials. It was their recommenda -
tion théttbh; Brown be invited back .to the state to conduca series of two
day,w0rk§2?ps at three different locations, training staff members from local
programs in the use of the Skills foriﬁdult Guidance Educators (SAGE) materials..

-

’ Wy ° [
- Possibly the most successful of the activities at the local level was the

Coping Skills Workshops that resulted from the Regional Coping Skills Workshop
. 1 ‘

, in Indianapolis, Indiana, during Januafy 15-16, 1975.' Minnesota had five
people at that workshop and after their return home they decided ‘that something

had to be done immediately to get this information to the other teachers in the

state. A series of workshops at six locations were scheduled. Staff members

" of a&l of the local programs were invj attend, -Most of the materials that

. were handed out at the workshop were( reproduced and madg avallable to the
, paralgigiziigat the local workshlops.( The five people that attended the Indianapol}s
workshop wé the presaﬁ:;rs and tﬁgﬂ%iécussion leaders at the workshops conﬁucted.

This- workshop served to“epen the ey;s to a large number of Xdult Basic Education

N & . . . . . \*’J N .
instructors in Minnesota to a way to make their training much more weaningful

to those people they are ﬁorking with,

PROFESSTONAL DEVELOPMENT PROJECT

.

<

Introduction

In 1972, the College of Education‘at the University of Minnesota was granted
Adult Bdc?gﬂff;;ation (ABE) Staff Development funds for a three-year period for
the purpose of developing an Adult Basic Educatlon teachcr education program.,s
Prior to this date, courses in Adult Basic Educatlon hadanot been given on a
regular basis at the Un1¢ers1tv of Minnesota, During the 1972-73 acadewic yea:,
two ingtructors were hlred to review and revise the courses that had been offered
by the Collez,eQ and to develop an Adult Basic Educatlon component for a newly-

‘dEveloplnb graﬁuate program in adult education.

-

On Jdnuary 1, 1974, Dr. Hérlan'Copeland was employed as a full-time'profés" R i
sor of adult-education to develop a graduate'program;in adult education., In o
Septembgp, 197&‘jan additional professor, Rosemarie Park, was employed full-time

b3
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to teach*"rJduate courses in Adult Basic Education, to d op a curriculum

materials library, and to advise graduate students purusi master's degree‘

with an emphasis in Adult Basic Education. ’ ‘ ﬂ

Since September, I974,/thé Adult Bdsic Education Staff Development Project

at the University of MrnﬁéSOta has worked toward the achievement of four broad

2

goals: L : N
1. The development and implementation of an instructional progran
for master's degree studgnts, many of whom are present or
potential Adult Basic Education teachers,
2. The c?velopment of a curriculum materials 11brary in Adult Basic
Education, . :

3. The generation of 1nteresL and support for Adult Basic Education

> within the University of Minnesota community of faculty and

students, especially in the related reés of Reading, Mathematics
Education, Psychology, Special Educat\jon, and English as a Second
Language. .

4, The prov131on of service to the larger Adult Basic Education
community in the metropolitan area including contacts with local
Adult Basic. Education, vocational and correctional program, and .
with volunteer and professional agenc1es. . ‘

In order to pursue these goals, the Co{lgge submitted proposals for three
projects 1nvolv1nb funds prov1ded by the Adult Education Act through the
Minnesota anartment of Educatlon and the School Management Ingtitute, The
three projects were: (a) Instructional Program, (b) Curriculum Materials, and
(¢) Program Support. The projects were ‘approved in August, 1974, This report fﬂ*\\\l

concerns the Instructional Project only, as separate reports are submlttcd for

each project. . : |

Purpose . ) o
The specifiic purposes of this project were:

1. To provide resources for hiring a full-time person to provide ‘!‘
- graduate and undergraduate credit courses in Adult Basic .
- Education,

N 5
- & h

*
2. To develop and implement a compounent within a graduate program
in adult’education for Adult Basic Education personnel.

3., To provide non-credit instruction for inseryice Adult Basic
Education persomiel. )

»

- i

4, To provide consultant services to the state education department

as requested, ., - -
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Activities
The following activities have been accomplished during the project:

1. Rosemarie Park was employed full-time for the period
September 15, 1974, through June 15, 1975, to teach courses ‘ R
in Adult Basic Education, to advise graduate students, and
to implement the activities associated with the overall Adult
Basic Education Staff Development Progkct.

2., Three courses in Adult Basic Education were offered, and six
additional courses were provided to students interested in
* Adult Basic Education by the adult education faculty. In
September, 1974, when the full-time- Adult Basic Education
faculty member was appointed, three core courses in Adult
Basic Education had been outlined and approved by the College’
of Education but had not been offered to students:

a. Orientation to the Adult Basic Education Student (Educ 5201)

b. Theories and Techniques of Diagnosis and Prescription for
the Adult Basic Education Teacher (Educ 5202) = - . .

c. Methods and Materials in Adult Basic Education (Educ 5203)‘

Orientation to the Adult Basic Education Student was developed and taught

in the fall quarter, 1974 to nine students. The course included the féllqwing_
topics: target populat;ons, language and di;Iect, testing of minorities, deal;
ing with drug dependent learners/ educating prisoners, aud recruitment and
dropout problems in Adult Basic Education, Dr. John Taborn of the Black étudies
Department gave a session on minority groups. Donald Black Hawk of the St. Paul
Special Project, an Adult Basic Educatién progra& for native Americans, provided
consultation on Indian Addi;aBasic Education. The dégree of emphasis on each

o8 4 N
subject was largely determined by the needs and interests of class membgr;\

Difienosis and Prescription in Adult Basi¢ BEducation was given in the winter

quarter, 1975, Seven students participated. The course dealt-with informal
and formal methods of diagnosing reading and mathematics problems, and placed
special emphasis upon reading and mathematics error patterns. This course-was
repeated in the firgt summer ses§ion and had an enrollment of seven students.

A major feature of the course was the development and use of a computer-
assisted exercise in Adult Basic.Education, This exercise was developed with

the assistance of Dr. Russell Burris of the Instructional Design Group at the

University of Minnesota. . ' . ’

@
1
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The cémputer began by giving background ingormatién on a client named

"George." Students must decide on relevant céurses of action to diagnose
George's reading and mathematics problems. They can ask for additional back:
ground information on George and for results of tests including a printout of
George's reading and matehamtics errors. The student must then stt priorities
in tutoring and list skill areas in which‘Gedrge needs help. At each stage of -
the diagnostic process, the computer gives feedback‘on the choices the student

makes and directs students to relevant articles“ang books.,

A questionnaire survey of the students who_ use the prbgra& showed all found .
the exercise "extremely useful" and would like more ‘such exercises., The computer
exercise has also generated interést within the College 'of Education; five , .
faculty members have tried the program;a Professor Antusa Bryaﬁt of Mankato“ ﬁ
State College has used the program in connection with one of her courses,’ A “
report has been published in th;EDP Comment (November, 1975), and has generated
Some interest outside the“statelbg’ﬁinﬁesota. The anticipated link-up between
the University of Minnesota computer system and the Minnesota Educational
Computer Consortium (MECC) will make the prograﬁ available to Adult Basic

Education teachers for inservice training on a statewide basis.

Students from the diagnosis‘aﬁd pfescription course have also been required
to write a diagnostic report on an %ctual Adult Basic Educatidn student. Local
Adult Basic Education programs have cooperated in allowing students in this .
course to work with volunteer Adult Basic Education clients and give dlagnostlc
tests., Diagnostic reports together with reconmendations for tutorlng and
remedial help have been giv%n to the Adult Basic Educat{on teachers working
with Adult Basic Education clients. Thus, the University has been able to
provide individual diagnbstic summaries on Adult“Basip Educaéion clients of a

depth not usually possible in regular Adult Basic Education settings.

. - F
[

*

Methods and Materials in Adult Bagic Education, This course WGS'giveﬁ in

the spring quarter, 1975, to sé&en stﬁdents. A major focus of this course was
the study and written evaluation of seven major reading series used in Adult
Basic Education settings (New Readers Press Streamlined English Series, Reader's
Digest, Mott Programmed Readers: Steck-Vaughh, SRA, Barnell-Loft, and Sullivan
Programmed Series). These evaluations now form part of the curriculum matetials

library. , ‘ : e




In~depth study of both reading and mathematics Adult Basic Education maferiala
- has been made possible by having a curriculum materials library on site. These

. materials have also becen used as a source for teachers in Adult Basic Education
; + 1 “\;.,‘

El B & !

programs in the metropqlitgq area. - A
, A N

1. Iﬁfadditien to the three core courses, two supplementary courses
were offered:

a, Fiel& Experience in Adult Education (Educ 5205)

b. Problems: Adult Education (Educ 8302)

Field Experience in Adult Education. Field teaching experiences were j

"arranged for two inexperienced M,A. students. Students spent five hours a wéek

" during both winter and spring quarters tutoring in Adult Basic Education pyograms
under the supervision of%a"master teacher., One student was placed ?ﬁ“ﬁ“ﬁf;-
vogﬁtional AdQ;t Basic Education setting, and thé other student assisted in
teaching English as a Second Language one quarter and in teaching Adylt Basic

Education during the second quarter.
:

Problems: Adult Education, This course provided indivigual students with
the opportunity to work in depth on special topics in Adult Basic Education,
Studies are in progress on an instrument for diagnosing reading problems in
ﬁééL settings, and on the special problems of Adult Basic Education ip correc-

tional settings,

!

1. Students have been able to supplement these basic Adult Basic .
Education courses with other courses in adult education,
especially Survey of Adult Education (Educ 5104), Designing
the Adult Education Program (Educ 5301), Adult Learning and
Development Through the Life Span (Educ 5401), and Adult
Education Workshop (Educ 5103). These courses are not
required for all Adult Basic Education students, but are
used to meet individual interests and. needs.

f

2. Students have also been encouraged to take advantage of a wide
range of courses offered by the University of Minnesota in
subjects glosely related to adult education and learning.
Students have enrolled in courses in linguistics, socio-
linguistics, learning disabilities, reading, vocational
education, and English as a Second Language. The present
program is sufficiently flexible to allow students to take
advantage of the vast array of resvurces at the University
that would be appropriate for developing competencies as an
Adult Basic Education teacher or administrator. ’

-3
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5.

the tailoring of a program to fit. the needs of a diverse

student population. We have had to accommodate both experi- o7
enced and totally inexperienced- people in the Adult Basic -
Education field. It takes several hours to find courses and
field experiences to suit each individual need. More than

90 faculty hours were spent by the Adult Basic Education faculty
member advising students on their course work., Additional time
was spent in informal discussions of Adult Basic Education
related subjects. ’ .

Providing non-credit instruction for Adult Basic Education
personnel. Instruction and advice was provided to both
individuals and groups during the project year. Telephone
conferences and office visits with teachers, counselors, and
administrators consumed several hourg, during the year. In
addition, the following group activities were provided: i

_a., Dr. Donald Mocker conducted a seminar for 35 St. Paul and

Minneapolis teachers and administrators while on the
University campus, The initial focus of the seminar was

- on teacher competencies in Adult Basic Education, but the
seminar also dealt with a variety of issues raised by the
participants. |

b. Rosemarie Park made a presentation on dialect and teaching .
of reading to St. Paul Adult Basic Education teachers.

z 86 . T I
Advising and counseling students. Thig activity has been a - ’
ma jor part of the faculty workload. A major concern has been ‘ ‘

c. Rosemarié Park made a presentation on diagnosis and pre-
scription in Adult Basic¢ Education to Minneapolis teachers.

d. Harlan Copeléud made a presentation on the psychology of
adult learners during the Minneapolis inservice education
program for Adult Basic Education teachers.

Providing consultant services to the State Education Department.
Rosemarie Park worked with the Department on evaluating Adult Basic
Education, and Harlan G. Copeland and the Department have been
working together on a study of certification practices for Adult
Basic Education teachers.
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' PROGRAM SUPPORT SYSTEM PROJECT

"Introduction

The "Program Support System" project was one of the three prOJects under-
taken by the College of Education at the Univer31ty of Minnesota for the purpose
of developing a capability within the College to provide preservice and continu-~

fe field of
Adult Basic Education. The three projects were requested so that thd College

ing education opportunities for pgfsonnel interested in working in

would be able to employ a full-time assistant professor to provide leadehghip
in conceptualizing and developing the area, to develop and teach courses in
Adult Basic Education, to acquire suéporting reference and curriculum materials,
to recruit and advise graduate students interested in Adult Basic Educationm,

v %gd to incorporate the Adult Basic Education component 1nto the newly developing

graduate program in adult educatléj at the University, - ‘ -

Purpose

Theespecific purpose of this project was to provide a support system for
developing and implementing the graduate courses in Aailt Basic Education and
the Adult Basic Education component of the graduaté program in adult education.
Since Adult Basic édﬁcation comprised a new thrust of the College, consultation
with. Adult Basic Education leaders-it other states and at the natiomal level
was desired. The need for additional contact and consultation with local and
state Adult Basic Education personnel was also anticipated in order to gain
awareness and understanding of the program, éé well as cooperation in placing

prospective Adult Basic Education teachers in a student teaching experience.

Activities
The following activities were undertaken:

1. ﬁgnsultation with Dr. Donald Mocker, University of Missouri--
nsas City. Dr. Mocker was 1nvxted to Minneapolis “to consult

fwlth the project staff about the proposed curriculum for Adult
Basic Education students, courses in Adult Basic Education,
and research needs in Adult Basic Education, He also gave a
seminar attended by eight invited faculty from Elcmentary
Education, Curriculum and Design, and Reading, Dr. Mocker was
very productive in generating interest in Adult Basic Education
among the College of Education faculty. He also conducted a

50




T - 1. S R ——

seminar for 35 St. Paul and Minneapolis Adult Basic Education

teachers and administrators while on campus. He also consulted
with administrators and faculty in the Departmeht of Curriculum
and Instruction, and in other departments in the College regard-
ing his study of competencies required of Adult Basic Education
teachers. Dr, Mocker also prepared a statement -evaluating

certain aspects of the instructional program which is included

@“wk in that phase of the report. . .

2, *Consultation with Kenneth Pengelly, Mankato State College.
Mr, Pengelly advised on the organization, filing, and retrieval
‘of the Adult Basic Education curriculum materials which have been
acquired during the project. .

3. Consultation with Donald Black Hawk, a member of the Winnebago
Indian tribe, Mr. Black Hawk is a counselor with the S§t. Paul
- Special Project, an Adult Basic Education program for American ‘
* Indians. He provided a le'sture on American Indian culture and el
the special needs and probl of American Indian adults par-
ticipating in Adult Basjic Education programs to class. members in
"Orientation to the Adult Baskk Educgtion Student."

4, Consultation with Betty Jones and Ruth Delapp, teachers in the
Minneapolis Occupational Skills Center. Ms. Jones and Ms, Delapp
were recruited to serve as supervising teachers for.a graduate
student who had no prior teaching experience with Adult Basic

. Education students.

<

. L] ’ [

5. Consultagion with Lucille Fisher, Mary Rodriguez, Ruth Nelson,
Lue Jones, and Bella Hanson, teachers and supervisors in the
_Adult Basic and Continuing Education program in St. Paul. Each
individual was recruited and oriénted to assist with a field .
experiencé "for a graduate student who desired a supervised
experience in teaching Adult Basic Education and English as a
Becond Language to adults,

6, Consultation (with representatives of Adult Basic Education
_administrators, counselors and” teachers and of voluntary
" organizations Ynvolved in literacy tutoring. An ad hoc
advisqry committee was\organized and convened for the pur-
poses of explaining the\Adult Basic Education Staff Develop-
ment Project, and of sollciting the advice and suggestions
from community leaders as\to altermatives for implementing
the program, This group was very helpful in working out
problems associated with the placement of students desiring
field experiences, and in promoting course offerings.,
7. Attendance at the Adult Education Association and National
“Association for Public and Continuing Adult Education annual
conferences, and the Commission of Professors of Adult
Education meeting ip Miumi, Florida (November, 1974). ~Both
the Adult Basic Education faculty member and the project
director attended, The experience enabled both individuals . 1
to learn about new developments in Adult Basic Education in N
other states, to inspect ne1&Pprricu1um materials, to become .

¥
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acquainted with national and lgate\leaders in Adult Basic
» Education, to explore related progrdms such as career educa- |
‘tion and educational programs in cérrectional institutions,
and to develop some visibility for the program at the University
of Minnesota. ‘ :

sAttendance at the ‘Commission on Adult Basic Education meeting

in San Francisco (April, 1975). This opportunity allowed the T
Adult Basic Education faculty member to gain more familiarity

with the funding and political aspects of Adult Basic Education, '
and to become acquainted with a variety of researchers, faculty
and practitioners engaged in Adult Basic Education,

Attendance at the Adult Education Research Conference meeting in
st. Louis (April, 1975). This conference-gnabled the Adult
Basic ﬁqucation faculty member to meet many of the researchers
and evaluators in the field of adult education, and to become

. acquainted with the status of research in Adult Basic Education
and adult education, '

Consultation activities have also occurred that involved no "
expense to the project. Therefore, they are listed below as a ‘

matter gf record only, as there were no project finances involved.

a, Attendance and participation in meetings of the College of .
_ Education Reading Center Committee, Both the Adult Basic
_Education faculty member and the project director have par-
ticipated in this committee which is investigating the
possibility of developing a Center coucerti with research,
teaching and service at the University of Minnesota. The
presence of the Adult Basic Education faculty member insures
that the needs of illiterate adults in Minnesota are prominent
in the committee's thinking and deliberations.
b, Consultation with Dr. Antusa Bryant, Mankato State College.
Dr. Bryant is affiliated with another state institution con-
cerned with the preparation of Adult Basic Education teachers.
The Adult Basic Education faculty member and Dr. Bryant have
collaborated on developing a research project to follow up
Adult Basic Education students,

c. Comsultation with, Dr. Mark Aulls, University of Minnesota.
The Adult Basic: Education faculty member and Dr. Aulls have
held regular meetings to work on a- research project on
vocational literacy which is still in its formative stages.
Mary Haxby, a graduatt student in adult education, is collect-
ing preliminary data on reading levels in relation to the
amount of time taken to complete training in two lotal
vocational prograws. )

d. Consultation with individual faculty members in the University. ’
Contact with faculty members has been extensive., More than 20
faculty menbers from Reading, Mathematics Education, Secondary

y Education, Special Education, Indian Studies, Instructional v

)




Design, Psychological Foundations of Educatlon, Black Stugdies, . I
English as a Second Language, and Law have been contacted.

Ten faculty members from the College have been consulted about

the content of a proposed undergraduate course iu Adult Basic

Education, This course would be offered to undergraduates

majoring in elementary or secondary education who might be

interested in teaching Adult Basic Education in the future.

e, Visits have been made to Stillwater and St. Cloud correctional
institutions to observe their Adult Basic Education programs,

f. , Attendance at an Evaluation Workshop for Region V Adult Basic
Education personnel in Chicago (December, 1974).

<. Personal contact with the National Iustitute of Adult Education
in London, England (June, 1975) to arrange regular exchanges of
information.

h, Providing consultation and setvices to:

1. The State Department of Education (Adult Education) on
evaluation,

[

2. Personnel from the Concetrated Employment Program (CEP)
on testing in Adult Basic Educationm.

° 3. The Moundsview School District about setting up a new
. Adult Basic Education program.

4, The St, Paul Adult Basic Education program on the use
[ of paracounselors.,

5.- The Minnesota Literacy Council on the development of an
* evaluation plan, and organizatiomal structure.

6. Presentations to Mlnneapolls Adult Basic Educatlon teachers
(on dialect and teaching reading), and to St., Paul Adult
Basic Education teachers (on diaguosis and prescription in
Adult Basic Education).




CURRICULUM MATERIALS PROJECT ‘ ‘e

Introduction o : o

Ay

The "Curriculum Materiala“ project was developed to fill a void in the
holdings of the University Library system. .Since knowledge of the available
~ curriculum materials and tests appropriate for Adult Basic Education students

was one of the important instructional objectives, the project was necessary ° .

ment Project,

/

to the successful com?i?tion of the overall Adult Basic Education Staff pevelop:

Purpose

»

The purpose of this ‘specific project-was to develop a library of reference
and curriculum materials for adult education and Adult Basic Education. Since
the University Library holdings were found to be minimal in these areas, the

project inclu&ed both basic references and curriculum materials,

Activities
1. fThe development of the curriculum materials aﬁﬁzzzzzgkcollection
followed three main steps:

a. Identification of the major publishers of Adult Basic
Education materials and tests.

s : '
b. Identification of reading snd‘Tathe@agics tests and ¢ : . ‘jﬂ\\x
materials most frequently uvsed in Adult Basic Edudation

programs. N S ~

entificdtion ofa}dﬁqges, othey than major phblishing‘ s .
ses, of Adult Basic Eddcatiofp materials, . .
) ‘ J

. gselected in accordance
was made to obtain %ll materials in reading
functioning belbw an eighth gfade level. Second, any materials Q$igin§11y Z/(*fS\\*\
designed for children had to be frequently found in Adult Basié Education classk

rooms to warrant their inclusioun. . For example, the SRA Redﬁing Skills series is

Materi&ls;gg h two criteria, First, an attempt -«

hhd mathematics designed for adults

not designed specifig¢ally for adults, yet it was found in nearly cvery Adult — .

N =
L 4




Extensive use was made of -the suggestions of local Adult Basxc Education .
personnel concerning the sel&ction of materials to be obtained., A bibliography
of Adult Basic Education materials prepared by a local Adult BasichducaLion
teacher was also used as a guide. The Adult Basic Education centers in the
St. Paul-Minneapolis metropolitan area were asked to identify all the reading
and mathematics tests used at any stage of their Adult Basic Educarion programs.

Publishers were contatted at conferences and by letter. The National Multimedia

N — -

Center for Adult Education Abstracts scriéS’

v

bt
"

" In ordering materials, every attempt was made toqce selective.  Efforts
were made to avoid duplicating materials in other curriculum libraries withln
the University. Orders were processed through theniversity business offxce,
a few orders were not filled near the end of the project because of the amouut

of time required for some ccmpanies to fill an order and to send their bill,

»

After consultation with the Education Library staff, it.was decided that:

(a; the tests collectj&n would be housed within the Education Library test
collection where the use of;the tests can be adequately supervised and controlled;
and (b) the curriculum materials collectéjon would be housed near the Adult

Basic Education faculty member's Offlc:jzecause of the lack of space in the
Library for the collcction, and the desgfabllity for close proxxmity to the
Adult Basic Education faculty member., Three five-drawer; horizontal file ,
cabinets were purchased to hold the curriculum materials collection. Presently,
thesermaterials nre being organized and catalogued, and the pcssibility of a

computerized indexing system is being invesffgated.

The materials will be available tl anyone who has legitimate interest in
examining them.. In addition to use by students and facsfty, the materials
library has been,used by school districts who wish to know the extent and
availability of currieulum materitils for adults.~ It is the intent of the
project to make the materials available to members of the State Education

Department, and to Adult Basic Education teachers and administrators throughout

the state, . . o




2. ‘The acquisition of basic references in Adult Basic Education and
adult education for the purpose of supplementing the University
Library collection was a second activity undertaken in this
project. The University's holdings in thesé areas were minimal
because of the newness of the graduate program in adult education.
The presence of adequate basic references (both hard and soft
cover) was considered as essential for students and faculty as
a superior collection of curriculum materials.,

.

As bibliographies and other citiations to basic references ‘in adult education
were discovered, the University Library holdings were checked to see what items
had been acquired., The omissions were ordered through the University Boo%store.
;vétrthe close of the project, orders amountingiﬁo approximately $200 were still
outstanding, The Department of Curriculum and Instruction has agreed to cover
the costs of these books so that the items can be obtained, All items will be

given to the Education Library to add to the University collection.
‘ . . ‘ 0
©3, Selected items of equipment were purchased so that they could
enhance the use of the curriculum materials collection, or
instructional activities associated with the materials
collection. The following items were acquired:

a. One microfiche reader, 120 magnification.

b. One AC/DC portable cassette tape recorder

c. One portable, collapsible overhead projector

d. Two electric typewriters (used)
4. A newsletter file has been started in conjunction with .the
) curriculum materials collection., The Adult Basic Education
. . faculty member and the project director have requested that

their names be added to mailing lists of newsletters and

other mailings of uunpublished materials as they become awdre
of new sources.

5. The National Multimedia Center for Adult Education Abstracts
geries was obtained in its entivety sinee it could not be
located anywhere within the University. The Abstracts alse
served as a useful source for locating curriculum materials.

6. Three films in the Saul Alinsky series were alse ordered
because of their utility to adult education, and because of
their unavailability within the University.

7. The Project was also contacted by the State Education Depart-
ment in regard to handling the Maryland Telelesson Series on
"pasic Education - Teaching the Adult,” The Audie-Visual .
Services unit of Continuing Education and Extension agreed to
. store the cassettes, and to distribute them to anyone request-
iug them for a small fee, thus making them available to Adult . .
Bagic Education personnel throughout the state. L
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8. The above activities, and others as well, were facilitated
~ through the assistance’ of two graduate students in adult
education who assisted the Adult Basic Education faculty
member and the project director on a part-time basis. Rolf,
Rundquist and Mary Haxby handled numerous duties, and also
agssisted with some data collection efforts.

.

\rrangementswere ma $he F tion Library staff to  — - -
establish a vertical file for adult education materials in

the Education Library. Materials that would be placed in the —

vertical file would include unpublished materials such as )

workshop reports and final reports. Much of the material per-

taining to Adult Basic Education is disseminated in the form,

and a vertical file collection would provide a means for holiing

this material while making it available to students and’ other

users. i
o

@

MICHIGAN - Phase 1

The staff development plan is the result of two series.of meetings (1)
between the state department Adult Basic Education officials and interested
higher education institutions, and (2) local Adult Basic Education personnel

and state department Adult Basic Education officials.

~ The first series of meetings determined the institutions' degree of interest B
in cooperating in Adult Basic Education staff dévelopment, the kinds of programs
that could be tailor-made to meet the specific needs of the Adult Basic Educa-
tion staff personnel, and the kiqﬂs of programs which could be offered within

their existing framework. . .

The second series of meetings were held throughout the state, allowing
teachers, counselors, administrators and paraprofessignals a chance to offer

their suggesticns to be included in the staff development plan.

The overall plan of Phase I was to develop comprehensive metwork of in-

service training for profes§iona1 and paraprofessional Adult Basic Educationﬁ

personnel.

These staff development activities focused on the following objectives:
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1, Conducted &4 two week workshop, providing basic sensitivity to
cultural, social and economic understandings of the Adult )
Basic Education client, facilitating awareness and commupication.

2. Encouraged the development of undergraduate courses in Adult
- ' Bagic Education, ) LT

o 3. Conducted a planned sequence of paraprofessional training pro-
— T grams oﬂ‘the campus of cooperiting “institutions,; working towards

4, Conducted leadership training for local directors of Adult Basic
Education, .

5. Conducted specialized training workshop for Adult Basic Education
*  personnel,

‘ 6. Encouraged the expansion of graduate courses in adult education,

A total of 829 Adult Basic Education staff personnel} were involved in these
planned activities. The paraprofessional training programs were .the most

e

' compréhensive, involving.392 paraprofessionals throughout the whole state.

The two-week Multi=-cultural Symposium, subcontracted with Shaw College at

Detroit, was highly effective as evaluated by the 35 partiéipants.

\ i
Institutions of higher education have shown great' interest in the staff
development programs and have provided space for meetings and have attended

the sessions both as resource persons and as observers.

Local directors have. been especially helpful in assisting with all phases -

of staff development, ‘ . :

Phase II - Significant Changes and Long~Range Developments
> -

A. Priority - Paraprofessional Training Proprams o

1. A total of 355 paraprofessionals received a minimum of 25 hours
of training along with respective teachers and staff.

‘2. This paraprofessional training program had a significant impact
on the Adult Basic Education student enrollment which grew from/
18,000 iu 1972 to 55,000 in September 1974, !
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B. Phase II undertook on a regional basis the career development preparation,
Teachers have been trained to be knowledgable in job up-grading which has

beengimplemented for 12 industrial programs,

o

C. English as a Second Language has expanded in terms of numbers and application
of teaching theory to practice in ethnic groups. Through this the English

__ as a Second Language teachers have been able to identify many other inter=

1

A hstgd,agenglesfxnzihe_s;a;e,—and g:gupsihaye_meﬁzxg‘dlscussgthe—formulation~-.~*f;w~

pf a statewide English as a Second Language Program.
5 | , »
D. The day-evening Learning Laboratories have rapidly developed, both in the
cities and in the rural areas. Itinerate teachers and paraprofessionals in
J the rural areas have established satellite laboratorles so that the curriculum
j‘ materiagls are readily available., The number of Learning Laboratories have

grown from three in 1972 to 25 in 1974,

E. Psychology of the Adult Teacher/Learner concept was emphasized due to the
fact that most teachers were not initially trained as adult Lduuators.
¢ Now the Adult Basic Educatlou teachers are more knowledgable of methods
” and materials for adults. A large number of teachers are nd;fénrollgpb
in graduate programs, choosing adult education as a career rather thanias

a part-time job,

Increased Commitments and Cooperation
by Higher Education Institutions

A. A two day retreat was held in December to meet with the State Advisory
d v

Council o discuss adult education over the next 10 years. - AN

N

B. Higher education institutions are part of the Adult Education Advisofy

Council. )

v e °
C. The Adult Education Advisory Council has to approve S;Qrafl programs and
personnel before going to the State Board of Education which has the

final word.




D.

- Both community colleges and universities (private and public) have ..

" ”‘ . > T .
98 ‘ ) X |

realized that Adult Basic Education is a high priority training area.
Consequently; these institutions have been extremely responsive to‘
assisting and developing workshops, seminars, and credit courses based on

the identified training nceds.

Shaw College, after conducting a two week training workshop, enrolled 650 i

Adult Bas ic Educatxon students “from the immediate area,

-
v

Professional associations were brought together during a staff develépment;
workshop. . The result was the "You Can" 10'0 which began in Mlthi”&ﬂ,
enhanced by National Association for Public Continuing and Adult Education
which has a committee to push for natlonwidc state adoption of the "You Can" -

logo for Adult Basic Education.

Institutions Offering Courses in Adult Education

lise

Q
Wayne State University

Michigan State University . - .

Michigan University o

Western Michigan University L ‘
Northern Michigan University B ' ) . .

Easteru Michigan University ) ? ® K
Alma College ; i i

Shaw College
Nazﬁreth C@llegé

»

of Needs Assessment Instrument ' G

Initial planning using the Region V Heeds Assessment data helped zere in = -

on what some of the major staff needs were and when :teachers were avail-

°

able for staff devel@pmunt activitiess * The state print-out was matphed ..

with re commeudatio%g from a planning committee of loedl progzam directors,

.
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Unanticipated Blockages *

-

A. 'The financial systems in the state and local agehcies tend to lack the ,
flexibility to meet the immediatg needs of Adult Basic Education, The !

¥

" financial systems are tied to lqng—range plans “which become narrow

-

boundaries, - ,
L ~5 4 . '

. B, Out 0f-state restrlctions tend to hamper the efforts to coordluate 1nter-
state planning and activitles. The decision—makcrs do not see staff ﬁ@?
‘development as a ‘high' priority, whereas the adult education staff v1c§s

staff development the number one priority to quality education,

How the Permanent Delivery Séstem Will Be

Functioning After Phase I11-

R .
"Most of the staff devclopmeut will be occurring at the local level; how-

ever, the institutions of higher education will continue to offer graduate

“programs. Hopefully, some ‘activities can be conducted-on a regional basls.

’ Tuaehcfs have indicated that they want the planning for staff development

.

activ1ties\to be a combination of local, state, and university personnel
th g@\ugﬁénoiOﬁ classes or local, colleges and uuivcrsitles. Also theze

1s strcng supporL for continued reglonal activities.

. , s
. 9

fitate Qbiectivés whieh Were Accomplished

:(Séé Ttems 1 and 2)

u @

© Numbers ef Adult Basgsie Education Staff Receiving
Iu-Serviee Traininy From 304 Funds

.

- A total of 1,000 Adult Basie Education teachers received local in-service

training from 304 program funds.

£
5 S

Puard,
Do
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From July 1, 1974, to June 30, 1975 (Phase 111) Adult Basic Education staff

development activities were as followa- ‘ ‘

MI‘lOl C - Independent Programs, Thinty-three participants strengthened the

staff devefbpment leadership capaclty in Michigan. Cooperation with other staff

'de\glopment and demonstratlon prbgrams s included Literacy Volunteers of Amerlca,'w'i
:Maryland T V. Project, Northwest ﬂegional Education and Laboratory- SAGL‘Workshup. """"
These tralners are prepdred to assist the state department in traiuing othen
adult educators in basic reading technzques, guidance and counseling training
models, and utilizatien of the Maryland T.V, video-caséettes for local and

state workshops.

MI- 102 C - Administrative Supplies. In order to assure maximum usage of

the Naryl
and devel p new tapes of outstanding prcsentatiens ‘throughout the state. This

d Teacher Trainxng tapes, equipment was purchased to play the tapes

new trajning dimension ‘has added significantly to the 'state department's training

capacitly, )
@ . " . ¢ *
MI 103-C - General State Planning. A total of 116 persons were involved in b
{
planning state and area wurkshops. Theit invelvement emphasizes the state's

commitment to involﬁinﬂ local resource personnel in all phases of planning,
especially those who. have received opeeialiaed training., The Region V Staff
Developient Needs Assessment confirmed this” praetiec of involving local partici—
pants in planning activities when a prefezeuce~was shown for local, state, and

university coordinated training activities, . N

"M1-104~C - V@lunteer Training Werkshep._ Fifty/steeﬁ participants and state

staff received pregram materlala, tramnin//gnd educational techniques throught™

P - ‘;} ‘ L ~ «
1, . Orientation gf/////

A Experiznce Storﬂe! chnique 0 ’ . 7@
3, Sight WOqg Technique,‘
4, Phonics and Phonics in Pattern Techniques /y,/ﬁ$<ﬁ

. 5. Test Administration
© 6. Evaluation of Test Results
7. Grouﬁ“Diecd%E{on ¢

&

8. Practiee%Tegghiﬁg,
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P
The use of volunteeré throughout Michigan expands ﬁhe assistance and support a
available to the local Adult Basic Education prpgraﬁs. In order to eliminate
illiteracy by 1980, a goal set by the United States Office 9f Education, -~ '
illiteracy must become a community problem. By -involVving the community as -
volunteers, educators will be more likely to achieve this goal b& 1980 than

“if they try to "go it alone,"

MI-105-C - Newspaper Laboratory-'Teach and Tote" Workshop. This umique ~ =

approach” involved 40 participants in improving Adult Basic Education teacler
training skills through the use of local newspapers ‘and other resources. The
linguistic and language experiénce approach to beginning readiﬁiawas emphasized.
The consultant was Owen Clary from South Carolina who demoﬂ%tr&ﬁ§g the managewent -
system of ﬁérformance based prescriptions. The South Carolina ngte Departwent

of Adult Education is credited with the development of this unique approach to

‘beginning reading’skills.

‘Mi-106-C -‘Coordinating Agency Resources for Adult Basic Education. Forty-
four state stiff, local administrators and county rvepresentatives met to inform
and coordinate plans for better relationships and articulation among agencies
_ which provide services to Adult Basic Education students and potential studeunts.
By shch interfacing, agencies Wgré able to become more familiar with services
rendered by Adult Basic Education and how various referral systems interfaced
and could be assisted through classroom instruction. Agencies involved were
the United Community Services of Detroit, Michigan -State Department--NON-WINE
- Employment P;Bgrams, Office of Vocational Rehabilitation Services, Ingham Co.
Empléyment and Tréining Related Services, Jackson Social Services, Impact
pivision Programs for Retarded, Michigan Employment Security Commission, WIH

Programs, Public Health, Family Planning, and Public Health Nursing.
Agencies pointed out factors significant for futw:anning:

1. Adults leaving mental institutions due to federal expenditure
cuts will meed Adult Basic Education.

2. Adult educators need to refer their students to Social Services
for trafning, Aid togDegpndent Children, Adult Services for
aged, blind, and disabled. Eligibility requirements were made
available. : L
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3. Vocational Rehabilitatiogehave training programs including
~ college level instructidg’ Transpdrtation to classes and medical
appointwents are provided. They can supply tools, furnish
«  artificial limbs, glasses and pay for medical. costs.

- i

- - , ®

"~ This was considered to be a major step toward coordin&!ing services in Michigan'

for adult handicapped¢itizens. Anyone who is functioning at less thqn thc 8th

—— - -grade level is definitely handicapped. Much needs to Be done to pinpoxnt che

*ff“*"“*“*adutt*s*hanaicaps since usually o o"ly ‘the most obvidus handlcaps are being helped
Learning disabilities, emotional and physical handicaps tend to be multidimensional

and must receive the attentiom of the,professionals if the undereducated adults,

will ever enter the mainstream of society. ) . g !

~
-

MI-107-C - Currlqulum Designs for Adults. o Sixty-seven participants were

involved in e%plorlng and sharing curriculum designs and information covering

&
five areas: :

- 1. Reading - Readablllty and Techniques
2, Using the Newspaper**—*—~ a .
J 3. Computer A551sted Instruction : ' \X
e 4, Curriculum Trends T ’
5

. Learning Disablljtics.

Dr. George Spear provided an o rv1ew~o£ curriculum dcvelopment in adult educa-
. U\» i
_ _ tion natienally. 1In Michigan, currjculum duvelopment will be, a major prloxity

- in order to provide both gu1dc11nes’and maturials that will be directly related

to the student's dally 1ife.
&

MI-108-C - Addr&SSIHH Priority Issues in AdulL EdULdtiOﬁ A total of 139

teachers, admrnistzat@rs, paraprofessionals, and state stafi covered the follow~
ing objectives: — )

k. To understand the difference between audrogogv*and pedogogy.

Rrey

2, To recognize the importance of the needs of both the indi-
vidual and the institutxons. ‘

- 3. To be able to use techniquus of role~playing in survival skills,

4, To understand i Eindingsgof the Adult Performance Level Study,

‘i . -
5. TB appreciate cultural differences.

L 105
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6. To recognize the difference between learning disabilities and
retardatipn.

~

7. To use various techniques in selecting curriculum materials,

8. To use and coordinate effective testing and evaluation techniques
and instruments in the Adult Basic Education learning center.’

Vi CEﬁtéﬁﬂﬁerf*the4&irecfbrhof*training*%tjwbir%pebl—éefpevat%en;—addgéssed —

——— - ~the administrators concerning the need to inform business, industry and the

community as to the needs of undereducated adults. 1In striving for excellence,

‘the state department must set the standards for performance along with the

priorities as viewed from their vantage point. Local programs can then involve

their own communities in working out iwproved relatiouships and coordination,

Industry is ready and willing but someone must take that initial step, remeuber-

ing that both institutioml and individual needs must be served if both are to

benefit.

Besides the 309-C activities which involved 496 participants, additional
funds were provided for local in-service training for an additiomal 524 individuals

for a total of 1,010.

«

Summary and Future Expectations

Michigan has gained through its participation in the HEW Regjon V Staff
Development Project. Paraprofessional training has been greatly enhanced with
over® 355 paraprofessionals receiving a minimum of 25 hours of training. A total
of 87 local delivery systens have -been developed emphasizing career education.

,Twelve in-plant learning centers have been established.

English as a Second Language (ESL) has ‘expanded with theory and practice
developed to include multi-gthnic and cultural understandings.

@ !
Full-time adult learndumy centers have grown from three to 27 over a three

year period. Rural areas are being served by "roving teacher corps." Also,

* satellites with mini-laboratories assist the rural areas. ¢
Y .

A major recruitment cantpaign was launched three years ayo through "You Can"

which now has bécome a national effort.

= —- @

< <@
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Graduate degrees are availalle from Michigan State“Univeréity and the.
University of Michigan in adult education at the doctorate level, Adult
education courses are being offered in the following 17 higher education

¢ institutions: - .

Eastern Michigan University® " °
o - Michigan' State University

Norther Michigan University
University of Michigan —-. o - . —-
Western Michigan University
Shaw College at Detroit £
Nazareth College ’
Wayne State University
Oakland University
Alma College-
Northwood Institute . ' /
Ferris State College )
University of Deétroit
Central Michigan University
. Albion College
Hillsdale College .
Olivet College i

A high priority for continued ceoperation with the Michigan Sta
ment of Education and higher instititions will be enhanced as demon

the high number of institutions serving communities,
The permanent delivery system for staff development will be as follows:

The Michigan State Department of Education 7 .
1. will set priorities as determined through the combined efforts
.- of the state staff, planning committeées, néeds assessment, and
the advisory board. A

[£%]

will establish performance standards for the local prowrams to
use as guidelines in striying towards pr@@%am exeelleﬂce.

3. w111 evaluate programs according to agreed probram standards
and criteria, i .

4, w111 StdbllSh permanent liaison and communications with par-
ticipating institptions of higher education, -

5. will provide program assistance and monitoring on a continucus ‘
basis, helping to identity available respurces for in-gervice e
training. : ﬁ//» ’

6. will provide leadership in curriculum development according to

Adult Performance Level standards, combined with a major staff
development effort with the universities for teacher competency.

i }“ ” .
[} i
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Higher education institutions will continue to assist in advancing?

research in adult education and applying theory to practice for local
practitioners.

- 8

[

"
®

Special demomnstration projects at- the local and university levels will .~

help to expedite innovative ideas and technologies from pilot projects to the

v

Michigan has ‘benefited” from the ideas and innovations through interstate
connections, With thu staff development funds coming directly to the State
- Department of Educatlon, Michigan will coatinue its eontactg w1th otker states

and share its innovations on a natiomal level.

<




- 66°8LY PSS

/

... 9ev w STVIOL

‘ - . . Acoﬂumusvm 3INpY Ul
19°60L°ST (358 S Bursuer SL/vZ-$T/9 songs] A31I0Tad SUTSSIIPPY 0-80T-IN.
1£°5S8 _ STt PTo13yInos o mw\hﬁ-oﬂv« mp~:v< 103 suB1seq WNTNOTLINY D-LO0T-1IN
92°S8T woo aonwmrc=<, | st/zi-11/s saTousdy SurjeuIpIo0) J-90T-1IN

- - . - A 2301 pue, . |
S0°sEY oy - @13enbien . SsL/st-Ti/g  yoeaL--A103e10qe] Zodedsmoy 2-S0T-IN P
LT°LSS%€ LS oozeueley SL/8T-LT/T doysyaop® ButuTEI] I993UNTOA u-woﬁ-uz,,.mw%
9g Pev T 9TT . ovwzoumum_ SL/0£/9-vL/T/L - sSuOtsses Buruuerq ﬁm»ucou a3e1lg D-¢£0T-IN
v2°282°9 VN R N m%\OM\o-«h\ﬁ\u, so11ddng eAT3ITaISTUTUPY 0-Z0T-IN M
68°196°L ¢ g¢ vw>mnmm< sy .mm\om\omwM\ﬁ\h~ ;. swexoxg juspusdapu;y 2-101-IH '

S1S0D SINVAIDILuvd WPV - VG mqyws »puwwku< YN -

™IOL " 40 JAGNAN ) XALIATIOV
g SIILIATIOV LNZWJOTIASA 44VLS ¥Od INSWIMMOV mo,mmmphmq--z<uH:on .

o - -
‘ Q v ~—— . >
. ] - \Umm \




APPENDIX I

ARIES COkP. YEAR-END EVALUATION REPORT - PHASE 111

-




o " *YEAR-END REPORT

PHASE III

AN DVALUATIOJ or THE REGION V

ADULT BASIC EDUCATION STAFF DEVELOPHENT PROjECT

“ .

. \
ARIES Corp. | e
EJanice C. Johnson o é&.
. *
Submitted tos .

Reg:on V A.B.E. Staff Development Project,
School Managenent Institute
750 Brooksedge Boulevard
Westerville, Ohio 43081

AtLention: John N. Hatficld, Projecct Director
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This is the year—end report of an evaluatren of the Region V

‘Staff Developnent Progect in Adult Baalc Educatlon. The work effort
» performcd between Septcmber 1974 and July 197R was a ‘continuation of

the evaluatlon de51gn 1n1t1ated to monltor Phase 1I Lhrough Phase III.

This report summarizes“that work effort.

1

This was the third year of the ABE project and a change from
‘the second year evaluator accounts for changes inrthe evaluation
methodology and process tasks. The focus of the evaluation has been

Q

on determining the perceived needs of ABE programming and identifyiﬁg

the’perceptions>ofrand reactions to Region V/State workshop activities.

In general the evaluation report w111 be organlzed such that
va general statement of the methodology will be followed by a statement

of results and flnally a section on conclusions and recommendatlons.




»

SICTION 1T+ METTOLOLOGY

. '

The third and final phase of:the Region V sLaff dcvclopmont
program had the lOftleSt ObJCCLlVGS. Prlncxpal among thosc objcctlvcs
was the lmplemontatlon of permanent dellvery system for sLaff
development.‘ In orxder to determlne the degree to which the program
has beeh successful in accomplishing this objective, a number of
sub~obj%ct1ves oxr areas of concentratlon were studied durlng the
last flve months of- Phase 1T evaluatlon. Emerging from issues such
as recrultment, retentlon, and program 1mplementation, areas were
deflned thar would comprlse a permanentmifllvery system. 4Generally
they 1nVOlve the -topics of: needs assessment, organlzatlonal'Suppert,
ihteragenqy cooperatlon, resource allocation, coordlnatlon, profes—
sional sﬁpport systems, and evaluatlon.J For a number of these topics,
the success or failure of component exlstence is best addressed by
~ staff internal to A.B.E. programs due to evaluation personnel changes

; -
'énd limfts in 'budget expenditures. Howeyer, the evaluation strategy
did foous on perceived neceds within each of these areas., The evaluator
proposaitwobasic data collection strategies to gathex pertinent

information. These wexre: a Delphi assessment and a participant survey.

Each strategy will be discussed briefly.

pParticipant Survey

The decxslon to perform a survey on a sample of participants
in staff devclopmcnt programs stemmed from an interest on the part

of the commxttce‘ln developing an understanding of the long chqL
benefits of the program as viewed by the actual pdrticipants. Thus,
h .

Q ] ' h ; :'2
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R .
i .participants from three inscrvice programs, conducted as regional

“activities and from programs from cach\of the six states were

‘drawn to comprise a rcprescntative sampl of staff development

efforts, From the list of participants fifty naé&g/Were drawn
ﬁnless there were less than fifty in attendance and then all names

:

ﬁere used. Each of.the participants selccted was scnt a survey

férm as found in Appendix A. The primary aim of this assessment
'was to investigate overall impact on program planning. The results

of this effort are included in the next section.

The Delphi
/ ] - ) B o

™ .

The'Delphi—techn}que is a method of developing' and improving

group consensus. Decision—makers find it useful in formative " g
evaluation for ar11V1ng at goal definition and in needs assessment
where it simplifies the task O!kldentlfYIHQ and ranklng needs and

priorities. (Eﬁfer to Appendix B foxr the Delphl form.) : .

4
’

“S

The‘primary aim of this assessment was to gather partlclpant
yperccptlons of and reactions to workshop act1v1tles. Th;” assessnment
‘sought to provide the project with a formatlve evaluatlon capac1ty
by supplying decision-makers with 1nformatlon upon which to base

informed judgments regarding alternatives contemplated in program

modifications.

~

L] x[ . L] .
ARIES initiated a.éqtal of forty-five Delphi instruments for

the first round and thirty-eight for the second round. Prior to

"
-

finalizing the instrum@ggé the questions were piloted on two dircctors,

four tcacher-directors, -ahd two professors. The first round responses




l | ﬁé | V’ |
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’ vere nomiﬁally ranked and provided basclrcsponsc sets for the .

second Delphi round. The Delphi forms were then mailed to same

respondents from the first round for repriorizing and analysis.. .

-

The forcgoing has been an operational statement of the

- methodology; the next section provides the findings as gencrated
. 1

5

by the activities presented.

g
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. . SECTON _1L:  FINDINGS
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The results repogﬂcd herein are bavdd on two distinctly
different kinds of informgtion. FlrsL, there is data which reflects
reepondent rankings of perceived program-nccds aﬁd, second, therc
are survey returns which are, for bhe most part, forced choice
responses ,to common questions and summaries, rcgardlng achmey
1mpact, that were eas ll" quantlflcd In the following presentation,

P

the lnformatlon has been organlzcd by assessment mode.

The Delphi

A total of forty-fivnggiphi instruments were mailed to initiate
the first round of Delphi responses; thirty-eight were complcted and
"returned. The responses vere cdt@gorlzed and nominally ranked.
Because somu of the responses vere open to 1nterpretat10n, a %econd
Delphi round was mailed. The lists redultlng Ircm the orlglnal
thirty-eight respondents were sent for a second\prlorlty éznhlnq.
\

N Co ’ b

out of the thirty-eight second round D;lphﬂxinstruments mailed,
twenty~four responded by completing the forms. &omparativc rankings
for cach of the flfteen items (1nLer1m flrst round final = seecond
round) are provlded in Table 1. Results are dlecuseed first as to

the general trends and second as they reflect frequency of reportage

by item and state.




General Trends

® Agengics or individuals necded for developing staff development
plans, coopcrating in the delivery system and general support
of the program (Items 1,2,5,6). J ‘

Primary Responses:  ABE pircétors/State Staff
X . Local Staff E
Higher Education
s wExperienced Schools" - L
Former ABE Students | - T L

S

e Needs assessment data needed ' for planning Adult Basip Education
Staff Development (Items 3,4) _— o
L)

Primary Responses: Effective teaching criteria
’ . . TPraining requirements correlatdd with
effective teaching criteria :
Staff attitudes toward learner characteristics,

. the program, and general congerns

. *Curriculum_assessment - . €

® Agencies perceived.as adequate primary delivery agents for training
(Items 5,6) ' \

Primary Responses: , State ABE Staff
) ” Local Staff : e
Experienced Schools o

Higher Education

Y s

o Topics deemed important to cover in staff6davelopm¢ntwprogram?
(Items 8,9) " Ss

Primary Responses: Teaching Methods/Techniques (particular cmphasis
s . on individualized instruction) ' '
* Human Relations (Attitudes/Cultura;~Awareness)
Curricula Seguencing/Resources . »
Student Goals/Objectives . .
Techniques for Mqtivating/Stimglating Students

" ® Types of recognition needed for staff development partic&pation

Primary Responses: Retention as evidenced by application in
o instructionéﬁcacher_self«confidcnce - i
“ Ability to motivate students ST :
Level of enthusiasm demonstrated by teacher |
High school enrollment R
curriculum revisions .

ERIC. - 6 “"” PR
f B - .
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!
e Activities best conducted on multistate basis (Item 12)

Primary Responses: Use of "expert" or successful ABE program
. ) planncrs for disscmination
vtilization.of resources/technique
outside 'of ABE domain
Human relations/cultural awarcness ¢
Federal laws and regulations
] -

° Ac61v1t1es best handled by single gtate (Item 13) . T
I's
Primary Reuponseo. Program componcnts developed specific for
) R state or local nceds

T , Inservice training
Census/dcmographlc lnformatlon
Needs assessment
Kecruitment

o

g
= IS

e Major: impacts of the Region V staff development program (Item 14)

lrrimary Regponécs: Communication networP established
Improved_ utilization of human and phjSlcal

o resources \V )
- Additional staff training
> . Increased recoghltlon of ABE programmlng i

- Program expans ion .
. T —a
° Assurances percelved as \necessary conditions for 1mplement1ng
the Region V design (Iteém 15)
Primary Responsef%“ SEA support «
. System for £ollow-through 1nserv1ce
training sessions .

; Needs assessnent o
", Higher education 1nvolvemcnt/part1c1paL10n
- . T (’i
-

d ® . >

_ W
As the reader can note, the respondents indicate firm agrecment
'

with the condltlons sand necessary for a permanent delivery system;
they are: needs assessment, organlzatlonal support, 1ntcraguncy
cooperaéion, resource allocation, coordination, pxo£e5510nal support:
system, and evaluation. ot
B
1
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., _in that there Were few cases of equal frequencxes.

Response Rankings Based on Frequency by State and Item |

The following table addrcsses cach of the Delphi 1Lcms b,

state and overall rank. In the majorlty of casecs, the rcs pondents ~
generated a number of anawefs per 1tem in the first Delphl round.
Each answer wvas. listed and tabulatlons were made as to the £requcnc1

of that answer. Frequenc1cs were developed across all states.

h\ - = °

iggcrall frequencies were ranked based on the numbcr of tlmes reported.

@

The toplcal llstlngs by state 1nd1cate a prlorlzed oxderlng of

responses based on frequency of report.’ ‘Rankings are’ not provided

L3

The evaluator consmdered reportlng by typ respondents, i.e.,

professor, dlrector, teacher, etc.‘*Thls ﬁas not done for two reasons:

(1) durlng the 1n1t1al analysxs we found few significant

o

dlfferenhgs between thelr response and>
(2) there were unequal percentages per category, €.d..
less than ten percent were teachers whllc greater-u

0

than thirty percent were directors.

R TY I




DELPII RESPONSES--INTERIM AND FINAL RAUKINGS

<& L

s

. ».

by . - -
"+ 1TCH 13 PLEASE LIST THLC GROUPS OR INDIVIDUALS tll.\l‘ SIIOU\D BE INVOLVLD IN PI(I.X‘I\RING A STAFF DLV}.LOX’HLHT PLAN §
' Jor A sTatE. R
'y - l" )
- A E— " - o
© P i N 3
Overall Responses Crdered by Frequency Interinm Ovexall Responses Otdctvd by Frcc*ucncy #cap frlpal
of Report (Listed £rom iligh to Low) | Rank of Report (Listed fren High to Low) of ‘Rank
Total Nu-bar Poszarding = 38 Order Total liumber Ressonding = 24 N "Rank Order "
ABE Dircctars/State Staff 1 ABE Directors/State Staff 4 1.29 1
Higher Education o 2 Local Staff 2 2.3 2
Lecal Stafs - 3.5 Higher Education . 16 3,81 . 3 ..
: . Teacher Professional Crganizations/ ° FYormer ASE Students 18 4.21 4
* Unions 3.5 State Advisory Board 1% 4.3¢ 5
Superinterndent of Schools 5.5 Community Representation, €.9., .
$tate Advisory soard 5.5 Minoritivs, “Dxpert Consultants® ‘18 5.05 6
Former ADC Studants 7 Tcacher Professional Ofganuacxonsl <
Conunity °eprcsa..tat.on.o.g.,*linoritic: ] Unions 12 5.s58 7
. *Expert Consultanis® ' Referral Agencics (Dmployment /
; Refeorral Asenziey (Employment Sctvxccs. Scrvices, Welfare, etc.) 15 5.66 8
. Nolfare, etc.) 10 ~ Superintendent of Sc:hool.s B t 6.87 ;9
* I
Final Rank Ly Statc: .
L . ¢
“111ineis - Y Indiana Michigan v
ABE Directors/State Staff ABE Dircdtors/State Staff © ABE Directors/State Staff
Local Stafs !.oca_l. Staff ) focal Staff ’
Former ABE Students tate Advisory Board ’ . Itigher Education ,
- State 2dvisory Board Former Q8Z Students Former ASE Students
Referral Agencieses rommunity Representation Community Represcatation
Superintendént of Schools Referral Ageacies . State Advisory board
Community Rearesentation Tcacher Pret. Ozganizations/Unions Referral Agencices
Bigher Eduzation Migher Education : .
Tcacher Frof. Organizationslvnions .
Minnesota ) // ohio . wisconsin
AE Directors/State Staff / ABE Dircctors/State Staff ABE Dircctors/State Staff
State Advisory board / Higher Education - Local Staf? :
Yeachor Prof. Crganizations/Unions Local Staff Higher Education ' .
Local Staff Community Represcntatioh Former ABE Stedents
Community Representation State Advisotry ooard Commiunity Reproscntaticn
Pigher Education Former ADE Students Reforral Ngencies g
FYormexy AGE Students Roferral Agancics State Advisory Ooard
¢ Referral Agencics superintendont of Schools Teacher Prof. Oxgamzauons/
superintendent of Schools Teacher Prof. Organizations/Unions Unions
*Stems received equivalent rankings. ° _
¢
[ ] “
+ « L ]
£y M : ‘
o | 19“ “ {) '

~ ERIC

* Aruitoxt provided by Eic:
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. * Delphi Rcsponscs~~intcrim and Final Rankingsv

¥

“

. .
&

ITEM 21, WO SHOULD BE INVOLVED IN DCMELOPING A LOCAL PLAN?

. 5

v

> . R . .

‘\-\

Tablcvi‘(éontinucd)

M »

. .
. -

-

Overall PResponses ordeted by Ptéqucqcy Interim | overall Responses ordered by frequency Mean Final
of Report (Listed fron High/to Low) Rank of Report (Listed frea iigh to Law) © of Rank
Total tiirber Peswonding & 38 . Order Tota)l Number nesponding = 24 N fank Order
Local Director/Staff . . 1 - R rocal Dircctor/Staff . 24 1,24 |1
Teacher craisers/instryctors 2 Teacher Tratners/flinstructors e 19 2.52 2
Teacher Professicnal organizations/ Avisory Board . 21 23.90 3
Unions 3 . rormer ABE Students ' Jooo 1y 45 A

ABE Dircctor--State Level 4.5 Expert Consultants 17 4.76 5
Avisory boizd 4.5 Cotrunity Represcentation . 16 4.87 [
Former ABE S:idents [ NDE Dircctor-=5taté Level 1% 5.10 7
Referral agencics 7 Referral Agencies £ 16 5.68 ]
Expert Consultants 8.5 Teacher profegsional Ocganizationc/
Comnmunity ncpresenacion,e.q..Hino:ities 8.5 Unions 10 '6.70 9

) : - ]

H [

Final Rank bv State:

11X¥inois

local Director/Staff

yeacher Trainers/Instructors
Former ACE Students

Advisory Loard

Reforral Agencies

Expert Consaltants

Comnunity Fopresentazion

yeachcr Prof. Organizazions/Unions
ABE Dircctor--State Lavel

Minncsota

Local pirector/staff

Avisory Board

ABE Directore--State Level

Reoferral Agencics

Formey ABE Students

reacher Frof. organizations/Unions
seacher Traincrs/instructors
Export Consultants

Community Represeatation

indiana <£1‘Ww

Local Dircctor/Stafl

Teachor Trainers/instructors
Foxrmcr ADE Students - .
Advisory Boazd

Expert Consultants

roferral Agoncios |

Community Regresentation

ADE Dircctot=-State tievel

yeachor Prof. Organizations/Unions

&

Bichigan > }

= Jocal bBircctor/Staff
Teacher Trainers/Inctructors
Mvigory Board
Export Consultanis
Former ARL Studenis
Conmunity Represeatation
Referral Agepeios
ABE Director--State Level

. Ohio ’ ~ Wisconsin

A1z .
Local Dircctor/Staff . _idocal pivestor/Statf
Tcacher Traindérs/instructors Teacher Trainors/instructors
Advisory board Expert Consultants
Connmunity Peprezentation Former ABE Studonts

Former ABE Studonts Reforral Agencios

ADE Dircctor=-dtate tovel ALE Dircctore~itate Level
fxpert Consultants v ot Advirory Doard

Refeorral Agenecies v Conmunity Representation
seacher Prof. Organizations/Unions g&?

*

2B s W SPeEm
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’ pable 1 (continued)

-

Delphi Responges—--Interim and Final Rankings

«

¥OST TMPORTANT KIND OF NESDS IASSESSMENT DATA 2OH/PLAHNIHG ADULT DAGIC ELOUCATION STAFP

$TLM 3t WHAT IS THE
DEVELOPMELT?
) ¢ ‘ %w\ .
Overall Responscs ordered by Frequency Interin Owcrall Responses Ordercd Ly Frequeny, Mean Finadl
of Keport " (lasted from High to tow) . Pank ° of Report (Listed tren wash to Low) ot Pank
_ rotal fiu-ter Pesuonding 33 Order Total Supber fespsndind © 24 N Pank Order
3 . . . S
Criteria irdicating cffzctive teaching 1.5 Critoria indicating cffective teaching 18 2.27 1
#raining necded for cflective teaching 1.5 Arcas of concern as perceaved vy tepchers 20 2,33 2
Areas of concern as poreeived By teackers 3 Troining noeded for offcetrye tcachifig 19 2.34 3
Curriculun assesamant 4 Student charactoristicd 19 J.18 4
Recruitrent pethods , H] Curriculum assessment 21 4.00 ]
student charactari3tics - 4 6.5 Rate of attration ‘ 15 5.53 6
Rate of attrition - 6.5 Recruitment mothods 14 6.07 ?
Census data ] Census data 11 ¢6.72, 8
;- Literacy rates | I Litcracy rates 1} ¢.eb 9
Appropriateness of staff size 10.5 Ccriteria for detcrmining location
. Cost cffcctivencss 10.5 of progran . 7 7.4 10
criteria for determinang locations Cost cffcctivenass 10 7.20 11
of program . s 12 Appropriatencss of stalf size 10 0.3 12
Assessment not needed 13 . Assessrment not needed 2 12.50 13
— \ ———
s R B Y \
rinal Ranking by State: s I .
I)Iin?ig indiana . Hichiqan e
rffcctive teaching criteria gffectivo tcaching critoria “fgetective toaching criteria
. Effective tcaching traiaing necd pefective teacking, training neced ol Porcoived accas Of concern
T perceived areas of corcern A Student characteristics . rost offoctiveacss
. Curriculyus assossment ! o(POTCOivEd arcas of councern (~  Qurriculum assossmont =
. Recruiteont nothods urrjculup assdssmont " Appropriate stafl sice

Census duta

.<§ecruitmcnc rothods
ttrition rates
Appropriate staff size

. Program leoation eritcria

- fLiteracy rates
rost c¢ffcctivoncss
Assossnent not ncecdod

student charactoristics

Attrition rates

Census data I
Literacy rates

Appropriate staff size
Cost cl{fcctivenoss
Program location criteris

Ohio -
gffective teachifg critoria
Porceived arcas gt coacern
Curgiculum assosbnant
Effoctive teaching training need
Recruitmont mothods
Setudent chatacteraistics
Attrition ratcs
Census data
titeracy rates
Approjirsate stall s120
Cost cifoctiveness

Hinnesota ”" *

(}ccrulz;ont rotheds
ttrition rates
Literacy rates
/o ercoived arcas of concern
; rrogram location critosia
" Effective teaching training need
. ost effcettvencas )
" fMflective teaching criteria .
Census data -
stuwdent characteristics
Appropeiate starf G330

® cvrriculum asscssmont Progran Jocation criteria
Assoscment not nceded
. ey
[~
Q . , .
mﬁﬁm

e

o

rodram lecaticna criteria
Effoctive; teackhsng trduning nced
Recruitnont methads
‘<§tudenz characterastics
iterady rates 3 .
Census data -
Attritfon rates

Wisconsin

porceived arcas of concern
student Charactorsstics
Curriculum assedument
Effcenive toaching csItorla
Bffective téaciing training roed
Atirition rates

“ Literacy rates
Recruitment mothods
Census data

.
.




Table 1 (continucd)-

Delphi Responscs-—lntcrih:dnd Final Rankings

ITEM 42 WHAT KINDS OF KEZDS ASSESSMENT DATA ARE OF SECONDARY IMPORTANCE?

Curricula cffecriveness
Problems of lozal arcas
statc ABE nccds

tearner characteristics

’ Finncsota
|

Learner characteristics
Problems of local arcas
. Stadf attitudes 4
public opinion
Criteria for cffective instruction
Curricula cffectivencss
$tate ABE ncods

support sta(!—needs

.

sJtems received equivalent rankings.

O

ERIC

Aruitoxt provided by Eic: .

.(?tatc,ﬁus necs

Curricula cifectiveness

Support statt needs
Public opinion )
Additional data not necded

oOhio

problems of local arcas

Demographic data .

Criteria for cffective instruction

tearner characteristics €

Staff attitudes

Public ojinion

State ABL neods

Support statf nceds

Curricula cifuectivencss

additional data not needed
'

e

>
Overall Responses Ordered by Freguency Interim overall Pesponses Orderad by Frequency Mcan Final
of Report ({Listed fron Yigh to Low) Rank »0f fieport (Listed from liigh to Low) of . Rank
Total Burmber Beansnding = 33 ~ -Qrder - Total hHumbar Poseponding = 24 N rRank Orier
- ey —_— =
staff attitudes toward prosram impact . Learner charagteristics . 10 2,30 1
and student charactcerississ 1 Criteria for cffective 1nstruction 11 2.72 2
public opinion toward prozram and . Problems specific to local areas 16 2.75 3
.gtudent characteristics N . 2 . staff attitudus toward program impact .
" $tate ABE necds v 3. and studcnt character:stics 17 2.76 4"
Decographic ¢ata 4 bemographic data 13 3.38 S
Gritcria for effective instruction S Support staff nceds 11 3.90 6
Learnar characteristiiss P [ public opinion toward crogram and
Problems sgec:fic to localiareas 7.5. student characteristics = 14 4.50 LN
Curricula eifectivencss 7.5 State ABE neads 14 4.78 ]
Support staff reeds 9 Curricula effoctiveness 12 4.83 9
No additional data nceded 10 No additional data nacded 4 5.00 10
B - N .
s s -
| Final Ranking by State: *
»
QU . *
11l4nols Indiana Hichigan
staff attitudes Criteria for cffective instruction staff attitudes
public opin:cn Learner characteristics Denogragphic data
pexographic data Problems of 1lscal areas Curricula ecficctiveness
Criteria for cfrective instruction Sstaff attitudes Problems of lccal areas
Support staff necds . femographic daza pPublic oginion s

.
wisconsin

Demographic data

Additional Jdata not neceded
Support staff neads

Problems .of local areas

staff attitudes

Public opinion

Statce AbLE nocds

Criteria for cffectave tnstructacn
Curricula cffectivenecss
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Table 1 (continucd)

Delphi Rcspbnsycs—-lntcrim and Final ‘Rankings
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ITEX 5:  WIAT AGENCIES SHOULD COOPERATE IN THE DELIVERY OF ABE STAFF DEVELOPMENT?

Overzll Responses Orderzcd by Freguency interim Overall Responscs Ordered by fFrequency Mean Final
of Report (Listed frum High to Low) Rank of Report (Listcd from ligh to Low) of Rank
Totzl Number Responding = 18 Order Total Nurmber Responding = 24 N Rank Order
LE\ Officials 1.8 State ABE Staff 21 2,23 1
. Migher Education 1.5 . LEA Officials 17 2.35 2
Experz Consultants 3 Expcrienced Schools . R 18 2.94 3
Tederzl.Aqgencies 4 Higher Education . 22 3.31 4
Experienced Schools: 5.5 Expart Consultants 21 3.38 S
State ABC Sstaff 5.5 Community Suppert s 13 5.00 3
Community Support 7 Federal Agencaes 16 S.31 7
Studeats s Students - 16 S5.75 [ ]
rirnal Ranking by States . *
. .
J1linois Indtana [ michigan . —
LEA Officials . o (LEA Officials ,,)ﬂﬂ,,JArL’7"‘*””’”‘sz;iiﬁbsnsultants i
Expert Ccnsultants ‘. tate ADE Staff Higher Bducation
S$tate ABE stalf Expert Consultants Expericenced Schicols
Higher Education +| Experienced Scheols Statec AbE Staff
Experienced Schools ommunity Support $tudents
Federal Agencics Students . LEA Officials
Cormuzity Suprort Higher Education Federal Agencies
Students . Fedcral Agencies Community Support
¥innesota ohio Wisconsin
Experienzed Schools Migher Education \ Higher Education
Expert Corsultants State ABE Staff Expert Consultants
Righer Education LEA Officials State ARE SLaff .

State ABE Staff
LEA Officials
FPederal ljzencies 7
Coraunity Support
studcents

eecems received cquivalent rankings.

&

¢

O

ERIC o

Aruitoxt provided by Eic:

Expericnced Schools

Federal Agencics .
Expert Consultants

Community Support

Stqdcnts

LEA Officials

Students

Expericnced Schools

Federal Agencics

- Community Support

-
v

124
13
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Delphi Rcsponscs--—lnte:rim and Final Rankings
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TEM 63 WUAT GROUP3 OR 1NDIVIDUALS MUST SUPPORT ALC IN ORDER FOIt IT TO SURVIVE? /
verall Responscs Ordered by Frequency Interim. Overall Responses Ordered by Frequency Mcan Final
W of Poport (Listed ficm High to Low) Rank of Koport (Listed from High to Low) of Rank
Total Hu-leer Pesuanding = 32 ordor Total Humber Respondting = 24 N Rank Order
tate Legislature 1 Congress ’ 1% 1.5 1
EA and LEA Officials 2.5 State Legaslature 20 2.30 2
rogiam Administration/Staff 2.5 LEA Off:icials 14 2.1 3
Congress 4 . Progran Administration/Staff 18 3.22 4
Agency Affiliates S Training/lnnovative Projccts 17 3.58 s
orezxr and Present Students [ Clergy 17 4.00 6
boz/industty 7.5 Former and Present Students 16 4.50 7
igher Education B 7.5 Agency Affiliates 15 5.00 8 .
Advisory Committee . 9.5 Higher Education . 14 6.00- 9
Trairing/Innovative Prcjects 9.5 Labor/Industry ) 15 6.66 10
lezsy o 11 Advisory Comnittee o 16 6.68 11
tedia R 12 Vocational Schools ’ 13 2,00 .12
ocatiénal Schools - * 13 Media 10 7.60 13
regional Staff 14 Regional Staff © . . 10 8.10 14
ina) Ranking by State:
Illinois Indiana Michiqgan
ongress . Program Administratjon/Staff State Lcegislature
State Legislature : Congress SEA/LEN- Officrals
EA/LER Officials . Students cc Congress
rogzam-aAdministration/staff State Legislature Progranm Adninistration/Staff
gency Affiliates . . SEA/LEA Officials Higher Education
tudents Agency Affiliatcs Advisory Ccrinittee
Labor/industry Advisory Comnmittee Agency Affiliates
Bighcer Education Media . Media’
visory Comnaittes Labor/Industry Students -
raining/Innovative Projects Higher Education - Vocational Scliools
Regional Staff : Labor/industry
Vocational Scnools Regivnal Stafs
‘. Clergy Clergy
Training/Innovative Projects
Minnesota Ohio ' wWisconsin
e ———— i a— R P ———— — [
ongress state Legislature . State Legislature
tate Legislature SEA/LEA Officials Program Admihistration/Staff
gensy Affiliates Program Adninistration/Staff Congress :
EA/LEX Offacials Congress students
Program Administration/Staft Studuents . Higher Education
dabor/Industry Advisory Committee Labor/Industry
vizory Cosmittee Ltabor/Indusery ¢ Vocational &ctiools
aining/Innovative Projects Agency Affiliates : Advisory Cormittee
lergy ’ Higher Education Agency Affiliates -
' Hedia . SLA/LUA Officials
R Regional Staff Regional Staff
Training/Innovative Projects .
Clcrgy . "
Vocational Schools . -

fand
to
&t

ERIC . ' 14

.

e e o r mamrea e —————

C e ik ——— S —
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Delphi Responses--Interim and Final Rankings

- .

ITEX 71 WHAT GROUPS, INDIVIDUALS bR AGENCIES SHOULD RE THE PRIMARY DELIVERY AGENTS FOR TRAINING? (i.ces
PTHE USIVERSITY, THE STATE DIRECTOR OR CONHSULTANTS, LTC.) *

dverall Responses O:deréé by Frequency Interim Overall Responses Ordercd by Frequency Mcan Final

of Report (Listed fIocm High to Low) Rank of Report (Listed £ror High to Low) of Rank
‘ Total liumier Reszonding = 33 Qxdrer Total Nucber posrondisng & 24 M PRank order

Righer Education 1 State ABE Dircctor and Staff 23 2.04 1

State ABE Dircctor and Staff 2 Expert Coasultants/Curriculum specialasts 20 3,20 2

socal Progran Dirccenr 3 Highcr Education 19 3.6 .23

Expert Consu:ltants/Curriculum Specialists 4 Innovative/Successful Pilots or Models 17 3.64 4

vocational Instructors 5 Local Program Director . 19 3.08 5

1anovative/Successtul Pilots or Models 6.5 SEA 10 4.37 6

STA 6.5 LEA ' ¢ 4.50 7

LZA ] Vocational Instructors 6 2.1¢ s

Legislators 9 Legislators 3 8.66 9

5
rinal Ranking bv State:
I1linois ® Indiana Michigan

State ABE Director and Staff
Expert Consualtants/Curric.Spec.
Kigher Education

Local Program Director

SEA .

LEA
Innovative/Successful pilots/iodels

Minncsota

gtate ABE Dircctor and staff
Expert Consultants/Curric. Spec,

© Local Frogran uirector
gigher Education . .
Innovative/Sazecsstul pilots/Models
Vocational Instructors

O

ERIC

Aruitoxt provided by Eic:

Innovative/Successiul Pilots/iodels
State ABE Dircctor and <tatff
Expert Consultants/Curric. Spec.
Local Program Director

Higher Education

LEA

SEA

Vocational Instructors

Legislators

Ohio

Higher Education

State ABE Direcetor and Staff

MOCal Pruyrdm virector
Innovatives/Successful Pilots/Models
Expert Consultants/Curric, Spec.
SCA ‘

LEA

Legislators

VYocational Instructors

126
15

Expert Consultants/Curric.Spec.

Innovative/Successial vilots
Local Progran J1rcstor
State ABE Dircctor and Staff

Higher Education

SEA
LEA

Hlscohsin

State AlLL Direcror and Staff
Hiigher Educat:ion

Expert Consultants/Curric.Spec.

Local Program Director
Innovative/Successful Pilots

.
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Delphi ﬁcSponscé#—Intcrim and Final Rankings

% 8 WUAT ARE THE MOST IMPORTANT TOPICS TO COVER 1 N STAFF DLVELODPYENT PHROGRAM?

.

11linois

' student Coals/Objcctives

Job Compctency/S<ills

Hunan Relations

Teaching sethzss/Techniques
Recruitment Motheds

Cutriculun Segzcnces/Resources
gvaluation Tochniiuas ,
gpecial Needs studcnts

Contemporary lssucs/stace Inctceroests
£ffcctive Usc of Pataprofcssxonal;
Job Placencnt ’ ;
Aministrative vecision-Kaking

Minncsota

Teaching Methods/Techniaues
Curriculun Scquences/Resources
gtudont Coals/dbjcctives

spocial toeds students

fluman Relations

Job Computency/Skills ‘
gffcctive Use of paraprofessionals
gvaluation Technigques :

[ .
v

" egeems roccived cquivalent rahkings.

oo i o : |
i

eaching Meshods/Techniqucs
Student Goals/Cbjectives
Curriculun Scaacences/Resgurces
Effective Use of parazrofcssionals

of ceruitment Hotkods

ontenporary jssucs/State Intercsts-.
Evaluation vechnigges

Job Cempatoncy/Sialls

Jeb Placerment

pecial tecds students
Administrative pecasion-Haking

. @umn Relations

Ohio

Pt

Human Relations

Curriculun Sequences/Resources
Teaching vethedss Technigues

Job COnpctcncy/SAxllq

student Goals/0bLjectaves
Recruitaent Muthids

gffectave Use of paraprofessionals
Special Noeds Students

gvaluation Techniques

Conterporary lssucs/state Interests -

=4

rall Responses Ordercd bY Frequency Interim Overall Responses ordered by Frequency Mcan Final
of Report (Listed from Hagqn to LowWi Rank of keport (Listed from lligh to Low) of Rank
Total Burmzer itesnonding 2 32 — Total Number tognonding = 24 N Rank Order .~
uman Relations ’ 1 Teaching Mcthods/Techaiques (emphasis .. .
eaching potheds/Techniques {umphasis 2 . on individualized instructaon) 21 2.14 1

on individuaipzed 1nszruccion} . Human Rclations 19 2.73 2
arricula Seguences/Rusources 3.5 Sstudant Coals/Otjuctives 19 3.05 3

ob Competency/triils 3.5 Ccurricula SCOuCECES/iL30Urces 20 3.90 4 !
tudent Goals/dzjectives H] Evaruation Technijgues : 1% 5.10 5

ministrative snzisiun-Making [ Methods of Pecruiizeat 18 5.33 [
Methods of Pucruitment ? Job Competency/Siills . 16 5.37 7
Job Placement . ’ L ] *Special Needs” ctudents (students with

ffective Uge of paraprofessionals 9 perceptual learning proolens) 20 6.15 L ]
valuation Techaigues 10 gffcctive Use of parasrofess:onals 18 7.i6 9
special ticeds” Students | udents with Contenporary Issucs/State Interests 11 7.36 10

reeptual learning probluecs) 11 Job Placement 11 8. 27 11
Contenporary Issues/Statc Interests 12 Administrative Decision-Making 11 8,63 12
.
rinsl manking by State: .
Indiana . Michigan

.
Human Relations

student Goals/Objectives
Teaching Methods/iceraigues
Curriculum Scaucnces, azsources
Job Competency/5k:ils
Recruitment Hashols

Evaluation Techiugues
Effcccxchsuciin&aprofcssxcnal
Special Nrods crucants
Administrative eos1sron-Maning
an:cmporary Issues/State 1lnt,

.-

-
Wisconsin

Human Rclations,

Curriculun Sewuences/Resources
student Goales/lbjectives
Job Campc:cncy/ﬁhxlls
Recruitrent {tethods
gvaluation Techniaues
special ficeds Students
Eftcctive Use of l'u\mprofcﬁsxonal
Teaching Methods/Techniques

Job Placement

-




Table 1 (continucd)
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« 3TEM 93 ARE SOME OF THESE TOPICS MORE DIPPICU&‘%TO TEACH THAN OTHERS? WHICH ARE DIFFICULT?
. ¢ ’ bf;t -
1} X 5 . b
Overall Responses Ordered by Freguency Interim Overall Responses Ordered by Frequency Hcan Final
of Report (Listed frem High to Low) Rank of Report (Listed from High to Low) of rank
Total Numser Rospondina = 33 Order Total Sunmper Resronding ¥ 24" N Pank Orlez
Attitudes/Cultural Awareness .1 Attitudes/Cultural Awarcncss 20 1,65 1
zechniques for ¥setivating/Stimulating Techniqués for Motivating/Stinulating
© Students 2 studcnts N 20 2.35 2
Mult Counseling/adult Psychology ° 3 Adult Counseling/adult Psychology 17 3.41 3
Evaluation Methods R 4 Evaluation !lliathods 15 3.53 4 ¥
Reading Methods s Coordination of Agencies, particularly a
Coordination of Agencies, particularly . Affiliated Support SCrvaces 17 4.11 S
AMfiliated Suppors Services : Reading Methods 14 4.50 [
Training Seaded for Teacher ~ivancerent 7.5 Topics Arc Not More pifficult to
Topics Arc liot Yore Cifficult to Instruct Than Others 4 5.25 7
Instruct Than Others 1.5 Training Nceded for Teacher Advancement 11 6.18 s
rinal Rankina by Staéc: i
I1linois Indiana Michiqan .

Attitudes/Cultural Awarencss
pbtivating/seinulating Techaigues
Coordination of Agencacs
gvaluation Mcthods ¢
Mult Counseling, Psycholoty
. Training for Teacher Advanceront
Rreading Netheds
fopics No More Difficult than Others

Minncsota

Attitudes/Cultural Awarcness.
Yotivating/Stimulatang Techniques
adult Counscling/Ps;chology

’ reading Mcthods
Eraluation Vethads
Coordinition ot Agencics
fraining for Tcacher Advancement

“ ER]

| Ao rovasi o e

Attitudes/Cultural Awarcness
Adult Counseling/svsycholosy
. vMotivating/Stimulating Tecnniques
tvaluation Methods
Rcading Metnods
oordination of hgencics
Trainnng for Teacher iadvancement
Topics No More Ditficult than Others

Ohio .
Attitudes/Cultural Awarcness
Evaluation Mezieds .
Motivating/Stimulating Techniques
Adult Counscling/Psychology

“Readina Mothnds
Coordinition of Agencics

HatLVatingJStﬁnulaLinqTechﬁiquﬁs
Attitudos/Culteral Awarcress -
Adult CounselinasPsycnolegy

, Coordination of AJoncios

i gvaluation letaods :
keading Methods

Wisconsin

Attitudes/Cultural Awarencss
Motivating/Stimulatting Techniques
Evaluation Methods

Adult Codnseling/Psychology
Reading Mothads

Coordinastion ot Ajengics

Topics Lo Hore ol frcult
Training for Teacher Advancement

... $@ I



,

174 10: \’ WHAT YIND OF PRIFESSIONAL RECOGHITION SUCULD BE ‘GI~\'EN THOSE VILO PARTIC
PROG '

pable 1 (continued)

E . Delphi Rcsponscs-*}ntcrim and Final Rankings

.

IPATE It A STAFF DEVELOPMENT an

o

HAM?
“~ . : s

Overall Responscs ordered Ly frequéncy Interim Overall Responses ordercd by Freauency Mcan Final
¢! Report (Listed from “igh to Low) Rank of Report (Listecd from thigh to Low) of pank

Total lu-hier keszensita B 28 Ordeyr Total Humber Resbonding = 248 N Rank Oréur
Ccirse Credit/liigher Education 1.5 No Recognition Necessary ; 4 2,00 1 .
$E5 Certification 1.5 Ccourse Credit/Highor Education 22 2,09 2 )
cLY [ 3 SEA Certification 15 2.73 3
puslicity 4 CEUV 16 2.81 4
Lesters of Recognition S Rclcase Tine 20 3.15 5
Re.easc Time 3 Publicity s 13 4,00 1
Cessultant Fees s 7 Letters of Recognition 14 4,07 7 B
Kc Recoghition leccssary ] Consultant Feoes 10 4.20 ]

[} “ i

riaal Ranking by State: .

11linois Indiana “ . . M,i,chig;g

c T Coursc Credit -

Ccarse Credit

SEA Certitication

(42

Pidlicity

Rezognition Letters
Releaso Yime :
Censultant Fees
Rezognition ot Necessary

MBinncsota

$t\ Certification
Retcase Time

Ccyrse Credit
puolicity

(/%]

Rezognition Lettors
Ceasultant Fees

Aruitoxt provided by Eic:

release Time
consultant Fees
SEA Certification
Publicity

EV
Course Crodit
$EA Certification
Release Time

fublicity
Recognition Letters ’ Recognition Letters
Recognition ot facessary CEU
Consultant Feos ¥ :
Yo
ohio } yisconsin

Course Credit course Credit

SEA Certification Relcash Time
CEU Consultant Fees

Recognition Lettors : - .
Roleace P'ime .
Publicity

129
18
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Aruitoxt provided by Eic:
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Table _1. (continucd)

Delphi Responscs-~Intexrim and Final Rankings

37EM 113 WHAT 1S THE BEST E£YIDERCE THAT SOMEQHE IAS

)

-

GAINED FROM STAFF DEVELOVMENT PLRTICIPATION?

Overall Pesponses Ordered by Freguency Interim - gverall Responscs Ordered by Frequency Mcan Finel
of Repurt (Liszed (oo Hign to Low) Rank of Report (Laisted foom liah o tow) of “Rank
Total Mu-ter Peszondyng e 38 Qader Total Mumbor Des-anding ¢ 24 3 Rank Order
2fective Progras vanagoment 1 Retontion as Evidernced by application in
$xilled as ¥otivatiag fiszeats 2 Instruction, Teacier Seli-Coafidence 22 2.04 1
~thusiazn Level of Yescners | 3 Enthusiasn Level of Teachers 19 2,68 2
Cerriculus Revis:icn . 4 skilled at #otivering stuidcnts 21 2,95 k)
Retention as Evicesced by Agplication High Student Enrollzine 18 3.55 4
fn Instruction L] Curriculum Rovision . . 14 4.00 9
feacher Sclf-Confidernce 3 Effective Program anagenent 17 4,17 (3
Migh Student Enrollment ?
rinal Ran%ira by State: )
Illinnis Indiana Michigqan
Motivatirg Skill Teacher Enthusiasm Retention

High Student Frrollreat
Effective Progran Management
Ketention .
Teachor Enthusiasa
Curriculun Revision

#innesota

Hotivating Skill

Retention

Effective Progran Management
Curriculus fevision

Teachcr Enthusiasm

Rotention

totivating Skill ]
Effective Program Management
Curriculum tevistion

Bigh Student Enrollment

Ohio
Ld

Retention
gffective Proyram Management
Curriculum Rovision
Teoacher Lnthislacsh
Motivating Sxiil
High Student Enrollment

b

»

Motivatioa Skill

Teacher Hathusiasm
Curriculun Perision

High Student Eardil-eat :
Effective frogram lanagement

*Hisconsin

Hotivating Skill

Retention

Curriculus Pcvigion

Teacher Futhusiaoa

fligh Student tarvellment
Effcctive Program Management




.

pable ) (continucd)
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WHAT STAFF DEVELOF&&ST AZSIVITIES SHOULD BE CONDUCTED ON A MULT
i

-

1STATE DASIS, 1§ POSSIDLE?

STEM 12¢
! ) P ‘
. . . .
averall Pesponscs ordaered by Freguenly Intorim Overall Responsces ordercd by Frequency lcan inal ’
of Report (Listed fron lidgh Lo L34 Rank of Report (Listed from tigh Lo Low) - of fank
Total Numior Regmond:inad ¥ 3 5 Nrder Total Number iorpoteding % a4 N Rank Qrder

Tse of "cxpctt‘ or successiul BT Use of "expert” or successful ABE

program planners for GiBEomInatTIcN ) progran planncrs {or disscmination 18 2.11 1
stilization of resources/techniques 2 vtilization of resources/recnnigues 17 2.94 2
teading/math workshops 3 Human relation/cultural awareness 15 2.46 3
taman rolation/culeucal awarcness 4 Federal laws and .regulations 16 .62 4
Tederal laws and rezulations 5 Reading/math worxshops 18 3.66 S
“eacher competencies ¢ seacher coapetencics 15 4.33 6
IsL e 7.5 ESL - 16 S5.18 7
segruitment technigues . 7.5 Recruitment techniques 15 5.72 ]

. - -
P c 4 -
’ ( ~ 3
fina) pankirgshv State:
111inols Indiana Michigan

teading/math workshcps

=s# of export progran planners
recrditognt tochniques -
jesources/techniques gtilization
Iwuan~rclatxons/cu1tu;3% avarcness

finncnota

=ge of cxport program planners
Tederal lawasregulacions
reading/math worishops
Yegources/trchintques utilization
*eachor corretencies

uran ;olataon&/qultufal awarencss
Pecxuitment techniques

Q

ERIC

Aruitoxt provided by Eic:

Use of oxpert program planners
Human relatjons/celtural awareness
pesource/techniiucs ytslization
fcacher compotendicos

Reading/math wOrxsinops

:edcta) laws/rcgulations

S1

Reeruitment techniques

ohio
Usc of cxpert progran planners
Rosources/techniques utijization
Rcading/math worsshons
Hluman relattous/eultnral awarcnass
fFederal lawssregulations
~eacher compotencics
£SL . *
Rocruitment techniques .

e

Use of export progras plaaners
Teacher ¢cmpetancies
Reading/uath workohous
‘Humun relations/eultugal aware.
Resources/technigues utilsaation
ESL -

Recruitment techniques

Hisconsin

Fedoral laws/regulations

Huzan relations/culteral awsre.
Use of cxpert projran plinices
Ragources,/technigues gtilization
Reading/math workshops

ESL

fecruitment techniques

B

1 e ——— - 3
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ITEH 113 WHAT ACTIVITIES ARE BEST MANDLED BY A S1NCLE STATE OR PORTION OF A STATE?
’ ) . ‘
‘. - »
Overall ncsponsca.Ordcfcd by Frequency Interim Overall Responiscs p;dered by Frequency Mcan Final
of Keport (Listed froo High to LoW) Rant of Report (Listed from #igh to Low) of" 7 Rank
s rotal Nombor Peszending o 33 ordar Total Lumber Pespoadiad w 24 - N pank Ordes
Progran componcnts developed specific prograi conponents doveloped specifi
for stateand local needs or for statc and local needs or 4
characteristics ; 1 characteristics 21 1.2 1
Census/ccrographic infornation 2 Inscrvice training 20 3.60 .2
.. Inscrvice training 3 census/denogranhic information 16 3.75 3
Cultural awarcncss training 4 Needs ascessment 20 4.25 4
Recruitment S recruitment 16 4.56 s
) Nceds. assessneht ¢ Cost cffectivencss reportage 12 4,83 ¢
‘ . .Curficulum revision 7 Resourcc sharing and cooxdination 13 S.23 7
Testing " s Curriculua revision 14 5.57. .8
. Cost cffoctivencess reportage 9 Testing - 12 .6.33 )
. Counscling 0 Cultural awarcncss training 14 6.50 10
Rosource sharing and coordination b1 Counscling 10 8.10 11
. : ¢
Final Ranking by State: . .. )
. .
Illinois indiana Hichigan
Progran components . program components ’ Program components
inscrvice training Insorvice training Inscyvice training
Cost cffectivencss recortage Census/domagraphic ianforration
cultural awareness training

Necds assessm2nt .
- Census/demographac information

Recruitront

Testing

Resource sharing/coordination

Hinncsota
Program componcnts
cultural awagcness training
Insorvice training
Hecds assossment

Recruitmont :
Cost cffectiveness roportage
Testing
. L o o’
L3
Q

Aruitoxt provided by Eic:

* . -0 : Recruitrent
Needs assessnent
Curriculum revision
Testing

oOhio

———

Hisconsin

Program componcnts
Census/demodraphic information
Inkorvice trainiag ! ¢
¥eeds assossment

Recruitoent

Curriculum 1ovision

Cost eftectiveness reportage
Cultural awarencss training

Program components
Census/Jdcnographic 4nformation
Ingervico training

Recruitnent

Curriculun revision -

Cost effectivenssa reportage
Nocds ASLeSEmant

Resource sharihg/eoordination o
Cultural awvaruness training
Testing .
Counscling

a

-

»
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o=munication network
jtional staff tratning
ective source utilizaction
her cducation imvolvement
creased recognition
araprofessional training

Hinnesota

aunication network

ective source utilization
ftional ataff traiming
Mezeascd rocazaition

YOgrea ¢XpInsion
araprofussional training
her education invalverment

Communication network
Increascd recogaition
Mditional statf training
Effective source- utilization
Progran expansion
paraprofessional training
Higher cducation involvemont

o

Ohio

Additional staff training
pffective source utilieation
Communication network
Progran Cxpansion

Increascd recognition

Migher cducetion involveaent
Paraptofessional training

.

Communication network
Mditional staff training
Program cxpansion

Higher cducation involvement
Increasced vecognition
Paraprofessional training

Wisconsin

Communication nctwork
Effective s0urce utilization
Aditional staff traiainyg
Bigher education involvoment
Increased (nvolvoment

s
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1TEH 343 WHAT FAVE BEEW THE MAJOR ‘IMPLCTS OF THE REGION V STAEF DEVELOPMENT PHOGRAM? '
erall esponses Ordered by Freguency Isterim Overall Rosponses Ordered by trequency Mcan Final
Report (Listed fron fiiuh to Low) Rank of Report (Listed fromiizgh to Low) of Rauk
Totel Hurtor Fesnmanding = 33 Crdar Total Numser Resnoadisg o 24 M Rank Order .
ablisted a cemmunication netwerk for Established a communication network for i
dissenination of ideas, Succosses, discemination of idoas, successes,
adlures, pilos and model wprograms 1 failures, pilot and model preograms 23 1.78 1
ective utilization of auman, AMditiona) staff trainirg witn .
hysical and raterial sources 2.5 improved mothods 22 2.59 2
itfonal sta’? training with Fffoctive utilization of hutan,
improved neticds 2.5 physical and material sources 22 2.63 3
arsion of srojrams, studeat and Increasced recognition of i@sortance 16 3.18 4
taff progra=s (c.g., alternagive Expansion of programs, Student and .
egree progra~s) 4 staff programs (e.g., altornative
her clucaticn involvement 5.5 degree psoyrens) 11 4.45 5
nereased recognition of importance 5.5 Higher education ianvolvetent 17 4.52 6
araprofessional training 7 Paraprofessionhal training 13 5.46 ?
11linois Indiana Michinan
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Table X (contihucd)

} \ s '
‘Delphi Responses--Interim and Final Rankings

ITEN XSIQ‘!? THE EECION V PROGRAM ¥AS STARTING TO
. < — -

. -

.

“

%), A

»

1appow, WATEROULD YOU BE SURE TO INCLUDE I TiE DESIGN? |

o b ‘
overall Responses Ordered by Freguency Interim Overall ltesponses Ordered by Froguchcy #Mean Fiual
of Report (Listcd from High to Low) Pank of poport (Listed frea lilgh to Low) of Pank
Total Numsor %essangina v 38 Ordet Total humber Respsneding ® 24 M Rank Grdne

SEA suppokt . ' N SEA support / 13 2.92 1
Righcr cducatidn involvement/ - Systen for follow-through inservice’

participataon 2 training scssions S 24 2.95 2
Evaluation precesses 3 Needs assessacnt e 20 3.10 3
suzport fron affiliored agencies of Higher cdusstion involvement/
. .public aid, erployment ‘ 4.5 participation ' . 19 4.00 4
Heeds assecseent 4.5 Corvetency~based teachizr performance
Indcpendont FORICS for regional evaluation ° 16 4.06 S

pool/fiscal acceuntabilivy [ © Evaluation processes - 18 4%22 6
Systen for folica-thrduga inscevice Independent monies {oF sogional

trainifg scssions 7.5 pool/fiscal accounRtabilaty 4 4.42 7
corputency-based teacher performance {1 1Increatgd participation on the part ;

cvaluation 7.5 ) of statc loginlators . - 16 5.12 [
Increcsed participatios on the part Suppors from affiliated agencics .

of statc legislators - of public aid, coployment’ . 14 5.50 9

rinal Ranking bv State:

1llinois

Kceds asscsscment

SEA support

Indezendent moales

Higlier cducation involvenent
Agency support R

Evaluation processcs .
Follo«=through inservice training
Teacher perforsance evaluation
Legislator participation

Hinnecsota

tegislator participation

SEA support

Higher educatien involvement
fvaluation proceascs
Feeds asscssment .
follos=through tnservice training
Teacker porforrasce cvaluation
Indesendont ronics

Agency support

Q

RIC

Aruitoxt provided by Eic:

Indiana

Needs asscscment
Teacher porformance evaluation

Follow-through inservice training

Aqgeney suppore

Evaluation processes

SEA support

sHichetr education involvenent
Legislator participation
Independent monies

Ohio
SEA gupport
Necds agseusmont o b
fitgher education anvelvchent
Evaluatlion pEOSELREs &
Legislator participation

Q

. Followsthrouuh inservice training

Teacher portormance c@aluation
. Independont ranics

Agency sup?or:
7 )

V4

4

=

" Indcpendent monics

Michigan

Neecds assesament
Follow=throuah insorvice trng
Higher cducation involvelent
Legislator participation
Agency suprort

Yeaclier perfotmance evaluvation
Evaluation processcs ‘
SEA suppott

t Wisconsin
e i

‘Follow=through inscyvice trng

SEN pupport N
Nigher education involvement
Ageney support

{ndependent monies .
gvaluat 1on progenyes

Hoods asseustment .
incrcascd participation
Feacher performance cvaluation
i
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‘Phe Participant Survey

. . y
Late in spring, 605 participants in selccted regional and *\

state prﬁ:iams were mailed a survey- form asking them to rcespond

to questighs rcgarding their perception of the benefit of such

programs\ﬁ\:ifrall, there was a 44.1% (N=267) return with 51%
of the reglgnal participants and 42% of the state program parti-
cipants responding. The preponderance of those returning surveys

were teachers °(38.6%), directors (25.5%) or tecacher-directors (19.5%)

of ABE programs.’

0f the 267 fespoqdents to the gquestion requesting a ranking
of 1 (ﬁigh) to 7 (low) of the staff devclopment program in the
short term; 198 or 74.2% submitted an above average assessment.
Asked to respond regardlng their ranklng as seen in today's light,
186 or 69.7% gave an above average ranh. This means that those
‘who responded to the survey were highly positive about their staflf
development experience im@ediately and after timebfor reflection.
As indicatéd in Table 3, most of the participants thought
- their workshop experience provided new inowlcdqe or reinforced
6forﬁér‘kn0wledge and this knowledge was in an importgnt or crucial
arca. Most respondents later applied the knowledge gained at the
workéhops and were positive about the amount of material covered.
In gencyali the participants gave a highly favorable rating to the

stafffgévclopmcnt programs they attended.
e

* prior to rcporting the survey rcsults by state and sclectcji\%)

workshop, the list of workshops from which the sample was comprisecd

G‘S provided. N 155 , 2




T ; Table 2 -
N SELECTED WORKSHOD SAMPLE «X
' | : : ﬁumbcr Nunbexr Percéﬁt
‘ N Workshop Surveys Surveys — Surveys
Workshon Title Numbey Mailed Returned Returned
Regional Administrator's . .
Conference “ R-102-C 51 .26 50.9°
Coping Skills R-103~C , 45 23 51,1
- Ledxrning Disébilities g ‘R-104;C . 55 . 29 ‘ 52.7
Building Support for the : A . W ‘
Local Program IN«107~C 50 21 4 42.0
New Teacher Orientation . . IN~105-C fﬁﬁ% 1 I 35,0
Communication Update IL-1.05-C \VXSE 10 28u.06
LVAlTutor-?raining» iL—i06~C :/ 22 lé 54.5
Adult Basic Educalibn WI-102-C ‘f 20 6 33.3
Materials WI-105-C 90 35° - 38.8
Performance Objéctives . OH-106-C 33 13 39.3
- Administrator's seminar OH-112-C.. 35 18 51.4
Psychology 6f Adult Learning MN~l03~b 11 s ° 45.4
Coping Skills MN~-108-C 23 13 56.5
Volunteer Traiging MI-104-C 53 28 52.8Q
W
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. . -

e to develop a competency based nceds assessment .
which will address:

present student competencies, desired
conpctencies, and methods to rceach desired
criteria; and :

competencies required for effective instruc-
tion in ABE programs.

Overall, the Region V Staff Development Project has met its

objectives as stated. More specifically, the Region V Staff
Development Project has allowed the state directors to establish
formally what had been an informal communication and cooperation

system to the benefit of all the'participants.

Further, ABE was instrumental in (1) prov}ding information to
the states as to improve program planning for adult education; and
(2) coordinating various agencies thus improving the dissemination

. of related information, opportunitie§ and educational methods.

To conclude, the staff devélopﬁent efforts, regional and local,
have been received by the participants as both relevant, applicable

and efficiently accomplished. .




. SECTIOW I1l:  CONCLUSIONG

The following are the conclusions as to the ﬁgrccivcd accom-
plishments of the Region V Staff Dévelépmcnt Projec£ and expraessed.

nceds of ABE participants.

Accomplishments

Participants surveyed perceive Region V to have:

.0 established a formal (improved) communications
network between and within states which has
assisted in clarifving overall goals, program
options, methods and trends;

o provided additional staff tralnlng which was
expressed as a crltlcal need;

6 1mproved ABEwprogram status 'in terms of educa-
- tional recognition; and

e increased interagency cooperation and planning

for ABE programming.

These pecrceived accomplishments indicate to the writer that
the criteria necessary for satisfying project objectives 2, 3, 4

and 6 was established.

Expressed Needs

Participants surveyed expressed the following needs <to be
addressed by Region V or their individual states:

e to continue with and improve upon staff training
workshops;

e to continue and recmphasize the efforts in inter-
agency coordination for ABE programming;

" ® to increase thc organizational support from state
officials, i.ec., to provide ABE a legitimate role
in State Department organization: and

| 141
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APPENDIX II

REGION V STAFF DEVELOPMENT COMMITTEE

Mr, J. Tom Tegarden, 2-2-1

Assistant Director of Adult Education
f11inois Office of Education

100 North First Street

Springfield, IL 62777

(217) 782-3370

Dr, Wayne E. Giles, 2-2-1
Director of Adult & Continuing
- Education Sectien

Illinois Office of Education
100 North First Street
Springfield, IL 62777

(217) 782-6978 =,

Dr, Charles D, Walker
Director of Adult Education
Indiana State Department of

Public Instruction d
Division of Adult Education
10th Floor

120' West Market Streeb
Indianapolis, IN 46204
(317) 633-6469

Ms. Carlotta Anderson
Supervisor of Adult Basic Ed.
Indiana State Department of
Public Instruction
Division of Adult Education
10th Floor
120 West Market Street
Indianapolis, IN 46204
(317) 633-6469

Mrs. Mary Grcich Williams
Staff Development Coordinator
Division of Adult Education
10th Floor

120 West Market Street

. Indianapolis, IN 46204

(317) 633-6469

‘Mr. George Y. Travis

Dr, Joseph T, Hudson
Coordinator of Adult Educatlon

and Community Service Programs
Michigan State Department of Education
309 North Washington Street
Lansing, MI 48902
(517) 373-1692 !

Mr, Sherwood W. Clasen

Coordinator of Adult Basic Education
State Department of Education

679 Capitol ‘Square Building

st, Paul, MN 55101 ’
(612) 296-4053 ~

Mr, Robert A. Gramstad ,
ABE Staff Development Consultant
State Department of Education
679 Capitol Square Building

St. Paul, MN 55101

(612) 296-7539

Educational Consultant ©
Special Programs Section

Ohio Department of Education
933 High Street

Worthington, OH 43085

(614) 466-8904

Mr, James W, Miller

Assistant Director

Division of Federal Assistance
Ohio Department of Education
933 High Street

Worthington, OH 43U85

(614) 466-8904
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Ms. Charlotte Martin

Vocational Consultant

Adult Basic Education (7th Floor)

Wisconsin iBoard of Vocational,
Technical and Adult Education

Hill Farms) State Office Building

4802 Sheboyfan Avenue

Madison, WI!

(608) 266-79

Mr. Ken R. Czisny

Vocational Consultant

Staff Development, ABE

Wisconsin Board of Vocational,
Technical and Adult Education

Hill Farms State|0ffice Building

4802 Sheboygan Avenue

Madison, WI 53702

(608) 266-7992 !

]
2

Mr. M, Eldon Schultz

- Senior Program Officer
Adult Education
U.S. Office of Education, Region V
300 South Wacker Drive (32nd Floor)
Chicago, IL 60606 :
(312) 353-6843

f
P

Mr. John N, Hatfield
Project Director

Region V Staff Development
750 Brooksedge Boulevard
Westerville, OH 43081
(614) 891-2215

P "

Ms. Myrna Hugi, Project Officer
ROB #3, Room 5076

N\, 7th and D Streets, S.W.
Washington, D.C. 20202
(202) 245-9752
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APPENDIX III

GUIDELINES FOR A COORDINATED REPORTING SYSTEM

“~

Since United States Office of Education Grants Office has stated that

all funds to be expended by all agencies must have a Letter of Agreement with

the Grantee before any funds are spent or encumbered, the following procedures

are suggested in order to develop a system which is agreeable to all concerned:

1.

3.

Temporary Letter of AgrEement--This may be used when you don't
have adequate informatign to complete a regular Letter of
Agreement, but you need to meet and plan an activity, antici-
pating certain costs for this planning session.

A. Send a signed Letter of Agreement marked TEMPORARY at
least one month prior to actual activity, listing as much
information you have available. ‘ \
B. A signed copy will be returned with a contract number
assigned.
C. All invoices and expense vouchers must have this contract
number in order to assure proper payment.

Planning Committee--Involvement of the local people will aid in
developing expertise at the local level to plan and conduct
further inservice training.’ Some of their duties can be:

A, Help select the activity identified by data collected by
the local/state director.

B. Draft/design questionnaire for the activity.

C. Analyze information received from the activity questiounaire.

D. Select the participants within the limitation of the topic
selected.

E. Select or recommend consultants. ‘ -

F. Draft the agenda.

G. Check out the arrangements for transportation, food, lodging,
and meeting rooms.

H. Agree upon an evaluation instrument.

I. Report of the findings sent to School Management Institute (sM1).

Letter of Agreement--Complete the regular Letter of Agreement
(using the same contract number found on the temporary letter
of agreement) -

A. Attach an SﬁI—ABE Form #1 with detailed line item computatiomns.
B. Sign the Letter of Agreement, using the date on temporary.

'y o
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Consultants “

A, Confirm arranéements with consultants.

B. Inform consultants of their duties.

C. Request a vita or resume,

D. Inform the consultants about the informationr received from

the questionnaire so they can understand the needs of the
participants, |

E. Send along an evaluation form.,

F. Inform them that you will need them to write a summary of
their services)or conclusions after completing the activity,

G. Encourage them, to have handouts on information to be covered
(charts, outlines, bibliographies, etc.).

H, Inform them as to the amount of the consultant fee, includlng
travel and per diem ($100.00 per day plus $25.00 per diem at
$6.25 per quarter with hotel paid .receipt, 11¢ per mile with
odometer readings or airplane ticket receipt on second class
fare). Prior approval for consultant fees over $100,00 per
day must be requested through the Grantee in writing indicat-
ing why the consultant is qualified to more than $100 00 per
day.

I. On all correspondence with the consultants, send a copy to
the Grantee, marking the contract number on the letters,

Meeting Arrangements

A. -Confirm the arrangements with the hotel that they have been
selected for the meeting on the dates selected. -

B. Don't guarantee ekxact lodging and food number counts, -(This
should be done later when participants indicate their
intentions,)

-C, Find out how they will figure the actual number to be charged.
(Some go by a plate count, Others will prefer a meal ticket
collection by the waitress., A head count is the most popular;
however, you will need to let them know that your count needs
to match their count.)

D, Give the management a copy of your letter of introduction.

Pargicipants

A, .Send invitations to selected participants.

B, Include a tentative agenda.

C. Set a deadline for a response.

D. Include hotel and other pertinent information (mode of dress,
recreation, etc.),

E. Exprninﬂ;eimbursement¢

F.

Include & map, marking the meeting place.
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their own risk, ¢
C. Lodging for consultant can be guaranteed as a cdurtesy,
S D. Planned meals should be from the hotel's selected menu.
Special orders will not allow the flexibility needed to
reduce the final count,.

E. Have written arrangements with the hotel management, indi-
cating meeting rooms, lodging costs, billing arrangements,
and audio~-visual requirements.

F. Go to the hotel and "walk through" the meeting areas with
an agenda in hand

82 Activity Checklist

‘A, Name badges -- typed or printed.

B, Sharpened pencils,

. Agenda and other handouts. .

. Signs for meeting rooms.

. Registration list.

. Form #8 Expense Vouchers.

. Form #9 Participant Information and Cost-Sharing

. Evaluation instrument.

. Certificates of Completion or C.E.U.'s -~ typed and signed.

HonQQOEEOO

.9, Termination of Activity

A. . Initial all hotel billings, checking for accuracy.

B. Check and initial all expense vouchers for accuracy.

C. Check all Form #9s, participant information and cost-sh?ring - /

: documentation. i

D. Collect evaluation sheets and compile the information.

E. Collect completed C.E.U.-registration sheets. +

10. Send the following information within 30 days to SMI in order to
fulfill the Letter of Agreement:

A. All original invoices with audit-trail documentation, - -

B. All completed expense vouchers, with all required receipts
attached (official parking lot recelpt, plane ticket or
copy, paid lodging receipt)

C. Send SMI three copies of the SMI-ABE Form #8 Expense Voucher

- 1if you want to receive a copy of the actual paid voucher.

D. Form i#9, signed white and yellow copies.,

E. SMI-ABE Form #3. —

F. SMI-ABE Form #5 or #6 for total cost- sharing.

G. " Summary of activity by program director.

H. Consultants vitae, summaries of services, and handouts.

I. Summary of evaluation results.

J. Signed registration sheet and list of participants,

I11-3
Z’ 7. Final Hotel Arrangements ’
s A. Give final ceunt of participants for planned meals, -
B. Have the hotel handle the individual lodging arrangements,
Most have advance reservation cards. Do not guarantee in-
dividual lodging arrangements for participants. If indi-
viduals wish to guarantee lodging, then they must do so at

:( . | 115




11,

- 12,

13.

14,

111-4

SMI will complete the SMI-ABE Form #2 (itemized costs) and
send to the state staff development official for signature,

Original signed SMI-ABE Form #2 is then fgturned to SMI, ©

An activity financial print-out will be sent to the state
staff development official when all invoices are paid,

Invoices received after the termination of the Letter of

Agreement (30 days) will not be hgnored., If invoices are
going to be late, a letter statinénwhen the invoice will

arrive will be acceptable, \

|
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lREGl,ON V A.B.E. STAFF DEVELOPMENT PROJECT

a

RE:

APPENDIX IV

LETTER OF AGREEMENT
T0: School Management Institute, Inc. -
Grantee H#OEG-0-72-1438
FROM:
#

(Official Title of Activity) (to be Asclined
by Grantee.)

1. All activities to be performed will be 1n agreement with the
Grant Terms and Conditions, #OEG-0-72-1438.

2. The Grantee will retain supervision and administrative control
over the provision of services of the agreement, in accordance
to the policies of the State Educat #6n Agencles.

3. The following are the objectives of the named activity:

>

G - : - :
4. “The below named consultants will provide the followling services:

Consultant Services

8
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= NN 1v-2 - .

@ .

5. All services will be conducted within the following framework:

Date: From 7 v Tq
“ Place: ) .
Budget : ] "
6"1 o

€. All services will be concluded within the time limits of t hie
Grantee'ls grant.

7. A budgetary avucrlrtﬁwﬂ with 2 iine Jtem uvreak down for uwrvlﬂe~

to be rendersd 1o att=zeted. Totel flexivility of line ltems 15 J

- allowzple urnder 3i¢«0 Grant Terme and Conditlens; 1f the orivina)
intent of *he awroement is not changed. (SMI-ABE Form # .

B

\ 8. A partizipant evaluation form is attached. .
9. All £xpenses incarred will be documented with audit-trall voichers
and/cr statsr <nts, AL; financial obligat ¥ons must be 1iau’ lated
within 3% dz ¢ after the approved activity. ,
. 10. Censultants' vicae, findings and summary of services will be gent
te the orastee sithlin 3C day. after the actlvity. '

11. F@ll@wi;g che romed activity, the Grantee willl be cent an Seftelal
agEﬁ&a, surmary of the activity, 1ist of participants, »omp e« teld
expense voucaes (SMI-ABE #30, ¢ ost-sharing documentat ion
(SMI- LBE Formc b, 5, &, 7, u), and a copy of all handouts.

* 12, The Grantee wiil provide the state Educatlson Agency the rallowing:
‘ \

A. Account nunt ¢ £op arrroved setivicy (to be ueed on all
grpecse vocheve aad stwoements), S
B, A& prirt~¢ut ot th@ total activity coste by line ltem witnin .
20 dave, .“‘v;ainﬁ 211 statements have been pecelved.
c. Pscrsf g;yﬁmut af all aggv‘v(d costs, providing the kil i
’/> are Maadtt orpail" In ngture jurvrmlued bw the gqudit. f«v
: the grantee. ‘ R
T, <Jensultation on any ccots andohy are not a@ﬁﬁpt%hlu ir gavmth.
= el ‘ V/;-‘\
13. All Staty gevelepment actlivities wili be 1m aecuprdance with Lne
Egqual v ortars L3109, UFn v
- .
Date | I STT Tr ATTIvity Director C1r apitientled
‘ )
| Pate Sifﬂﬁt“;;MFFM:taﬁ@wp“ULit(Tﬁ—AFN oy or Deslgnee
_ — ,
J‘"ﬂ \
bate ST NI OV v n e GHTY er TesTenew N
o ’
g ot
ERIC 5
o o e . -




- :
. v
APPENDIX V i . |
PHASE III ACTIVITY 'CHECKLIST
£ ‘ # ‘ N
PRIOR TO AC;I.‘IVITY ) -
1, Letter of Agreement ' )/ v
@ objectives .
m b, consultants and services identifiéd
d c. specific time and place of activity. Ay
. d. evaluation form fot activity
v ’e.” SMI-ABE Form #l, estimated budget ; o o
. v
AFTER éCTIVITY (within 30 days). i ¢ ' _ : V \ .
2, Agenda -”’\\i\
3. Handouts ‘ ‘
* 4, Consultant Vitae--short form | —_;f |
* (prior to reimbursement) i
5. List of Participants
6. Participant Evaluation based on stated objectives
T Consultaﬁt Summary of Services based on objectives
(prior to reimbursement)
8, Activity Report, Form #3
9. Cost Sharing, Forms #4, #5, #6, or #7 -
- lo.

Participant Information, Form #9

B

>

*Items checked have already been received by SMI.




Present Position

APPENDIX VI

BRIEF VITAE FORM

Name

Business Address

b

[ N
Business Phone

L}

[
S

Previous Positions

AY

Education, Major, Year

Areas of ABE Specialty

"

Areas of Related Specialty

Number of Years Experience in ABE
Number of Years in Related Areas of Specialty

Other Pertinent Information




v‘ oy

A. DEMOGRAPHIC/ BACKGROUND/PREFERENCE

/
t

1. Nam\fz {please print)

[LTEITTT

Last, first. middle initial

LD

3. Zip Code of ABE/Adult Education
. class or assignment:
LT

3337

4. Sex: ' .

O a. Male_ : S
[0 b. Female
‘5. VEthnic origin:
[] a. White ' -
O b. Black. Negro, Afro-American
] c. Mexican-American, Chicano
0 d. American Oriental
L‘] e. American Indian
ﬂ f. Puerto-Rican
] g. Other (specify) S
6. Present full-time pusition (mark one)
(1 a. Special education teacher
D b. Elementary teacher
. Secondary teacher
.-Higher education teacher
. Administrator
. Counselor
aide

(] g Teacher

154

(] h. Other (spocify) L

I“*“mn T 1.4

2. District code (to be assigned by state director)

AT e

APPENDIX VII

!

REGION Y NEEDS ASSESSMENT INSTRUMENT

-

(for teachers, administratars, and teacher aides)

7

1

10.

L d

Present position in ABE/Adult Education:

.

[J a. Teacher

4

] b. Administrator

e 'I"éa’cher‘ aide

{7 d. Counselor
{7 e. Recruiter

0Ot Other (specxfy)

Highest le\.,el of education attamed:
(Mark only one) ‘j

ﬂ

[J a. Less than hlgh school e
7 b. GED/high school diploma

] e. 1.2 years college

0 d. 3-4 years colhlegAe

i
{7 e. 4 year degree

(7] f." 5 years or more acollege

Years of experience i"n ABE/Adult Education:
(] a. Less than 1 year a
] b. 1 year

Oec 2-3./3"0ars

{1d 4 years or more

Mark all specific training you have had for your
position in. ABE/Adult Education:

[] a. Local inservice
‘ 44-49

[0 b. College courses

[} e. State workshops/seminars

(7 d. Regionad workf.hops

17 e. National workshops

(] §f. Other (specify) . .. . ... -




B. INFORMATION 'ABGUT EDUCATIONAL EXPERIENCE/ NEEDS’/PI.ANS

Mark A
Mark B
Mark C
-Mark D

Mark E if uncertain

1. The following categories relate to
human relations with other pegple ,
and teacher/learner relationships:

1. COMMUNICATION SKILLS

* a. Cross-cultural understanding

o

a0

g.
_h

. Interviewing techniques

" Non-verbal behavior

. Inter-personal dynarr;ics .

Group dynamics e e e e

Public speaking .. . .. ...

Use of English Language .. ... ... . ...

Other (specxf} )

2. INTER-PERSONAL KNOWLEDGES

a
b.

™ 0 o 0

[

. Other (please specify)

Sociology of local culture ..

. Local minority characteristics ... ..........

Student motivation-principles and techniques

Psychology of adult learner ...,
Psychology of disadvantaged . ..._. .. .. ... .

Staff relationships = .. ... .l

II. The following categories relate to you,

the teacher, as an instructor/facilitator:’

1. INSTRUCTIONAL SKILLS/KNOWLEDGES

b.

c‘

d.

e.
f‘

i E
h‘

.
1.

i

k.

l‘

g Diagnosis of problems (specify area) ...

l: KC Other (spccnfy)

Evaluation

Tests and measurements
Counseling — guidance
Curriculum development
Teacher-made materials

printed materfals selection .. .-

Audio-visual materials

Audio-tutorial methods
Individualized instruction
Learning- lab procedures

Writing instructional objectives

Use of micro-teaching e

o | 155

P

bo 2

PREVIOUS
EXPERIENCE

DoOoDbOo0oO0oOo» ODO0OOoooOao

ogcocogogooocooooa »

PRESENTLY

STUDYING
B .C
o O
O c
m 0
O O
O O
o O
i 0
m O
B C
m 0
0 N w i
O O
m O
o . O
o O
] =
B C
O O
m O
m O
m [
0 O
o, O
O 0
0 O
m O
m u}
m [
m (]
m 0
0 O

Mark Only One -

WANTTO NOT RELEVANT

STUDYSOON  TO WORK

o)

ODo0ooo0ooodove o0O0cO0ooogooao

OooJag9agoooooogoguo

if you have developed competency or proﬁcxuwy thxou[,h cxpcnuncc and need no nddmon'xl training

if you are now studying in the area indicated
if you wish to develop or improve competency
if not relevant to present or future responsxblhty

" UNCERTAIN

JOO00000w 00000000 .

N T 0 T I o R 0 I R R B

afiulie

R

$5-78



. , Mark Only One
he following categories relate to your

weds in discipline/skill/attitude: : PREVIOUS  PRESENTLY _WANTTO  NOT RELEVANT
needs in discipline/skill/attitude: EXPEWIENCE STUDYING STUDYSOON TO WOIK " UNCERTAIN

—— e e
» 4

D R

1. CQNTES’D ABEA SKILLSAKNOWLEDGES R A , B .
o. O o

"a. English as a second language . | 0O

J o
|
1

(specify other language)
b. Reading e
¢. Linguistics A
d. English usage e e
e. Writing skills e e et e veaeoes

o

" f. Arithmetic/mathematics . ... .. . .eeen
g. Metric math - et e
h. Modern math e et e e
i. Pre-vacational trammg P ———
j- Consumer education
k. Health educatmn (alcohol & drugs)
I Coping skills ..
m. *GED/High School dlploma e

. *Social scnence/ civics

DOoo0OooO0OoO0oOoo0o00o0o0
00000 OO0Cd0O0O0O0O00

Co0oOoO0O00O0O00O00
opooooOoO0oO0OoOo0O0ooaon

OoO0ooooooooooaaf

o.. Other (specify) _ _
*Contingent upon funding

2. ADULT EDUCATION THEORY AND PRACTICE
a. Principles and history of AE
b. Principles of ABE

¢. Courses required for certification

35-41

(where applicable — specify)}
d. Team development

e. Role of teacher-aide/para-professional

DDDDtﬁDD»
0000000 w
0 R R I
DDDDDGDO
0ocOogocogogg =

f. Role of volunteer

g. Other (specify)

. SUPPORTIVE SERVICES SKILLS
a. Recruitment techniques

) v 42-49
b. Orientation techniques
¢. Retention techniques/practices
d. Agencies— services and referral
e. Job placement and follow-up
ffective record keeping

ollow-up on drop-outs

goooooga »
DDDDL_]DDDw
googogogogod a
DQDDUDDD"O
ocgoogogg =
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<

L 4

e . . . *
Discipline/skill/attitude (continued)
4. ADMINISTRATIVE SKILLS. .
a. Program planning = ..o eeoseeeseemeesrsmronns

b. Program development

R T

c. Budgeting anﬁ,d fiscal rhanageme’nt

d. Personnel mé}{)agement ST ST
e. Community regtions “
f. Interagency coordination . ..o

- g. Public relations R ‘
h. Loc_al inservice planning
i lr’ige‘rvice training techniques ... ... .
j- Management by objectives

k. Monitering and evaluation techniques ... .

1. Setting-up alearning lab .. ... ...

m. Other (plgase specify)

1. You are available for inservice/staff development

activities (mark all that apply)
(1 a. Evenings

O b. Weekends

O ¢. Weekdays 3-6 p.m.

63-€9

0 d. Summers -
O e. apytime offered

O £ I'm not available for training

[0 g Other times (specify)

. If available, would you prefer to receive college

credit for inservice training?

[Ja. Yes, [Jb. No ] . Undecided ”

. Inservice training/staff development to: meet

your present and future ne¢ds can be best met
through: (Mark only one) n

[] a. Regular existing credit courses offered on
and off campus :

Courses to be developed by universities/col-
leges in cooperation with local and state
personnel

Workshops, planned and executed by uni-
versity/college personnel

Workshops, planned and conducted by
state and local education personnel
Workshops, planned and executed collec-
tively by local, state, and university/college
personnel

Oth\er (specify)

0 b.
O e
O d.
g e

o f.

PREVIOUS
EXPERIENCE ETUDYING STUDLY SOON

A

OOoooOoooooooaoaoan

4.

6.

Page 4

Mark Only One

WANT TO NOT RELEVANT
TO WORK

PRESENTLY
UNCERTAIN

C.

o
t

7

©

O000000o0b0 Ow

DooOOoOOoOoQoOoO0OoO00
Oo0Oo00oOQooooooooao
opgoooOooooooaoao

O

- C..PREFERENCE ‘FOR IMPLEMENTATION/TYPE OF TRAIN]P:IG S

Duration of Workshops should be:
(Mark only one)

[ a. Less than two hours
O b. 2-4 hours

[ e. 1112 days

] d. 2-4 days

O] e More than 1 weck

Location of workshop preference:
7] a. Local

(] b. Area (in-state region)

[ c. State

d. Combination

All ABE/Adult Education personnel should have
tfhe opportunity to attend non-local workshops
or:

[J a. Less than 10 contact hours
N[:] b, 10 to 20 contact hours
[J e 20 to 30 contact hours

" [ d. Over 30 contict hours

THANK YOU FQR YOUR COOPERATION
PLEASFT\RETURN TO YOUR STATE DIRECTOR.

C
-3

1973
School Management e
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